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CH.APTER I
I.1: RODuCtIO

In evalu~ting the

eorge W. Carver School an

agreement was made between the principal and the writer
that the evaluation was to be an impartial and thorough
study of data pertaining to the school system, and that
the writer was to make such recommendations as the facts
might justify concerning the improvement that should be
made .
This evaluation represents the combined judgment of
the writer ana. teachers in the evaluatea. school .

The

teachers have been uniformly courteous and helpful, and
the writer desires to take this opportunity to tha.nk
them and the principal for these courtesies .

ihe eval-

uation has to do with improvement in euucational policy
as well as in methods anu techniques of instruction .
The recommendations are made with the belief that
the children and youth of the community are entitleu to
the very best that can be provia.ed .

They are made also

in the belief that efficiency in a.a.ministration ana. in
teA.ching techni cue, cou:pled witn adeq_ua te buildings and
eq_uipment, will bring ample returns in dividends to
the citizens of this community .

2

The Problem . -- The main purpose of this study was
to make a study of the conditions of the George W. Carver
School and to mA.ke suggestions for improving the same .
In presen~ing these materials the writer recognized tne
difficulty of covering in an ad.equate manner the many a.ifficult problems which arise in the evaluated school .
However, he has attempted to present some conditions that
exist and offer some suggestions for improving the same .
In presenting these problems the following questions may
be askeo. :
1.

What are tne characteristics of a good

secondary school?
~.

What practicable means and methods may be
employed to evaluate tne effectiveness of
a school in terms of its objectives?

3. By what means and processes does a good
school develop into a better one?
Throughout the report, the aim is to emphasize the
practical rather than the theoretical .

The writer has

tried to state frankly the problems as they are and offer
solutions within the range of possibility .

In the sur-

vey no proposals have been described as a fixed policy
of educational program or form of organization .

Rather,

an effort is made to show how the present and future

3

buildings can be made to serve an advancing curriculum .
o one can determ~ne, for any extended time, the educational program for a community .

One can, however,

evaluate experiences and trends and point a path of
probable develo~ment .
Need. for the Study.

-- During the past ye

, the

State Deputy, P . L. Chism, visited the school and rave led
much criticism concerning the run- down and inadequate conditions of the school , and several recommendations were
made .

For this reason it is apparent that there is a

need for a study to determine why the conditions exist,
a.nd to recommend solutions for the same .

This problem

is of grea.t importance in all ea.ucational set-ups , Since
the schools are the chief educationcl instrument of democracy, our problem then is to evaluate conditions

nd sug-

gest the best method to be used .
Delimitations .

Since them in purpose of this

survey is to make a stua.y of the conditions of the school
and to suggest solutions for the same , the scope my involve three minor problems :

(1) to evaluate conaitions and

suggest the best improvement; (2) to show need. for adjustment in the curriculum; and (J) to present a progrem which
will serve to promote better teaching.

4
Method of Procedure . -- The data used in this stuny
were gathereu by observing the school in actual operation,
and through the use of questionnaires which were filled in
by the teachers .

This stuny was made to netermine as

accurately as possible the exact status of the enucational
program now in existencP. .

The survey also aimed to find

out the various points of weakness as well as strength
that might be revealed, to the end that a general program
of improvement, based on the findings of the ev luation
committee might be inaugur~ted .

fo accomplish this, the

Ev,, lmtted Ori teria, as developed by the Committee of
Coopera~ive Study of Secondary School Standards was also
usen .
The faculty of the school has worked in close cooperation with the investigator .
v~luable information was given.

At different times
Ea.ch member of the facul -

ty has worked diligently, anu the data given were not
merely the study of recorns, but through personal observation of the school in operation.

CHA.t'TiiR II
PH1LO OP.t1I

Statement of Guici.ine Principles . - It is essential for each secondary school to
have a c refully formula teu educc tional
philosophy . The school shoulu be free to determine this philosophy for itself to the
extent t h~t it promote the pr i nciples a nd spi r it of American uemncr cy . ~ach school r hould
be able to justify e ny m rkeu v riation
from generally accepted principles . Tne
sta te·u philosophy of ec. uc tion snoul u be
associated with a nd be m~de funda.mentql to
the euuc. tion, 1 -progr2m of eo.ch school .
Thi s philosophy should be mrde sp ecific in
a statement of objectives . Without such a
statement of objectives growing out of a
sane eci.ucation~l philosophy, a school leads
an imless life . 1
In considering an appropriate philosophy of secondary euuc tion, consiueration should be given to the
ch racteristics of the adolescent, important stuuies of
youth needs, dRta concerning social and economic
changes, basic finuings of euucational psychology.

No

school can be stuuieu satisfactorily except in terms
of its own philosophy .
For a period of time secondary schools in the United
States were concerned mostly with meeting the needs of a
select group of pupils and the progr~m of1ered had little

1

Cooperative Stuuy of Secondary School Standards .
'EvP.lUEted Criteria, p . 6

6

relation to the practical life of the group .

It was

based on the development of the intellect and stressed
a study of the classics.

During recent necades, however ,

there has occurred in tnis country a transformation in
the social ann economic life that has been transferred to
school curricula and education has taken on different
aims .
The National Confer nee on the Financing of Euuc
tion in 1933 made the recommendation:

11

t hat universal

euucation suiteQ to the neeus of groups and individuals be
proviued and required at public expense for y0uth of all
ages from early childhood until such time as proper em1
ployment is advisable and obtainable.n
Russe11

2

feels that the philosophy necessary to

meet the changing social, economic and industrial conditions must be flexible and sound .

He sGys :

The educa.t ion required by the New Deal must
have as its aims the production of citizens
who understand the society in which we
have lived, the evil effects of selfishness,
the social suicide of cut throat competition, and the stupidity of narrow nationalism in a world of society. It must hold as
its purpose the production of citizens who

1

Joint Commission on the Emergency in Education :
Reports of the National Conference on the Financing of
Edu~ation, p . 8 .
Russell, Wm . F . "Liberty and Learning : A Discussion
of Education and the New Deal, " ~valwting the Public
Schools , p . 20 .
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will have the background and knowledge
sufficient to judge clearly the efforts
of their leaders toward economic reconstruction.
Every secondary school bas cert~in objectives or
goals and the every day processes of educ~tion must work
constantly towards attaining these objectives or goals .
According to Froebel, "Education, as a whole, by means
of instruction and training, should bring to man's con~ciousness, and render efficient in his, the fact that
man and nature proceed from God and are conuitioned by
1
him - th. t both have their being in God . "
Philosophy and Objectives of G. W. Carver School .
The guidance of the child depends upon educ, tive experiences for his maximum individual development in order
that he may participate more efficiently throughout his
life in a democrP.tic society .

It is believed that educa-

tion embra.ces the development of personality, the development of wholesome habits of conduct, end the redirection
of the emotions .

The staff members recognize the a-

bilities of the students and each one works to help the
students in developing intellectual, soci 1 and moral
life .

Al::ove all, good traits of character, cooper8tion,

p ersonality, self- respect, and respect of the school,

1 Froebel , Fredrick, Educ~tion of Man, p .

5.

8

state, and nation are stressed by all staff members in the
cla.ssroom .

The evaluated school has severe1 objectives

toward which the entire educative process is c0nstantly
striving .

The staff, working in cooperation, has formu-

lated the following objectives:

1.

To teach each child the art of living with
others .

2.

To develop the practice and the value of
eood health habits .

J.

To give every child a broad general education.

4.

To tea.ch each child to enjoy some fine ~.rt .

5. To develop a sense of responsibility of government
in each child .

6.

To give each child the special training and
education which is best suited to his special
interests and capacities .

7.

To prep~re each child for a vocation which
will yield a fair wage and at the same time
satisfaction .

8.

To develop each child to the point where he
will spend his leisure ti<1e safely and enjoyably.

Each teacher realizes the need of not only subject
matter but for guidance of the pupils in secondary schools .

9

The progress of the school is set up to guide the pupils
in their school activities, learning end habits, so as
to meet the future needs as they go out into life .
If secondary schools are to be guided by their
philosophy they should be recognized as fundamental social
institutions with the major aim of educating a large unse l ected group of children for efficient social living in
a rapidly changing social and economic world .

In a

democracy, the school should place most emphasis upon
helping to prepare pupils to mak e adjust~ents to c hanging
conditions .

As a whole, it my be said th t the ev luted

school is aware of changing conditions
curriculum to meet them .

nd modifying the

CHAPTER III
SCHOOL

PLAl'f'i'

The plant is one of the major c onaitioning
factors in a good school, but its estimate
relation to and influence on the educational program and its outcomes ~re nci iwcys
nppr ci~~eu or understood . The p l n.n.t is
not merely a pla ce of instruction; it is
also a functioning p·rt of the ee1ucPtional
program itself . When a new plant is being
planned or an existing building is to be
enlarged or remodeled, certain pr i nciples
generally regarded as fund9men~al should be
given ful l consideration. Plans should
contempl te meeting not only present needs
but also needs of the future, in so fP..r as
these may be foreseen . £he school plant
shoulu be made flexible . The effort should
be made to attain more ef±icient schools at
a minimum cost • .. .. he bui l uing should be
a ttractive and appropri te in design so
th('..t bes•uty may be evident both within and
without; it should assure the safety of its
occupants, even in emergencies; and the
grounds about the building sh ould have
well kept lawns and shrubbery • .. .• 1
The Site . -- ~orne factors that should influence
builders in regard to site are :

(1) free from environ-

ment~l noises, bad odors, smoke and dust ; (L) adequate
supply of pure water; (3) elevation and drainage for
grounds ; and (4) facilities for sew~ge disposal .

The

site should be easily accessible to the school population ;
adequate walks ~nd driveways shoule1 be provided .

The

p l ay areas should be carefully planned and utilized so they

1

Cooperative Study of Secondary School Standards,
E~alur ted Criteri~ , p . 115 .
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will be free from dangers .
In presenting this study of the school buildings the
writer has attempted to be as constructive as possible .
In every city there is much to condemn where school buildings exist .

The problem confronting the George W. Carver

School is th~t of evaluating its existing school plant in
order to discover the elements that are worthy ol retension and those that are inadeq_U8.te and should be discarded .
The campus of the George W. Carver School is conveniently
locateu, but during wet weather it is very niflicult to
cross .

The water and mud which stand in the low places

make it inconvenient to go from one builuing to another .
The George

• Gar ver School, a p~rt of the

avasota

Independent School District, is loc ted on the south sine
of the city, at the intersection of State Highway No . 6
and State Highway No . 105 in Gr imes County , City of

ava-

sota.
Description of Physical Plant . -- The evaluated
school had its beginning in a one story frame building .
At present the school pl~nt consists of four buildings in
which the work of the school is carried on.
1.

~he Elementary Building

2.

The Home ~conomics Building

They are :

12

J.

~'he High School

~.

The General ~hop ~uilding

~lementa y School . - - ' be elementary scnool is
ho .1sed in a two story brick structure with eight classrooms and an office end a book oom combined .

On the first

floor the two rooms on the south side are used for cl ssrooms to accommodate the first and fourth grades .

One of

the rooms on the north side is used for the second and
third grades, and the other, formerly occupied by the
high first grade, is usea. for a hot lunch room .
is equipped with cdequate kitchen facilities .
a larger seating capacity could be provided .

Tb.is room
However,

'l'he hot

lunch project rec3ives aid from the Fed ~ral Gove nment to
feed the underprivilegea. children.

~ach d, y at noon

approximately 250 pupils are served hot ~els .
en the secona. floor tne two south rooms are classrooms
for the seventh and eighth grades .

The two north rooms are

c l assrooms for the fifth ana. sixth grades .

The folding

doors separating these rooms mitlce it easy to convert the
bro rooms into the school's only

udi tori um .

'.L'his, how-

ever, is insufficient for ~he school needs as its capaci~y
will not hold the entire student body . ,her efore, it is
impossible to use this make- shift auditorium, for any of the
worthwhile programs of the school .

This building has
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served well its purpose, and it is graatly in need .of repair or rebuilding.
A

n~tural gas heating system is used ann the roo~s can

be kept fairly warm in the winter and dry during wet
seasons .

~ach room is fairly well lighted

nn ventilaten .

The elementary school operates on a ciifferent schedule from
tnat set up for the high school .

The length oi the class

periods is a.ifferent ann short morning ann afternoon recess
periods are provided for the elementary pupils, but not for
the high school pupils .

Speci l care is taken to protect

the little children from accidents wnich might result
from having the two groups play tog~ther .
The school is organized on an 8- 4 pl~n.

The eight

grades in the elementary school are taught by seven
teachers .

Grade one, two and three are taught

by two

teachers, while grane four through grade eight are taught
by separate teachers .

Since the first three grades are

taught by two teachers, and the largest enrollments are
in these grades , it would be well to employ another
teacher to take part or all of the work of one of these
gra.nes .
The High School . -- The high school is housed in a
one story brick structure with four classrooms, one office,
one small bookroom or library , and two small vestitmies
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or cloak rooms .

This small building is very crowded and

insufficient to meet the needs of t ne pupils as well as
t he teachers .

The building has no hallway ana. the main

e ntrance to enter e ch room is from the outside .

It is

not equipped with a science laboratory, and the pupils do
not have the opportunity to perform worthwhile experiments .
Tne evaluated school cioes not have a regular or pa.rttime librari n to issue books or neea.ed in:form ti~n from
t he library .

However, one of the element ry te~chers

serves as librariPn ciuring the last two periods of the
evening, but this is insuffici nt to meet the needs of the
pupils aur i ng the morni ne hours .

s a result, the library

set- up is in~de~uate to meet the needs of the pupils, as well
as the teactlers •

.because of the lllck of a science labora-

tory end other equipment needed, and the inadequacy of the
library set-up, the te·1chers in many instances are unable
to do their best , and the students fail to get the best
training .

All of the literary subjects in the high school

a.re taught by three teachers, one woman and two men .
Under such a condition, it is impossible for them to do
thorough work, because each teacher is over- loaded .
theless

Never-

they are to be complimented for the quality of

work which they are a.oing unuer such crowdea. conditions .

15

The Home Economics Building: - - The home economics
building is a frame stnuc ture with four rooms.
is used for the classroom or sewing room .

One room

In this room

one will find a teacher ' s a.esk and chair, six sewing machines, three long sewing tables, chairs, and one a.isplay
wino.ow .

The second room is a well-eq_ui >ped kitchen with two

large g:c,s ranges, one large ice box, three wok tables, one
large wall cabi net with closets ana running water .

The third

room is a living-a.ining room with a combination of living
and dining room furniture in it .
of a home- like situ.at ion .
music studio .

'l:hi s gives the appear nee

l'he f ourth room is used for the

In this room choral '1nd b nd music is taught .

The home economics dep·1rtment is well-equipped,
ceives aid from the state .

nd. it re-

Through the home making de-

partment many girls are employed in part-time d omestic
service .
The General Shop: -- The general shop or workshop
builaing is a \;1hi te frame structure where the boys are
tc-1.u ght various trades.
24 feet .

It has a dimens ion of 50 feet by

During war times this shop was used as a National

Defense Snop, ana. vari us trades were taught , such as:
b acksmith, auto mechanic, woodwork, acetylene wela.ing,
and the repair of farm machinery.

Approximately two-thousand

dollars worth of tools and eq_uipment was given to the school
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by the Feueral Government to carry on the traues mentioned
above .

The shop is very well equipped and the boys have

a splen:'!.id opportunity to le rn a trade and the manipulation
of tools .

Tho shop is also used as a community workshop .

The school ad.ministration is to be commenued for
correcting the bad drainage and unsanitary conditions of the
lavatories .

During the spring of 194b , a new lavatory was

built for the boys anu girls to replace the unsanitary
conditions which had existed in tne past .

In addition to

this, four hot and cold water showers were built - two
for the boys and two for the girls .

This aided greatly

in the sanitation of the school , anu especially for the
athletes .

The new lavatory jo 1ns both the workshop 2nd the

home economics builciing ,

na. it is inconvenient for the

teachers and pupils in the other buildings to use uuring
wet and cold weather .

.

~guipment . - - Although there has been some improvement in the quality of school equipment, but the improvement has not kept pace with the improvement in school
building ; nor has it kept pace with the improvement in
other types of equipment .

~ome oi the equipment 1hich is

being usea. is uecidedly out of date .

In two of the class-

rooms in the elementary building the pupils still occupy
the SP..:me uncomfortable and dilapidPteu double home- made
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wooden seats that were used a long time ago .
The equipment of the school during recent ye.rs has
been permittea. to go unreplaced, to deterior· te, and
rapidly to approach uselessness .

Like our homes ana. every

otner possession, scnool pl~nts wear out, a.ecay [nd become obsolete .

Although tne depreci tion of the school

plant c, .n never be entirely prevent ed, it can be retarded .
Reeder

1

states:

From the beginning of scnools, the tendency h~s been to mnke the school buila.ings more
useful, more healthful, more ena.uring and
more beautiful . Perfection along these lines
has not, however, been reacheu, bee use in
many school buila.ings which have been and are
being erected, there is much waste - waste
resulting from o _ny factors, but usually reSQlting from lack of foresight in planning.
Too frequently the school buila.ings have
not been erectea. in tne proper location, or
it h s been made too lnrge , too small, or
ill adaptea. to the needs of the community in
some other W!'!Y •
In general the buildings were found to be fair for
the ea.uc"ltional neea.s in the majority of cases .

Economy

and efficiency were aa.equate except in space for clerical
work, and gener 1 storage space .
which influence the ea.uc"l.tion!'ll

1

Reea.er , Ward G.

The aesthetic factors
,rogram were satisfactory.
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CHAPTER IV
PUPIL POPULATION AND SCHOOL COMMUNITY

The school exists primarily for the benefit of the boys and girls of the community
which it serves . The type of people; their
vocat:ium and interests, their tendencies
and prejudices, their abilities, their racial
characteristics, their hopes and prospects
regardir..g the future, their customs and habits,
the similarities and differences of groups
within any con:muni ty, are different from
those of other communities . The school should
know the distinctive oha.ra.cteristics and needs
of the people and groups of people of the
school cor:ununity, particularly those of the
children. Eut every school conwunity inevitably is interrelated with other communities ,
particularly the state and nation. T1e
school should, therefore, adapt its general
philosophy and specific purposes to its own
community and to the communities of which it
is a part . 1
Ea.sic Data Regarding Pupils: - - The scholastic enro~lment of the evaluated school for the school year of 1947-1948
showed a decrease when compared with former years . There
have been shifts in the character of the scholastic enrollment duri ng the past four years .

The following are probably

causes of the shifts in the enrollment : (1) there was tle
entry of a large number of the older boys into armed services; (2) there was the great shift of civilian population
to the centers where munitions, aircrafts, chemicPl, ship
building and other war industries were located; and (J)

1

Cooperative Study of Serondary School Standards .
Evaluative Criteria. p . 18
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there were so~e minor changes, notably the migration of
farm labor1n other sections where higher farm wages were
paid .

Table I will show the enrollment and graduates of

George W. Carver High School from 1945-194b inclusive .
TABLE I .

B1~ROLL!\fl!Jr '.i: Af D GRADuA1.l!i::i OF G.l!iORG.I!,

• CARVER

!UGH SCHOOL .!!ROM 1945 - 19i+b bGLDSI .ttl

Grade

1944-1945

1945-1946

G

G

B

T l3

T

19W?-l9'-+-b

1946-1947
l3

G

5 29 34 10 23

G

T

34 8

15

23

T

l3

Twelfth

14 i9 43

Eleventh

7 L9 36

23 23

45

11

21

32

7

21

28

39 10

23

33 14

21

35

Tenth

l?

28

45

13 26

Ninth

l?

28 45

9 Jl

Total

55 11'-r 169

i+Sf

Graduates

14 26 40

6

LtO

18 30 48 12

10':;f 150 49

29 41

9? 156 IH

d6 127

JO 35 9 20 29 7

15 22

The enrollment as is seen from these figures has
had a tendency to decrease during the last four years .
The net results were :

(1) a large increase in the mili-

tery popuLction; (2) a comparable increase in the urban
popula.tion; and (3) withdr?.wal of pupils .
Special stuQies have been made to inuicate the
reasons for ·Ti thdrawal of a ll pupils wno withdraw from
school during the school year of 1947-19'-l·b .

•rable II
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will show the causes of withdrawal .

TABLE II . WI'I·HDRAWALS FROM GEORGE W. CARVER HIGH
DURING T1:iE SCHOOL YE.AR OF 1947-1948

Reason for Withdrawal

CHOOL

Number of
Withdrawals
22

Graduated
Lack of interest in school work

2

Family moved away

4

Pupil's help needed at home

2

Marriage

4

To go to work

1

Other reasons

l

Unknown

l

Total

37
The only provision the school makes for gathering

such data is each teacher records in his record book the
name of the pupil, date of withdrawal, and reason for
withdrawal .

This d~ta is placed on the pupil ' s permanent

record card and it is filed in the principal 1 s office ,
Such records concerning the pupils are very important .
system .

They cannot be neglected by an efficient school
The school should have as m~ny sets of records

as i t has pupils, and facilities should be provided for the
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filing of all records .
Table III shows the age distribution for the
George W. Carver High School for the school year 1947-1948 .
T.A.HLE III . AGJ!i-GRADE DISTRIBU IO
HIGH SCHOOL ]'OR 1947- 1948 .

FOR G~ORG

W. GARV.LR

Age

Grade
12

13

14

15

Twelfth

Ninth

3

Total

3

17

6

9

18

19

20

21

5

2

1

0

1

5

8

6

5

2

0

0

J

9

13

8

2

0

0

0

0

6

17

9

3

3

0

0

0

0

27

27

25

20

10

4

1

0

Eleventh
Tenth

16

9

This table indicates that there are some over- age
students in the evBlua.ted school.

Of the one- hundred

twenty- seven pupils enrol l ed in the high school in 19471948 , thirteen were over-age, twenty- five were underage ,
and the remaining eighty-nine were in the proper grade
for their ages .

Under an ideal school organization , the

percentages of overageness and underageness are approxima.tely the same .
The evaluated school lacks system in getting the
most desi r able results out of the children .

This is due
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in a large measure to a lack of double promotion of pupils .
The age- grade distribution presents a problem for both
the teachers and the school offici ls of the evaluated
school .
Table IV contains inf'ormation concerning the educational intentions of the members of the 1947-1948 senior
class of the evaluated school .
TABLE IV.

EDUCATIONAL INTENTIONS OF THE 1947-1948 SENIOR

CLASS OF THE GEORGE W. CARVER HIGH SCHOOL

Intentions

Total :Boys

Girls

Attend 4-year college or university

8

1

7

Attend other schools

2

0

2

Continue education but undecided on
type of school

5

2

3

Stop formal education upon graduation

5

2

.3

Undecided about further education

1

1

0

Unknown

1

1

0

22

7

15

Total members of senior class

These data reveal that all of the senior class do
not intend to stop their formal education after graduating
from the high school .

Out of twenty- two pupils in the

class, one was undecided about the type of further education
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he would pursue; one pupirs edueational intentions were
unknown, and five planned to stop formal education upon
graduation.
In Table V are listed the names of the six educational
institutions indicated most often by membe rs of the senior
class as the ones they plan to attend and the number pl nning to attend each.
TABLl.i V.

.1!.oDuCA11 IONAL I.I.' ST! 1u1·I0.1: S PBB:1!~1) BY
::,Li~ OR GLASS OF l ':1413 I i T .i!i G.i:;OR .!!.i
• CARV--~ HIG
Ai:iD 1tlE .iU.MB.cJi ·l'HA.1' .PRE.l!'.t.RR..:..D ~ QI I.c s·UTOI'IO
ID;

Sv OOL

:Boys

Girls

2

1

1

2

0

2

Tillotson Co llege

2

0

2

Srunuel Huston College

1

0

1

Texas Col ege

1

0

1

Cresent :Beauty School

2

0

2

10

1

9

Educational Institution
Prairie View A. & M. College
iley College

Tot~l

Total

The data in Table V show that out of twenty- two graduates, ten preferred to continue their education by planning
to attend institutions of higher learning, while the remaining twelve were either undecided about continuing their education or undecided about the type of school they wanted to attend .
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Out of the seven boys who graduated, only one plans
to enter college in September .

This fall off may be due

to the !act that after graduation most of the boys join
the armed forces, and those who do not join move to the
city and begin work .
When pupils enter high school they are asked to state
their educational intentions, and they are asked to resta te these intentions during their senior year .

Listed

on the preceding page in Table V are the names of the educPtional institutions indiceted most often by members of
senior class as the ones they plen to attend and the number
planning to attend each .
Table VI will show the occupation 1 intentions of
members of the senior class .
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TABLE VI . OCCU ATIONAL INTENTIONS OF THE SENIOR CLASS
OF 1948

Total

QCCUPAT IONS

Boys

Girls

Professions

8

1

7

Manager or proprietor

2

0

2

Agriculture

2

2

0

Homemaking

3

0

3

Office work (secretarial and
stenographic, bookkeeping
and accounting, clerical)

2

0

2

Skilled labor

2

2

0

Domestic service of housekeeper

1

0

1

Miscellaneous

1

1

0

Undecided

1

1

0

22

7

15

Total

The table on occupational intentions showed the number of occu "lations and indicated the number of members of
the senior class who plan to enter upon them .

The pupils

are asked to state their occupational intentions when they
enter high school .

As they pass from gra.de to grade in

high school they are as ··ed to restate these intentions .

By the time they have reached their senior year, they should
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have a fair knowledge of their occupational intentions .
~sportati 1n of Children. -- School transportation
for the Negro chi dren in tnis aistrict has been recognized
as a problem for the past ~welve years .

In this motor age

this problem will continue to grow because school oppor- ,
tunities can be increased only as the mobility of the school
p opulation is advanced .

At present no worthwhile provision

for transportation ha.s been maae for ~egro cni~dren.
The two school buses that transfer Negro children
to and fr m the evaluated school are privately owned, by
families who live in the school district .

One of the bus

drivers makes two trips every morning and evening.

One

trip, the first each morning, is made from Shiro to Navasota,
a distance of twenty-one miles .

This comr:iunity is located

in the north east part of the county.

His second trip is

from Stoneham to ~avasota, a distance of twelve miles .
This community is located in the east par t of the county .
Children are picked up all along the highway in the various
communities between these points .

Some pupils live at a

radius of three and four miles from the main road where the
bus travels .

Hence, in the fall of the year it is very

dangerous for pupils having to wait early in the morning
while it is yet dark .

The bus which has a small seating.
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capacity is over-crowded .

The parents pay the driver who

operates this bus by the month for transferring their
children to and from school .
The school bus runs from Millica.n to Navasota, a
distance of ten miles .

This community is located north

west in Brazos County .

This bus is also operated by a

private individual , but the county makes provision for
the transfer ing of the children .

Nearly one-half of the

high school enrollment is made up of pupils transferred
from other communities, yet no provision worth mention
has been made by the county or the Navasota Independent

School District for the transportation of Negro children.
As a whole, transportation for Negro children has not been

provided as it has been for white children in Grimes
County .
Bas ic Data Regarding the Community

O~upationa.l Status of the School Community. -The Texas Almanac for 1945-1946 st ~tes, "The total populntion of Navasota was approximately 6,138 . 111

The

Negroes constitute 48 percent of the said populetion
which is 2,946 .
1

The activities of the £1dult population

Texas Almana~ . 1945-1946 .

p . 452 .

2

are diverse .

The occupations in which the Negroes are

engaged are :

agriculture, livestock raising, oil mill

work, railroad work, p oultry raising, beauty culture, b~rberi .1g, domestic work, home nursing maid, janitorial work,
power plant, qnd small ordinary business occupations .
The salary paid to many of these workers is far below par,
and it is difficult for them to provide for their f :milies .

Many children at an early

school to work

age are forced to leave

nd help provide for the family needs .

Not alone is diversity observable in occu?ation , but
also observable in economic standing , social and cultural
environment, and standards of living .

The matter concerns

vitally those in the educ~tion processes in the schools .
The school mus t not only adjust the educ~tion pro

Pm ~u

the various occupationPl, socinl, economic, and cultural
groups, but they face the equally important , but

a

delicate

and difficult problem of welding these diverse groups int o
a community of similar aims and interest •
Agencies Affecting F.ducation
Churches .

- - There are six Negro churches located in

the most thickly populated part of the community .

It is a

credit indeed to the community to have so many splendid
churches in a town of this size and especially in a farming
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town .

They have a direct influence on education as every

church has its own builuing, and regular scheduled services .
Other Facilities . --

Following are a few of the places

of amusement found in and around

avasota to serve the

egro

communities and the pupil population:
1.

Picture show.

2.

Parks and playgrounds .

3. Pool and bill iard parlor .
~.

Dance nall and night spots .

There are numerous places of amusement to serve t n e
people, both old and young.
The school campus is used by students frequently as a
recreati onal center .
are playeu seasonally.

BasKetball, softball and other games
Such games offer wholesome recreation

for boys and girls .
The recreations that are enga ged in by the vari ous
neighborhood grou~s were programs and entertainments given
at the school .

During the school year of 1947-19 8, every

Thursday night at the school was recreation night .

The young

people would pay a small fee at the door to go in and enjoy some of the many activities that were going on.

This

recreation night was sponsoreu by the Pa.rents-Teachers Association , and it was properly supervisen .
As a whole, the evaluated school has an efficient
working knowledge of the pupil population, the community pop-
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ulation , and the economic conditions of the district .

CHAPTER V
CURRICULUM AND COURSES OF STUDY
The curric11Jmn mn.y be defined as all the
ex;Jeriences which puoils "l" e \!hile under
the direction of the school; thus defined
it includes both cl"ssroo~ ~nd extra-cl~ sroom nctivities . All such activities
should therefore Jromotc the needs and welftre of the individual ~nd of society . 1
General Principles
The following chec!dist wa.s used to ev· luate the
g8neral p rincinles :
Checklist
(-)

1.

The school's underlying philosophy of education is cle~rly forI:1uL tad and frequently diSCU"'SAd .

(~)

2.

The aims of the educ~tion~l progr~.m ~re c1early formulated and freouentlv discussed .

(-)

J . Provision is made for interrelatinr, and
unifying educntional activities and
mRterials, within ye~rs or grades nd between consecutive ye~rs or grads .

1

(-)

4.

The interrel tionsPip of subject matter
fields and their relation to life situ tions are emphPsized r t ther than sub.iect matter fields s separate entities .

(-)

5.

The selection of learning ctivities and
mat erials which will best promote e~ch
pupil ' s interests nd his plans for the
future is enph."sized rather th: n uniform
group achievement .

cooper2tive Study of Secondarv School Standa rds .
Evaluative Criteria . p . Jl.

32

(.)

6. Enl2rgement and enrichment of the pupil's
scope of interests are encouraged and
too great specialization is avoided .

(+)

?. Materials and activities are adapted to the
d.ee-ree of development ~nd rna.turi ty of the
pupils .

(+)

8.

Provision is made for promoting constant
interrel..,tionship between the :pupil Activity progr2m ~na the regular classroom
nrogram .

(+)

9.

Provision is made for both te ..,chers a.nd
pupils to have a. part in the d, y-by-d?.y
and week-by-week pli:mning and develo ment
of curriculum materi~ls nd experiences .

Of the above nine items me~sured, five rere checked
(+) indicating condition or provision is present or made to
a very satisfactory dePree ; and four were checked (-) indicnting condition or ~rovision is Jresent to some extent or
fa.irly well made .
The following

evAluations were made for the general

princiules :
Evaluations:

(3)

a.

How satisfactory is the attention given to
the develor)ment of the philosophy and
ob,iectives of the ed,1cational -orogra.m?

(4) b .

To what extent is ad..ministretive provision
made for secur ing interrelationship of
sub,ject mPtter fields?

c.

To what extent is administrative provision
made for :meeting indi vidu·,.l need~ A.nd
abiliti •s of pupils ?

(3)

33

Of the above evaluations, two were checked
ting average ; and one was checked

(3) indica-

(4) indicating superior .

These evaluations indicate th;:,t the general principles of
the curriculum and courses of study were satisfactory.
Curriculum Development
Sources . - - In setting up a curriculum for the evaluated school, a study of the sources for curriculum development should be studied e.nd constantly revised to meet the
1
needs of the pupils and community.
Checklist
The following sources for curriculum development are
used :
(~)

1.

A study of the social a.nd economic characteristics of the community.

(-)

2.

A careful, continuous study of what pupils
leaving or graduating from the school do
and where they go .

(-)

3. A careful study of the social and economic
changes in both the local and broader
society in their relations to changes in
educetionql theory .

(-)

4.

A study of courses of study of other school is

used a~ a source for curriculum development .
(+)

5.

A study of curriculum material in educational

literature is used as a source for curriculum development .

1

Ibid ., p . 32 .
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(- ) 6.

(4

7.

(- ) 8 .

Carefully conducted and eval ted classroom experimentation in the local
school or in other scho ~ls is used as
a source for curriculum development .
A study of pupil interests and ple.ns is used
as a source for curriculum development .
Demands by the public for change is used as
a source f or curriculum development .

Of the above eight items measured, three were checked
(~ ) indicating oondition or provision is present or made to
a very satisfactory degree; and five were checked( - )
indicating condition or provision is present to some extent
or fairly well made .
The check list for the evaluated school shows th t i t
does not satisfactorily meet these needs . 'Since society
is changing rapidly, new m terials and methods must be
used in preparing boys and girls for mer.1bership in society . 111
The school might well justify the criticism made in the
Handbook for Curriculum Development by the State of Texas :
Modern socia.l life has been changing much
more r~pidly thHn the curriculum which, theoretically at least, attempts to reflect social
changes . This gap must be bridged .
ot only
must the schools c~tch up with the present
di,y educational needs, but if our democratic
civilization is to be conserved, it must anticipete and prepare for whatever changes in social,
economic, and civic conditions lie ahead . 2
1 Texas State Department of Education Bulletin.
of Study for Years Four Thr~ugh Six, p . 10 .
2m
1exas S tate Department of Education Bulletin.
book for Curriculum Development . p . 11 .

Course
Hand-

35

Curriculum planning, then , is something
more than making a list of textbooks . It
means the designing of a p rogram that will
have as its aim the production of citizens
who understand the society in which we have
lived, and who will be physically and ment lly able to provide for themselves . 1
The following evaluations were made for the cu rriculum development :
Evaluations
(-) a .

How extensively have such sources as the above
been made available?

(-1- J b .

How extensively have such sources been used
by the staff?

Of the above evaluations, the eva luated school is
scored as average in its program of curriculum aevelopment .
The curriculum has not kept pace with the changing needs of
society .

Subject matter rather than life situations has

been s tressed and not enough attention has been given to
the integration of subject matter .
The gooa points in the program of curriculum development of the evaluated school s hould not be overlooked. .
Provision is made for both teachers and pupils to have a
part in p lanning and developing the curriculum .

1

Cooperative Study of Secondary School Standards .
EvaluAtive Criteria . p . 32
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Courses of Study
Courses of study may be defined as that
part of the cu riculum which is organized for
classroom use . They suggest content, procedures, aids, and materials for the use and
guidance of teachers, pupils, and administrators . The curriculum anQ courses of study
should be chiefly concerned with the orientation, guidance, instruction, and participation of y outh in those significant areas of
l iving for which educrtion should supplem ent
the work of other social institutions . 1
The constant changes in our social life and ways of
living cause the school to make constant changes and
adaptation in i~s curriculum anQ courses of study .

Because

of t his constant change, the teachers, as well as the
administr2,tors should be very competent, alert, and always
re a.a y for revisi on of t he curriculum .

Pupils s hould be

prepAr-ed not only to understa.nd t he c·ulture of the pa.st,
but ' they s hould also be preapred for participation and
leadership in present ana. future situations

nd activities .

Up to this point this study has been primarily con-

cerned wi~h the basic philosophy to whi ch the program of
seco ndary education should be aa.justect. .

It comes now to

the organized program of the evaluated school as it faces
the students .

It is necessary for the writer to say the

curriculum has not been suffnently developeu and organized

1__
i_ . , p . 31.
Ib·d
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to furnish the students with a balanced program of education to meet the philosophy and objectives of the school .
Dewey says :
The scheme of a curriculum must take account
of t ne adaptation of studies to the needs of
the existing community life ; it must select
with the intention of improving the life to
live in common so that the future shall be
better than the past . Moreover, the curriculum must be planned with reference to
placing essentials first, and refinement
secono . 1
Table VII will show the amount of offerings wnich are
a regular part of the courses of stuQy .

1 Dewey , John .

Democracy and Education . p . 225 .
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adequately
Little provision was found in the courses of study
for recognition of ina.ividual differences in pupils .

Too

often the course of study was outlined, and the entire class
made to fit , as near as possible, into a set mold.
Morrison says:
It is evident that the c r cter of curriculum org~nization in the second ry school of
any given community must be C)nditioned by the
size of the pupil populatio , its character ,
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and the resources of the school and community . It is impossible to determine
any single curriculum orgenization which
is auprouriPte ( in toto) for all second ry
schools . 1

TABLE VIII.

w.

CARVER

PROGRAM OF STUDIES !~OW IN E:&'F.:!.C~• IN Till!. G.tiORG.l!i
s~oorDARY 5CHOOL

====~===============--====-===-=-=-=-=-=-=-=-=-=-=..::-::.=-=-==-===-=-=-=-======
Periods Per
Subjects

Week
Ninth Year

English I .............................. .
General Mathem~tics •......•.....•...•.••.
Civics ......... ...... . ......... ...... . .••
Homemaking •. .. .•............ . ... . ......•.
Vocational Agriculture •..... ... ... ...... •
Band (Elective) ............•.............

5
5
5

5
5
5

Tenth Year
English I I •. ..... ...... . ............•....
Algebra.I .........••......•.••.......•..•
General Science ...... .. •.. .... ...... . ...
World History . . . . . . . . . . • •.• . . .. .. .... ..
Homemaking •. .. .. . ... . ......••..••••••••.
Vo,ca.tional Agriculture ••....... .. ... ... .
Library Science (Girls) ................ .
Band (Elective) .. ... ....... . . ... .....•••

5

5
5
5
5
5
2

5

Eleventh Year
English III •.•.......•.........•..... . •.
American History ........ ..... ... ....... •
Pla.ne Geometry •. . ..........••.....•.•..•
:Biology .................•.•.............
Homemaking •. . ........•...•...•..........
Vocational Agriculture .........••......•
Music •....•.......................••.•••

Band (Elective) ....•........•.. . .•.....•

1 Morrison, H. C.
Schools . p . 683 .

Curriculum of the Common

5
5
5
5
5
5
5

5
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TABLE VIII (Continued)
Periods

Subjects

per week
Twelfth Year
English IV • • . • . . . . . . . . . . . . . . . . . . . . • . •
Negro History (1st Sem . ) Am . Government (2nd Sero .) • .. . . . . . . . • . . . . . . ..
Business Arithmetic . . . . . . . . . . . . . . . . • •
Chemistry . . . . . . . . . . . . . . . . . . . . . . . . . . .

5
5
5

Musi c • . . . • • . . . . • • . . . . . • . . . • . . • • . . • • •

5
5

:Band (Elective) . . • . • • • . . . . • . • • . . . • . . .

5

•

TABLE IX.

Open
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Special Characteristics of the Curriculum and
Courses of Study
The best elements or characteristics of the curriculum
and courses of study of the evaluated school are :
1.

They furnish tools for basic learning which
are necessary for specialization.

2.

They meet the requirements for college admission and the State Department .

The curriculum and courses of study are least adequate
in the :following respects :
1.

They do not p rovide for pupil guidance .

2.

A closer tie- in and correlation of the work

offered is needed .
The curriculum and the courses of study have been impr oved in the following respects in the last two years:
1.

A study has been made of individuals and their

needs .
2.

A band and music class has been added to the
curriculum to aid in a progr m of living more
abundantly .

In general, a closer study rf the needs of t he pupils
and the community is being planned at the present time .
The rating for the curriculum of the school and courses of
study was above average in some respects .

C.ciAPTiill VI

~UPIL AC~I I~

?ROGRAM

st ~tement of Guiding Principles
Since the curriculum is all the experiences
which pupils have while under the direction of
the school, there can be no rigid dividing line ,
educationally, between the usual classroom activities and those activities sometimes called
extracurriculnr activities which commonly permit more freedom and are more largely initiated and directed by the pupils themselves .
There is need for pupil P' rticipat ion and
expression in experiences which are more nearly like out- of- scho0l and daily life e:aJeriences
t11an Pre the usual classroom procedures .
'he
pupil activity program should aim to develop
desirable social traits and behavior patterns
in an environment favorable to their growth
and , in general cha ract~r, so similar to life
outside the classroom thEJt a maximum carry-over
my be expected .
Under competent guidance pupils should share
responsibility for the selection, organization
gnd evaluation of such activities and their
probable outcomes . In all such activities the
development of leadership ability in pupils
should be one objective . Opportunities for
exercisi:rg l eadershi~ should therefore be
abundantly provided .
General Nature and Organization
General Nature of the Program . --

he pupil activity

progr em in the eve.lu.a.ted school is characterized by pupil
ini tia • i ve, pupil -oa.rticipa tion, pupil ma.nagem£nt, "'.nd
pupil ev~luation of progress and outcomes .

It provides

1 Cooper~ti ve Study of Secondary School Sta.ndards,

~'valuative Criterla .

p . J9 .

abundant opportunity for expansion and enrichment of
pupil interests and appreciations, and promotes better
understanding and cooperation among school, home and
community.
The following checklist was used to eval

te the

general nature and the general organization of the progr m:
Checklist
(- )

1 . The pupil actjvity progr8lll is complement~rv
to and integr"ted with classroom ?ctivities
rather than
separ te nnd distinc t part
of school life .

(+)

2 . Encroachment of any organized pupil activity

on the time ssigned to the regular classroom work is perm, tteci only 'then tr ere is
sufficient education 1 value to justify it .

(+)

J.

(+)

-+ . It proviQes abundant opportunity for expansion ~nd enrichment of pupil interests and
appreciations .

(.,. ) 5.

The pupil activity program is characterizeQ
by pupil initi~tive, pupil p~rticipation ,
pupil management , and pupil evaluation of
progress nQ outcomes .

It provides better understanding and coopera-

tion among school, home and community .
(-)

b . It seeks to uevelop respect for and proper

care of property, both public

nd priv~te .

(~)

, • It seeks to keep pupils anci organizations informed regarding school issues and problems
and to stimulate interest in them .

tt)

B. It seeks to develop such traits and attituues
as loyalty, cooper~tiveness, and leadership, anu other indications of good citizenship .

(+ )

9. It fosters the development anu perpetuation
of desirable scnool traaj. tions, such as
codes of conduct, school festivals, .,nd
observance of historic events .

( +) 10 . It seeks to make every pupil ?.nd teacher feel

himself a p rt of the total school life .

(+) 11 . It seeks to make eacn member of the school feel
a responsibility fo:r the welfare of the
school .

(+) 12 . Membership in each orgenizat i on is on a definitely dem ocratic bpsis, i.e . , open to
all who are qualified .
( +) lJ . Membership and service in such organizations

as Boy Scouts, Hi- Y, Girl Reserves, Camp
Fire Girls, Junior Red Cross, 4-H Clubs,
Boys• C1ubs, and simiJar organizations
are encouraged .
(-) 14 . ~he faculty members are definitely interested in the pupil activity nrogram and participate nctively in its oper tion .
(e) 15 . The nature of the pupil acti, ity :r,rogram is

such as to win and merit the approval of
parents and community.

(t ) 16 . A small school council or cabinet or a director of pupil activities participates indetermining tne generpl objectives of the
pupil activity program .
(+) 17 . Provision is made for the formation of new

or discontinuance of old organizations,
end for giving unity to the progr am as a
\';hole .
(-) lo . l'.iach organization has at lenst one carefully
selected faculty sponsor ,·1hose function is
intcilligent , sympathetic, inspiring guidance
and supervision without domination .
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(+) 19 .

A regular time and place of meeting is
scheduled in the school ' s weekly or monthly program for each organizatiJn.

(0) 20 .

A pupil activity record is kept for each pu-

pil and made a part of his permanent school
record .
(0) 21.

Over- particip tion or under- participetion by
some pupils is guarded against through pupil
guidance, a point system, or other names .

(-) 22 .

Each orgenization plans its activities or
programs for c1.n entire semester or year .

(-) 23 .

Records of meetings and progrRJD.s kept by each
organization are made the basis of improvement and the development of better programs .

(-) 24 .

Provision is made for pupils to evaluate progress nd outcomes of their activities .

( ~ ).25.

Provision is made for training officers in the
proper performance of their duties .

Ct)

Provision is made for orientation and induction
of the pupils into the pupil activity pro. am .

26 .

(+) 27 .

Provision is made for the cultivation of interests and activities which contribute
to the objectives of the school .

(+) 28 .

All organizations and units within the school
seek to promote the solidarity of the
school as a whole . l

Of the above twenty-eight items measured, seventeen
were checked (+ )indicating condition or provision is present or made to a very satisfactory degree; eight were checked

l _l:.9,.
Ib" · . , P-P . 39-40 .

(-) indicating condition or provision is present to some extent or only fairly well made; and three were checked (0) indicating that condition or provision is not present or is
not satisfactory .
ture

These checks indic~te that the general na-

nd orge.nization of the pupil activity program was

functioning in a satisfactory manner, but there are several
factors that call for attention.
The program does not promote better underst nding and
cooperation between the school, and the ho~e and community;
and it does not seek to develop the best traits
of loy lty as it should .

nd attitudes

The faculty members are not interest-

ed as much as they should be in the pupil activity program,
and some of them do not l)articipate actively in its operation .
These weaknesses sh0uld be eliminated in the future urorr·m
of the school .
The following evaluations were made for this phase of
the progr~m :
Evaluations
(4-) a .

How well does the pupil activity program complement and enrich the usu2l classroom activities?

(4) b .

How well does it stimul te the development of
attitudes and traits which are indicative of
good citizenship?

(4) c .

How wholeheartedly do pupils endorse and support the pupil activity progr~?
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(3)

a.

(3) e .

How adequate is the general organization of the
pupil a.cti vi ties prorram?
How effectiyely does the general organization
function?

Of the above evaluations, three were checked (4) indicating superior; and t,10 were check ed (3) indicating average.
These evaluations indico.te that the pupil activity pr,ogra.m
was functioning sa.tisfactorily in the general nr--t

e and or-

ganization of the proi:,ram, but there was need for improvement.

The pupil activity procram should aim to develop de-

sirable s ocial traits, ?nd the developoent of leadership
abili ty in pupils should be one objective .
The fol l owing checklist was used in evaluating the
home rooms of the evaluated school .

Symbols in the paren-

theses indic?te the r ting given each item .
Home Rooms
A home room is an organized group of pupils and
a te;:icher engc1.ged in such activities as are indic~ ted below, or similar ones, in accordance with
planned procedures . It is not merely a device for
checking attendance, making announcements, or performin~ other ad.ministr~tive functi ons . 2

Checklist
(+) 1 .

Administrative functions assigned to home rooms
are made a ~eans of learning how to assune and
discharge responsibilities effectively .

~ I?id . , pp . 39-40 .
Ib ~. d.,

p . 41.

(-) 2 .

Home rooms have a definite pl ce nd. share in
stimulating e.nd developing a desirab l e school
morale, thus reduci ng disciplinary difficulties ud having a corrective influence on
those ,ho have offended .

(-) J.

Home rooms afford and enc ourage opportunity for
full discussion and ev _l u~ tion of v rious
school conditions and problems nd seek their
improvement or correction .

( +) ~ .

Home rooms encourage self-exoression on the na.rt
of all their members to the end th~t ere tive
P.bili ties m y be d.:. acovered and enco'u-aged.

(~) 5.

In the home room, every me~ber contributes to
its activities and share in its responsibilities .

(-) 6.

Time is provided in the wee~ly schedul e for
at lepst one class period (or the equivalent) for group discussion )r conference. 1

Three of the above items \vere checked (.), and. three
were checked(-) .

This indicates that the school was average

in its home room program on the checklist .
The following eval 1.ations were made for the home rooms
program :
Evaluations

(3) a.

How adeq te are the provisions for home room
functions or activities ?

(4) b.

How actively and extensively do pupils participate in home room activities?

(3) c.

H, w satisfr,.ctorily do home room activities p:·ovide opport1nit i es for development of desirable uersonal , social, and civic traits? 2

--- -----------------------------
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Of the above three items, two were scored (3) indica.ting that the conditions are fairly well met; one was
scored (4) indicating that conditi ons were above average .
On a whole these evalu,."l.ti ons indic "l te that the home-room
p rogram is functioning satisfa ctory.
In the horae-room activities, every member contributes
to its activities and shares in its responsibilities, but the
home-rooms in the evalua ted school did not satisfactorily afford and encourage opportunity for full discussion and evaluation of various school conditi ons and problems , and seek
their im) rovement or correc t ion .

McKown says:

An individual lives in a physical, soci al, ethic .1emotional, and spirit~al relationshi~ as well as
mentA-1, and with out suit8bl e training in ell of
these he is as incomplete, useless, and ludicrous
as an a ut omobile with important parts missing . 1
The home-room prograJn of the ev"lluated sch ool was found
to be average for the full development of the above relationships in the lives of the p upils .
The School Assembly . -- The school assembly is a place
for the pupils to go to hear p ro gr ams and see activi ties of
the school d irected by different pupils , sponsors and orga ni zations .
The following checklist was used in evalua ting the
school assembly :
1

McKown, H.C . , Home Room Guida.nee, p . 5.
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Checklist

(N) 1 .

A school assembly committee is in charge of
the general development and organization
of the school as3em ly activities .

(+) 2 .

School assem ly programs are in large p rt
given by pupils and by pupil )rgn.niza.tions
••i th pupils presiding .

J.

Assembly nrograms 2re planned so as to secure
partici~~tion and contributions of many, not
simply of the few .

(+) 4 .

Assemblr programs have definite entertainment,
instructional, cultural, and inspirational
value .

(+)

(+)

5.

(+ )

6. Assembly programs are free from coarse nd

Assembly progra.ns often provide for audience
partici9ation by such means as group singing or discussion .
objectionable elements .

(-) ?. Assembly programs are characterized bye variety of presentations, such as music,
speAk'ng, devotional exercises, dram! tizetion demonstration, and exhibits .
0

(+) 8.

Assemoly programs stimulate the creative ability of pupils by such means as encouraging them to write ~nd produce uleys or
other performP.nces, design scene ry and
costumes, Pnd devise unusual exhibitions
and entertainments .

(~) 9.

Correct audience habits are developed - no
late comers or early-leavers; reasonable
applause; courteous attention to performers ; no disturbe.nc es .

( +) 10 . A definite period and adequate time are pro-

vided for the school 's assemblies .
(o) 11 .

Provision is made for pupil evaluation of
presentations .
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(0) 12. The assembly schedule p rovides for occasional
programs utilizing great rtists or leaders
in various fields of activity.l
Of the above twelve items checked, eight were given(+)
indicating condition or ~rovision is ~resent or raade to a
ve y s~tisfactory degree; two were checked (o) indicting
condi t ion or provision is not present or is not satisfactory;
one was checked(-) indicating condition or provision is
present to so~e extent or only fairly well made; and one was
checked (N) indicating condition or orovision does not apply .
There are approxim'.ltely seventy-two JO minutes school assemblies per year .
'.lhe following eval'i.e t ions were made for the school

"S-

sembly -orogr3ms:
Ev8.luations

(4) a .

How adequate are the provisions for attaining
conditions or results such as the above?

(4) b .

How effectively are these conditions or results i>.ttained?

(5) c .

How actively and extensively do pupils participate in the -olanning, nd presentPtion
of -pro(;,r['_ms?

(4) d .

Evaluate the quality of four successive assembly programs . 2

1 Cooper·etive Study of Secondri.ry School ~tandard,
Eva.lu3.tive Criteria . p . 42
2Ibid . p . 42
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These ev lu8tions indicate a sur, erior school assembly progr"~ .

Of the four items above, three were check-

ed (4) indicating superior ; and one was checked (5) indicating very superior .
The school assembly of the ev 1•1· ted school was functioning in a highly satisf~ tory manner .

The assembly pro-

gram, however, should be chPracterized by a vurlety of presentrtions, such as music, speaking, devotiono.l exericises,
dr~m tization, demonstr~tion and exh'bits .
because
ideas

11 a

This is necessary

good assembly program is educ ~tionnl, it instills

nd virtues, it supplements class work, it widens in-

terest nnd it correlates the interests of the school and community . 111

In order for it to accomplish these things, the

assenbly progr·m must present a variety of interests in order
to hold the attention of pupils so th~t the necessary aims
ID"Y be achieved .

Mn.sic Activities . - - The followin · checklist was used
in evaluatine the music activities of the evaluated school .
Symbols in p8rentheses indicate the rating given each item .
Checklist
•+ ) 1.

The school has one or more bands .

(o) 2 .

The sc.nool has one or more orchestras .

( J. )

3. Provision is made for developing smaller instru.mental units .

1

McKown , H. v . , Extra Curri cular Activities, pp . 69-70 .
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(+)

4.

(+)

5. Provision is m~de for developing glee clubs.

Opportunity to take part in a school chorus
is available to every student .

(~) 6.

Provision is made for other vocal grouos such
as octets, ouartets , duets &nd other small
units .

(-) 7.

Provision is made for separate organizations
for pupils of limited exryerience or ability
and those of gre~ter ex erlence and bility.

(-) 8 .

Overemphasis on competitive nusical per formances is avoided . 1
.,

Of the above eight items, five were checked(+) indica.ting condition or provision is pres ent or :nade to a very
satisfactory degree ; two ·were checked(-) indicatin& condition or provision is present to some extent or fairly
well na,-e ; .,nd one was checked (o) indicating c ondition or
provision is not ~resent or is not satisf~ctory.

This indi-

cates a superior music pro .ram .
The , following evalur>,tions were made for the music activities program:
Evaluations

(4) a .

.tiow adequate are the instrumental musical
organizations?

(5) b .

How adeqr:.ate are the vocal musical organizations ?

(4) c.

How satisfactorily do musical organizations
contribute to community life?

(5) d .

How preat is the interest and enthusiasm of pupils for rausi c a.l activities . 2

1 Cooper' tive Study of Secondary Scho ol Standards,
Evalui:1tive Criteria. :p . 43 .
2 Ibid ., p . 43 .
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These evaluations indicate again the superiority of the
music activities program .
forty-seven members .

The school has a band consisting of

This band won first place in the unclassi-

fied band contest held at Prairie View Agricultural a.nd Mechanical College in April of 1948 .
DrPmatic and Speech Activities . - - The following checklist
was used in evalu.c~ting the dramatic and speech activities of the
evaluated school .
Checklist
(-) 1 .

Pr ovision is made for developing the dr2matic abilities of pupils .

(o) 2 .

Pupils are encouraged to write
dramatic productions .

nd P!esent their own

(- ) 3. Provision is made for the practice of stege craft by
pupils .

(~) u.

Provision is made for partici~ation in formal or prepared presentations such as addresses, debutes, and
radio programs .

(-) 5.

Provision is made for pupil participation in informal and extemporaneous 9resentations .

(- ) 6. Pupils markedly lacking the ability or confidence
to express themselves in conversation or discussion
are encouraged to participate in speech activities,
uarticularly those of an informal nature .
(o) 7.

Provision is made for separate orga.nizations for
pupils of limited experience and ability and those
of greater experience and ability . 1

1 Ibid ., p . 44

-------------
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In the above checklist, one item was checked(+) indicating condition or provision is present or made to a very
satisfactory degree; four were checked(-) indic ting conditi on
or provision is present to some extent or fairly well made;
and two were checked (0) indicating condition or provision
is not present or is not satisfactory.

The scores indicate

that this phase of the pupil activity proGram was not functioning satisfactorily a.nd there was much need for improvement .
The following evaluations were made for the dramatic and
speech activities:
Evaluations
(2) a .

How adequate are the provisions for developing
dramatic interests and abilities of pupils?

(2) b .

How adequate are the provisions for developing
speech interest and abilities of pupils?

(3) c .

How satisfactory is the quality of materials selected for dramatic and speech activities?

(3) d .

WbPt is the ~uelity of the dramatic and speech
productions?l

These evaluations indice.te the inadequacy of the dramatic and speech activities of the evaluated school .

It is

recomnended that a more active progrp.m be developed in this
regard .

1 Ibid . , p . 44 .
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Physical Activitie~

~ ~

E.Dd Girls . -

The follow-

ing checklist was used in evaluating the physi cal activities
for boys and girls in the evaluated school .
Checklist
(+) 1 .

Physi cal activities are chPracterized by a diversity of sports and games ; health, however, dictates the anount and nature of activity for each
pupil.

(+ ) 2 .

Each physical activity is under the direction of a
competent , trained faculty member .

(-) 3.

Major attention is given to intra-school athletics
or games .

(-) 4.

Major emphasis is given to those games, sports, or
activities which have the greatest carry-over
value for the individual .

( +)

5. Provision is made for activities involving team
:Play ,

(+) 6 .

(+)

?.

In activities involving tenm pl<>y, exploitation
of individuals is discouraged .
The physical act·vities program encourages good
sportsmanship on the part of all spectators tow rd
contestants, particularly towerd visiting contestants .

( +) 8 .

The athletic program is not over~mphasized; it is
simply one of many school activities and is so
r egarded by pupils .

9.

The athletic propra.m is definitely under the control of the school authorities, not of some
out-of-school individuals or orgenizations .

( +)

(~ )10 .

Provision is made for boys and girls to play together in aupropriate activities at designated time .

(+)11 .

Provision is made for djfferent levels of ability by
having separ te grouns for beginner s and for
those more advanced , l
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Checklist (girls)
(-) 1.

Physical activities are ch"r.,cterized by a diversity of sports and games; health, however,
dictates the amount and nature of activ:.ty for
each pupil .

(+) 2 .

Ea.ch physical activity is under t he direction of
a comoetent, trainee faculty member .

(0) 3.

Major attention is given to intra-school
or games .

thletics

(-) 4 . Major emphasis is given to those gar:ie~, sports, or

activities which have the greatest c~rry- over
value for the individual .
(+)

.5 - Provision is made for activities involving team play.

(+)

6.

("- ) 7.

In ectivities involving team play exploitat ion
of individ als is discouraged .
The physicr.l activities program encour ges good
sportsmanship on the nart of all sp ectators
toward contestants, particularly toward visiting contestants .
The ·athletic program is not overemphasized; it is
simply one of many school activities and is so
regarded by pupils .
'I'he athletic pror·ram is definitely under the control of school authorities, not of some out-ofs chool individuals or organizations .

(+)10 .

Provision is made for boys and girls to play together in e·pro-ori<ite activities t designated
times .

(-)11 .

Provision is made for different levels of ability
by having sepa.rete groups for b eginners end for
those more advanced . 1

lrb'd
_ _1_. , p . 46 .

59

Of the above items, eleven were checked for the boys and
eleven for the girls .

In the boy ' s list, nine items were

c1ecked (+) and two were checked(-) .
seven items were checked (4-),
one was chec1:ed (0) .

In the girl's list,

three were checked(-), and

These figures indicPte that the prop;rams

were both satisfa.ctory in most respects, but the 1::oy 1 s physical activity µrogram was su erior to that of the girls .
The following evelu ti )ns were made for the physical
ctivities for boys and girls :
Ev:>luations
(5) a .

How adequate are the provisions for voluntary, organized physical activities for boys?

(4) b .

How extensively do boys participate in voluntary
physic.-::il activities?

(4) c .

How sat:;.sfc.ctor.:.ly is the physical and emotional
health of participants safeguarded, particularly
in competitive S)orts ?

(3) d .

How adequate are the provisions for voluntary,
org nized physica.l activities for girls?

(4) ~. How extensively do girls particip~te in voluntary
physical activities?l
(5) f .

How satisfac torily is the physical .nd emotional
health of pc .rticipants safeguarded , p"'rticul~rly
in competitive sports ?

The first three evaluations rate the boy 1 s progr<m .
There is one evaluation of(5), and two of (4) which indi-

- --------------------------- -----1Ioid ., pp .

45-46.
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cate the excellence of the boy ' s program .
progr m, there is one evaluation of (3),

For the tirl's
nd two of (4)

which indicRte that the girl ' s program does not reach the
standard reached by the boy 1 s program .
The physical activities for boys and girls wee ev 1uated separately .

The progro.m for the boys was well organiz-

ed with provisions calling for a dive rsity of sports .

The

athletic program was not over- emphasized, but was simply
one of the school activities .

Twenty- four boys participated

in football, eight in track and field and twelve in basketball .

Thirty percent of the boys in school during the

school year of 1947- 1948, participated regularly in the in,
tra- ochool program of physical activities , and twenty-five
percent par ticipated in inter- school ~hysical activities .
The program for physical activities for girls was not
characterized by a diversity of games, sports or activities .
About twenty- five per cent of the girls participated in inter-school physical activities .

The physical education pro-

gram was deficient in that it did not take the question of
good physical health as the basis for its activities .

The

recreational and social phases of the program were worthy
and satisfactory , but the fundamental purpose motivating the
program in the school was not as much concerned with health
as it should have been .
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School Clubs . -- The following checklist was used to
evaluate the s chool clubs in the evaluated school :
Checklist
(+ ) 1 .

Scho ol clubs under u roper sponsorship are org nized ihen~ver there is sufficient pupil demand .

(+ ) 2 .

Member ship in clubs is volunt ry .

(~) J .

Pupils are encouraged to become active members
in either school or community clut s .

(~) 4 .

Clubs are so conducted as to reveal and develop
addition 1 interests and abilties of pupils .

(- ) 5.

The school club p ogram encourages self- expression
in ·1. variety of W"YS, such as music 1, artistic,
literary , l:lthletic, forensic, inventive, and
cons tructive .

(-) 6.

Clubs seek to develop hobbies Pnd other leisure
or avocati onal i nterests .

(+ )

?. Every club, through a school assembly pro&ram or
other a~propriate means , enables the school as
a whole to know the nature of its activities .

(-) 8.

Provision is ma d e for different level s of ability
by lu>ving sep rate groups or clubs for beginners and for those more ndvanced . 1

Of the above eight items measured, five were checked( + )
indicating condition or nrovision is p resent or made to a very
satisfacto r y degree ; t hree were checked( - ) indicating condition or provision to some extent or only fairly well made .

The

scores indicete that this phase of the pupil activity ~rogram.
was functioning satisfpctorily.

1 Ibid ., p .. 46 .
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The following is the list of clubs and number of active
members in each :

(1) N. F.A. Club, JO; (2 ) Eoy Scouts, 12 ;

(3) Cub Scouts, 16 ; (4) Hi-Y Club, 40; (5) Dramatic Clu~ 25;

(6) 4-H Club, JO ; Gi rl Scouts, 20; and (3) Athletic Association ,

45 . Approxim1tely JJ percent of the pupils holds club

membership in the school c lubs .
Special Characteristics of the Pupil Activity Progr'1l!l
The best elements or ch~racteristics of the pupil activity
program were the stress placed on the promotion or leadership ,
the added enjoyment brought to school life , and a new sense of
value of orgr>nization developed thr ough following rules of p rocedure .
The pupil activity -pro.n.;ram was l east ri.deauate in the followi ng res ~ects : (1) leaders were chosen for popularity rather
than capability; a nd (2) pup ils did not always unde r stand. the
import ance of cooperating with the school program .
There has been little or no improvement of these conditions
for the past two yea rs , but a definite plan has been worked out
for future use .

This will inc lude tra ining and helping the lead-

ers , placing restrictions upon the leadership and membership ,
a nd tea ching parliruaentary law in the fields of social science
a nd lea.der rhip .
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General Evaluation of the Pupil Activity Pro rrun
The following eval mtions were made for the general pupil
1

activity procram :
Evaluations

(4) a . How well does the pupil activity urogram accord with
the philosophy and objectives?

(4) b .

Hr,w well does the pupil activity pro·ram meet the

needs of the pupil population and the community?

(5) c . To what extent is the school identifying problems in

the pupil activity program and seek ing the sol·.ition? 1

These evaluations show that the pupil activity program
was functioning in a highly satisfactory manner and above avern.ge .

The pupil activity progrnm conducted by the evalw ted

school was given a high evaluation which materially raised the
standard of the school .

1 Ibid. , p . 48 ,

CHAPTER VII
SCHOOL

STAFF

Statement of Guiding Principles
A competent staff is one of the indispensabl e
elements of
good school . Such a staff should not
be merely a collection of individually persons . It
should be a cooperating group h ving common jurposes and motivated by common ideals . Each member
of such staff should give evidence of aw~reness and
understanding of educational problem nd of continuous professional growth .
A diversity of preparation and viewpoints is desirable for a well-rounded stn.ff, but its members
should have the ability ~nd the desire to work toeether, cheerfully, harmoniously, and efficiently
for the ~ood of the school and its pupils . The
teaching load and the total working load should be
such as not to endanger educ tionnl efficiency. 1
The selection of a teacher is a matte
portance in

school .

of major im-

Of the many specific factors which

contribute to the succes of a school, probably the most influential are the ,harecter and status of its classroom
teachers .
The evaluation of the school staff may depend on
three questi ons :
1.

How adequate is the understanding by the administrative staff of the educational needs of the
community and of the program necess2ry to meet
them?

l Coo erative Study of Secondary School Standards .
]}valuated Criteria . p . 99 .
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2.

How adequate are the qualifications of the administrative staff for democratic supervision of the
school personnel and activities?

3. How extensive and reliable are the indicPtions th·t
the st ff is improving in professional ability?
Preparation and ~alification
It is the purpose of this topic to give certain factu~l information pertaining to the teachers .

The teaching per-

sonnel of the evaluated school consists of tl:irteen members,
nine of them hold degrees and four of them are still working toward their degrees .

Table X shows the institutions

from which the -present teaching staff received their tr'!.ining or degrees .
T.A:BLE X.

INSTI'I1UTIO . . 'S FROM WJUCH THE TEACHERS OF THE EVALUAT~D SCHOOL RECEIVED THEIR TRAINING OR DEGREES

Institution

Elementary Te:->chers
No . Rec 1 d
')egrees

No .
Attended

Prairie View A & M College

l

3

Tillotson College

1

2

Wiley College

1

2

University of California

0

1

M .ry Allen College

0

1

High School Teachers
Prairie View A & M College

4

4

Samuel Huston College

2

2

There ar e seven teachers in the elementary school and
six teachers in the high school.

Of the seven element

te chcr s , three of them hold degrees .
of the high school te chers hold

y

Table X shows th tall

a Bachelor

Degree .

In order

to complete the rep ort on the tr ini ng of these te~chers,
the addition, 1 information is recorded .

Some of them have re-

ceived additi onal trPining in colleges and universities in
nd out of Texas .

Table XI sh ows t he degrees and exoerience

of the teachers in the evaluated school .
TAB E XI •

Teacher

B

D I GRE.E HELD AND EXPERIE ·c.,,,, CF THE T:EACHER.S IN THE
EV t LUATED SCHOOL F OR THE SCHOOL TERM OF 19 1 8-191+9

Degree
Held

Elementary Teachers
School
Experience

Service in
Present School

A

29

25

B

31

8

C

JO

D

B. S.

E

5

3

3

5

5

F

A. B.

3

3

G

B. S .

17

17

High School Teachers
H

B. s.

3

3

I

B.

:s.

31

30

J

B.

s.

3

K

B.

s.

L

B.

s.

M

B. S.
A.B.

5

2

2

6

2

42

9

These findings show that out of the thirteen te chers
in the evaluated school , nine hold a Bachelor of Science or
Bachelor of Arts Degree, and four have not received a degree
of any kind .

However , those without a degree are still at-

te nding colleges within the state doing work toward a degree .
There are nine women and four men teaching in the systeI:J. .
The ages of this group run fr om twenty- two years to sixtyfour years, and the i r tenure runs from one to twenty- nine
years, while their e::,q;>erience runs from two to forty yenrs
The instructional staff of the evuluated school was
found to above the average .

The enrollment in t h e eval-

uated school for the term of 1948-1949 was four hundred
nine .

On the basis of this, the te cher- load for t he school

w, s a'",proximately thirty- two pupils p er te ~che!' .

This

compares favorably with the norms set up by educ~tional
authorities .

Foster says:

The North Centrql Association recommends the
following norms : (1) pupil-teacher ratio , 25 to
l; the number of classes t ught by the teacher,
5 daily; the daily class enrollment per teacher ,
150 ~er dPy ; the numbe1· for students in a class,
25 . An ave r age attendance in excess of JO pupils
per teacher shP.11 be c ons·dered a violation of
this standard . 1
Every school system has the problem of children who
d.o not make normal educ"'t i onal progress, measured against
the average achievement of the group .
1

H. H. Foster .

The evaluated

Hi@. School Adm,inistration . p . 98 .
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school was found to be under average in this respect .

The

responsibility of tr..e school for the ad.iustment of t hese
students h,s not been recognized and accepted .
professional standing other than the te chers

No person of
W'1S

included

in t he staff.
Another inferior rating against the school was found
in the lack of c lerical help .

Reeder says :

It is false economy for boards of education
to ? ermit , or to require teachers, p rincipals,
su~er i ntendents and other school employees to
spend their time in doing clerical work of a
routine r.c ture which clerks could d.£ more cheaply 2.nd often much more efficiently .
Salaries and Salary Schedules
Table XII shows the range of the salary schedule for
the evaluated school .
TABIE XII . SALARY SCHEDDLE FOR THE EVALUATED SCHOOL

Sa lary

Men

Women

3500 - 3999

2

0

3000 - 3499

0

0

2900 - 2999

0

0

2600 - 2799

0

0

2400 - 2599

0

6

2200 - 2399

2

2

2000 - 2199

1

2

lw . G. Reeder . l'hlLF.1l.nd.a~__.Ql'.__l'J,ibl i C Sch.rul.l
&i,'llinistrati..Qll . p . 704 .
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The d ta in Table XII show that the salary schedule
of the evaluated school meets the stPte requirerent f or
salaries in an accredited school .

The checklist for the

conditions of service shows that the school had a definite
salary schedule for profession 1 staff members, and persons
of the same type or rank of position received equal sale.ries .
Conditions of Tenure
The conditions of tenure of office were given a score
of

11

J 11 which denotes average tenure .

There was no probation-

ary period of te ching, and employees desiring to le ve
their positions did not always give reasonable notice of
their intentions to le~ve .

The proposed dismissal, however,

of an employee was )receded by a warning and specific statement of defects, and cismissal

s made only after failure of

real efforts by administr~tive or su,ervisory offi cers to
improve their employee .
Provision is mnde for the te~c~ers to nave leaves of
absence for a limited number of days each yea:r to attend
professional meetings, or in case of personal illness without any red11ction in salary for such absences .
Special Characteristics of the School Staff
Generally speaking, the special or best characteristics of the eve.ln .ted school were the genere.l preparation

70

which each teacher ha.din his teaching field, and the
~incere, professional- minded c ooper~tion of the entire
group .

The school was lea.st adequate in its need for a

better undersbnding of its r:iethods in rel.,tion to other
ter.chers and the r methods , and in lack of an understar:ding of its responsibility for est blish·ng and ma.int< in1

ing more effective contact with the comr:;unity as a whole .
The staff of the school has been improved within the
past two years by re ch·ng a better understanding of wh t
is exoected in the res 1ective teaching fields, through the
in-service training program .
der consider~tion.

Some improvements are now un-

The selection of future staff members

will be based on their experience in teaching and their
desire to make teaching a profession.

CHAPTE.R VIII
SUMtt;ARY MID RECOMf.'.:E1NDATIONS

Sur:ioary . -- It has been the aim of the writer in
this study, as set up by the Cooper tive Study of Secondary
School Standards, to make a study of the conditions of the
George Washington Carver School located at Navasota, Texas,
2.nd suggect methods for the same .
The fields evaluated in the evaluri.ted school were: (1)
Philosophy and Objectives; (2) School Plant ; (J) Pupil Population and School Community; (4) Curriculum and Courses of
Study ; (5) Pupil Activity Progrem; ~nd (6) School Staff .
It was found that the evaluated school has a carefully
formulated education~l philosophy .

Each teacher realized the

progress of the school is set up to guide the pupils in their
activities and learning habits , so as to meet the future
needs as they go out into life.
The site on which the school plant is built is free
from environmental noises, b~d odors and contamination .

The

school plant consists of four buildings in which the work of
the school is carried on, ne.r:1ely, (1) The Element2ry :Building; (2) The High School :Building; (3) The Home Economics
Building; ~.nd (4) The General Shop .

The highschool bui ding

is snall and very crowded, and insufficient to meet the
needs of the pupils as well as the teachers .

An auditorium-

gymnasium has been constructed since the writer has m de this
study.

This build i n,. 'i..as helped greatly in meeting some of

the needs of the school .
A c lose and c reful st,;dy shows th . . . t the ev lua.ted
school has an efficient working knowledge of the pupil populc tion and com'!lunity .
the community

:Some agencies affecting education in

re : (1) churc hes ; (2) picture shows; (J)

pal'ks and pl~ygrounds ; (4) pool and billiard parlor; and (r.-)
da ce hall

L

nd night spots .

The curriculum and courses of study met the requirements for college ad.m:ssion and the requirements of the
State Department, but a closer tie-in and correlation of the
work offered is needed .

However, the curriculum is being

modified to meet the changing conditions .

The rating for the

curriculum and cuurses of study of the evaluated school was
above aver ge in some resoects .
The evaluation of the pupil activi t .r program showed ;
(1) the pupil activity pro.a-ram was in accord with the philosophy and objectives; and (2) the pupil activity proera.rn met
the needs of the pupil population and the community .

In gen-

eral these evaluations show th~t the pupil activity progr~m
was functioning in a highly satisf2ctory manner .
The instructional staff of the evaluated school was
found to be adequate .

The findings show th-tout of the

73

thirteen teachers in the evaluated school nine hold a Bachelor of Science or Bachelor of Arts Degree , and four have
not received a degree of any kina, but are doing work toward
a degree .

The staff of the school has been improved within

the past two years, and some improvements are now under consideration.
These evaluations were made by the teachers and the
principal of the scnool using the standards of the study to
go oy.

The ratings were slightly above the average, however,

some parts did not rate average, but as a whole the school
showea. a very good score.
The weak places have been shown as well as the high
and all evaluations are hoped to be made conservatively as
fr>r as possible .

Recommendations have been maa.e in thee-

valuation as to the needs of the school, and with the cooperation that has always been given by the ad.ministration.
These low rati~will take a rise within the next two years .
Every efI·ort is being made to raise all the standards of
tne school in general , and to make the school the center of
the community .
This stua.y has revealed to the staff members not only
the weak places in the system , but gives a check on the
teachers: as well .

It snould not only help the ea.ucational

program of the school, but shoulu help to snow tne teachers
their need for improvement in the classroom .
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The system of promotion in the ~ool was f ound to be
somewhat unsatisfactory .

The school h,,d no method .of pro-

moting accelerated pupils and this resulted in ret3rding a
number of bright children.

The overageness in the grade dis-

tribution called attention to this fact .
Recom~endations . - - In the light of the finding of the
study , the writer wi shes to ~ake the following rec om~enda tions :
1.

That the present c urriculum of the evaluated school
be studied coop eratively by the staff ; and th~t
it be made to harmonize with the modern day curriculum p rinciples and the ch~nging soci a l needs
of the community .

2.

That a school public~ ion be initiated .

3.

That

n addition be made to the present high school

building to allev iate the crowded condition .

4.

That the following improvements be :nade :
q .

better playgrounds be urovided .

b.

more and better equipment be purchased ,

c.

better science 1 boratory be provided .

d.

larger and better equi_ped library be provided .

5. That visu.e.l aid equipment, including a sound projector for the unit, should be purchased .
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6.

That irnmedi te steps should bet ken to reduce the
t h e teaching load a t vari ous points thr 0ughout the
school system .

7.

That gre., ter care be taken in the selec t ion of the
staff .

8.

That particular stress be pla ced on t he ten.c 1er' s
ncademic qual i fic tions for ~eaching bo th m j Jr
and minor fields .

The outc omes of the evalu:i ted school w"'re satisfe.ctory
in most respects .
ly .

The admi nistration f unctio ns satisfactori-

Throughout the v ri , us parts of t h e report c ertain con-

clusions and recommenda tions are found wh ich the writer
believes will be useful to the ndministrat ive staff and the
ter-.ching force in improving instruction in the school.
The writer, in making recommenda ti ons does not attempt
to dictate to the people of the Navasota School District
what they should do, but desires to point the way toward a
better and more effective public school education for the
Neg ro youth, so that they nay be able to meet life 9itua t ions
and f-, c e life sq11.c;'l.l'ely and "brD.vely.
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EVALUATIVE CRITERIA

Statement of Guiding Principles
It is essential for each secondary school to have a carefully formulated educational philosophy. The
school should be free to determine this philosophy for itself to the extent that it promotes the principles and
spirit of American democracy. Each school should be able to justify any marked variation from generally accepted principles. The stated philosophy of education should be associated wi~h 3:nd be made fundam.ent~l to
the educational program of each school. This philosophy should be made specific m a statement of obJe~tives.
Without such a statement of objectives growing out of a sane educational philosophy, a school leads an aimless
life.

I. Suggestions for Formulation of Statements of Philosophy and Objectives
Satisfactory evaluation of a school involves four distinct phases:
1. Statement by the school of its philosophy of secondary education and of its objectives.
2. Checking and validation of the statements of philosophy and objectives against the needs of the pupil population
and community which the school serves.
3. Revision or modification of the statements of philosophy and objectives, if necessary, in light of step number 2
above.
4. Evaluation of all aspects of the school in terms of these revised statements of philosophy and objectives. This
phase involves the use of the rest of the Evaluative Criteria.
On the following pages each school is asked to present two statements: (a) a statement as to its philosophy of secondary
education in general, and (b) a statement of the more specific objectives of the individual school. The first statement should
describe the basic principles which the school believes should underlie all secondary education throughout the United States.
The second statement should describe the specific goals which the individual school has established for itself.
The adequacy and appropriateness of the objectives of the school should be checked in two ways. First, the school
should determine whether its objectives are consistent with the general philosophy of secondary education adopted by the
school. Second, the school should determine whether its objectives meet the needs of its pupil population and of its school
community. It is assumed that the statement of objectives presented by the school on the following pages will be checked in
this way by the school itself to the best of its ability. The visiting committee may, however, in consultation with the school ,
make further modifications if it believes them necessary.
Schools will differ among themselves in the procedures followed in arriving at statements which reflect the school's
philosophy and objectives. The suggestions which follow are presented as possible ways of approaching this task, not as steps
which must be followed by every school.
In considering an appropriate philosophy of secondary education, consideration should be given to characteristics of the
adolescent population, important studies of youth needs, data concerning social and economic changes, and basic findings of
educational psychology. Attention should be paid to the deliberations of important national committees and significant statements by outstanding leaders in secondary education.
In formulating a statement of specific objectives of the school, attention should be given to the youth opportunities ill
the local community-occupational, recreational, cultural, and other-and to the abilities and needs of the pupils which the
school is seeking to serve. After the statement of objectives has been prepared in tentative form it should be checked carefullY
to see that it is consistent with the general philosophy of secondary education and that it meets adequately the needs of the
pupils and of the community which the school serves.
The procedures followed in formulation of a statement of philosophy and objectives will be most significant in affecting
school practice if they provide for wide participation of the staff and extensive discussion of basic principles. The preparatioll
of the statements called for on the following pages may well form the basis of an extended series of staff meetings with assignment of specific responsibilities to small committees or individual staff members. Staff members in each department should
be encouraged to consider the implications of the philosophy and objectives for the curriculum, instructional activities and
outcomes in their departments.
'
The brief bibliography which follows includes some of the more important recent publications which have a bearing otl
educational philosophy. It may prove helpful as a starting point for staff discussion but is presented with no claim to cowprehensiveness.
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Chicago. 266 pp. 1.10.
A companion volume to the "Issues of Secondary Education." Ten basic functions of the secondary school are presented and discussed.

BRIGGS, T. H., Secondary Edttcation. Macmillan,

ew York, 1933. 577 pp. 2.50.

A comprehensive study of basic considerations which should govern the development of the American secondary school. Attention is given to
hiitoric developments, contemporary social change, and adolescent needs as a background for consideration of critical problems of secondary education .

COMMISSION ON REORGANIZATION OF SECONDARY EDUCATION, Cardinal Principles of Secondary Edttcation. United States
Bureau of Education, Bulletin, 1918, No. 35. Washington, D.C., 32 pp. Out of print.
Presentation of seven main objectives which have bad widespread influence upon the reorganization of secondary education.

DEWEY, JOHN, Experience and Education, Macmillan,

ew York, 1938, 116 pp.

1.25.

A discussion of the implications for education of the scientific method. Challenging alike to progressive and conservative educators.

DOUGLASS, H. R., Secondary Ediication for Youth in Modern America, (A Report to the American Youth Commission.)
American Council on Education, Washington, D.C., 1937. 1.50.
A statement of underlying principles of secondary education, based on a consideration of the nature and needs of adolescent youth.

EDUCATIONAL Poucrns COMMISSION, The Purposes of Ed1tcation in American Democracy. Educational Policies Commission.
National Education Association, Washington, D.C., 1938. 157 pp. 50 cents.
A clear analysis and forceful statement of the nature of democratic processes and the objectives which should characterize education.

EoucA_TI?NAL Po~rcrns COMM~SSION, T~e "fjnique F1mction of Edi.cation in American Democracy. Educational Policies Comm1ss1on, National Educat10n Assoc1at10n, Washington, D.C., 1937. 129 pp. 50 cents.
A study of the characteristics of the educational system which are essential if it is to serve as a safeguard of democracy.

EELLS, \\:· C., "Ed~cational Philosophy of Schools: Theory vs. Practice," Educational Record (January 1938), 19: 75-85;
also m Evaluation of Secondary Schools: Supplementary Reprints, o. 7.
This report points out the contrast between the stated aims of the 200 schools of the Cooperative Study and the actual practice in them.

GRIZZELL, E. D., American Secondary Education. Thomas

elson & Sons,

ew York, 1937. 312 pp. 2.00.

The author analyzes recent trends in American life and recent findings concerning the nature and needs of youth.

JOHNSTON, EDGAR G., "An Adventure in Cooperative Thinking," Educational Administration and Supervision (May 1937).

23: 343-53.

The procedures followed in this principals' project may be suggestive to high school faculties organizing for study of educational philosophy.

MACLEAN, MALCOLM S., Scholars, Workers, and Gentlemen. Inglis Lecture for 1938 Harvard University Press Cambridge
Massachusetts. 86 pp. Sl.00.
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II. Philosophy of Secondary Education
A.

SIGNIFICANT POINTS OF VIEW

The material which follows is designed to secure the viewpoint of the school concerning various aspects of education:iJ
philosophy. There is no implication that any one answer is the "right" one. Preferably only one ite:t? should be checked 1 n
each group-the one wit_h wh_ich your s~hool. is i~ closest agreeme_nt as. a matter ~f fundamental belief, regardless of actual
practice. Write any modificat10n or quabficat10n m the space proVIded, If you feel It necessary.

Fundamental Concepts
1. The type of political organization most desirable for
society is one in which( ) a. The determination of policies is entrusted to specially trained personnel chosen by general election
(
b. Policies are determined by individuals selected by
an electorate which is restricted on the basis
of racial or economic status
(
c. All individuals share in the determination of
policies in proportion to their abilities
( ) d. All individuals have equal voice in the determination of policies
( ) e. Individuals are completely subordinated to authority, and policies are determined by a minority group
Qtrnlifications:

2. The economic organization most desirable is one in which
( ) a. Individuals may retain the results of production
on the assumption that public welfare will be
benefited by their philanthropies
( ) b. o restrictions are placed upon the right of an
individual to amass wealth
(
c. Individuals may obtain wealth but are restricted
by requirements of conservation of natural resources
( ) d. All share equally in the products of labor and
industry
( ) e. Private enterprise is encouraged but with restrictions assuring the conservation of natural resources and with provisions for the distribution
of a considerable portion of the results of production in the interests of the workers and of
the general public
Qualifications:

3. The social organization most desirable is ~ne in y,hich_( ) a. There are groups which have special social pnvileges because of hereditary family connections
( ) b. Social position depends upon professional, religious, racial, or nationality status
( ) c. All individuals have equal social status regardless of economic, cultural, or intellectual qualifications and regardless of race or nationality
( ) d. All individuals of the dominant racial or nationality group have equal social position regardless of economic, cultural, or intellectual qualifications
( ) e. Social position is given to any individual who has
achieved special distinction in his field
Qualifications:

4. In a democracy the school should place most emphasis
upon helping to prepare pupils( ) a. To make adjustments to present social and economic conditions
( ) b. To participate in the reconstruction of society
( ) c. To make adjustments to meet changing conditions
Qualifications:

5. In a democracy free secondary education should be provided for( ) a. All adolescents who are not mentally or physically defective to such an extent that · they
cannot be educated wilh normal children
( ) b. Only those adolescents of superior intellectual
ability
( ) c. Those adolescents who can profit by a college
preparatory, cultural, disciplinary program
( ) d. Only those adolescents of superior social or economic status
( ) e. All adolescents
Qualifications:
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6. In a democracy the financial support of secondary education is primarily the responsibility of) a. The state to a major degree
) b. The .federal or national government to a major
degree
( ) c. The local district with the state participating on
an equalization basis
(
d. The patrons of the school
( ) e. The community or district served by the school
l11alifi cations:

7. Education is an enterprise involving many community
agencies. As the chief institution developed by
society for education, the school shoulda. Unify and administer many or all community
educational agencies
( ) b. Oppose any attempt on the part of any other
agency to direct, parallel, or participate in the
activities of the school
( ) c. Actively seek the advice and cooperation of community agencies in planning and carrying on
the educational program of the community
) d. Devote its energy to developing its own program
regardless of the activities of other agencies
(
e. Welcome suggestions from and opportunities for
cooperation with community agencies in the
interests of a better educational program for
the community
2ualifications:

8. Attendance at a secondary school should be required by
law for all pupils from the time they leave elementary school( ) a. Until they are eighteen years of age
( ) b. Until they complete a curriculum appropriate to
their needs regardless of age
( ) c. Until they are sixteen unless they can secure remunerative employment
( ) d. Until they graduate regardless of age
Qualifications:

Curriculum
9. The most desirable theory with respect to individual
differences among pupils requires that the secondary
school should( ) a. Attempt to discover only the most conspicuous
differences among pupils and provide development of the traits involved
( ) b. Study each pupil to discover bis particular traits
and abilities as a basis for his own curriculum
( ) c. Assume that pupils are sufficiently similar in
abilities and needs to profit from a common
program
Qualifications:

10. Pupils should( ) a. Have no part in determining the content and activities which constitute their school experiences
( ) b. Have some part in determining the content and
activities which constitute their school experiences
(
c. Have a large part in determining the content and
activities which constitute their school experiences
( ) d. Be free to determine completely their own school
activities and experiences
Qiwlifi cations:

11. The offerings of the secondary school should be organized
in terms of( ) a. Conventional school subjects as categories under
which school experiences should be classified
( ) b. Areas of pupil interest in terms of functional experiences, irrespective of conventional subject
matter classifications
( ) c. Conventional subject classifications with definitely planned correlation of subjects so as to
insure consideration of the total experience
of each pupil
Qualifications:
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12. The offerings of the secondary school should be planned
chiefly with a view to( ) a. Provision for as wide a range of non-academic
needs as the usual college entrance requirements of its area permit
( ) b. The discovered developmental and adjustment
needs of its pupils regardless of their future
academic plans
( ) c. Preparation for advanced studies in colleges or
other higher institutions
( ) d. Provision for training in specialized vocations in
addition to preparation for college
Qital ifications:

13. The educational program of the secondary school should
be concerned primarily with( ) a. Experiences which are valuable to pupils at the
time they experience them
( ) b. Preparation for activities of adult value with
little consideration of immediate pupil interests
( ) c. Selected experiences which pupils find interesting
but whose major value is in adult life
Qualifications:

I

14. The responsibility of the secondary school for assisting
in the development of well-rounded pupil personalities requires( ) a. Individual differentiation, together with social
integration
( ) b. Exploration of the pupils' abilities together with
social integration and some differentiation
c. Chief concern for unifying the individual with
society
( ) d. Exploration of pupil, revelation of social heritage,
and guided differentiation, all within a broad
pattern of social integration
Qi,alifications:

Pupil Activity Program
15. In a well organized pupil activity program.
( ) a. Pupils should be free to initiate · plans, sub1ect
to a sponsor's approval
.
. .
( ) b. Pupils should be free to carry on their own act1v1ties, but with some teacher direction
( ) c. There should be close teacher supervision to insure desirable outcomes
( ) d. Pupils and sponsors should develop plans cooperatively
. . ..
( ) e. The emphasis should be placed on pupil m1 tiative; the sponsor should remain in the background, giving advice only when requested
Qualifications:

16. In choosing leaders for the various pupil activities( ) a. Pupils should be unrestricted in the election of
leaders
( ) b. Election of leaders should be from a list of qualified pupils which bas been made up by the
principal or sponsor
( ) c. Qualified pupil representatives should, in general,
be selected by the teacher or principal
(
d. The school should establish minimum qualifications for leadership, but pupils should be free
to make selection
( ) e. Leaders should be elected by pupils but subject
to the approval of the sponsor or principal
Qi,ali.fications:

17. The principal and teachers of a secondary school shou Id( ) a. Encourage pupil activities to supplement the
curriculum and make definite provision for
sympathetic supervision to insure desirable
outcomes
) b. Oppose expansioJ?- of the p~pil activity program
and seek to divert the rnterest of pupils to
classroom activities, since these represent the
real purpose of the school
) c. Seek to eliminate the dividing line between classroom and pupil activities; any project which
has promise of contributing to pupil growth
should be encouraged and teacher assistance
should be provided without distinction of
"classroom work" from "pupil activities"
( ) d. T~lerate pupi_I activities as long as they do not
u~t_erfere w_1th_ classroom work; the responsib1hty of P:mc1pa) and teachers is chiefly one of
contr?l,_ ~1th a view to reducing overemphasis
and hm1tmg abuses
Qualifications:
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Library Service
: . The secondary school library should be a place( ) a. Where pupils learn to find and use materials
needed in their study
( ) b. Where pupils may secure or use materials which
have been found for them by a trained librarian
( ) c. Where books are safely preserved
( ) d. Where trained personnel not only help pupils and
teachers to find and use materials needed in
their study but also feel a responsibility for
stimulating leisure time and independent reading interests of pupils and teachers
( ) e. Which is used primarily as a study hall but in
which some reference books are kept
alifications:

19. Library needs of secondary school pupils can be adequately met by( ) a. Supplementary textbooks available in each classroom with no central library
(
b. A central general library in the school with a representative collection of materials for general
high school use
) c. A small central library in the school dependent
upon supplementary loan collections available
from public and other libraries
( ) d. A school library so planned and equipped as to
serve both school and community needs
( ) e. Classroom collections of textbooks supplemented
by a small central reference library
2ualifications:

Guidance
20. In carrying out the guidance function of the secondary
school it is desirable that( ) a. The pupil and staff member discover cooperatively the characteristics and needs of the pupil
and decide the specific experiences to be provided
( ) b. The curriculum of the pupil be determined by
one or more members of the staff in terms of
the inherent or traditionally assumed value of
the subjects involved
( ) c. The needs and characteristics of each pupil be
discovered and one of the school's curricula be
selected by a staff member
( ) d. The needs and characteristics of each pupil be
discovered and one of the school's curricula be
selected cooperatively by pupil and staff member
Qualifications:

21. In relation to elementary and higher schools, the second
ary school should( ) a. Give attention to provisions for articulation- it
should convey to the elementary school adequate information about its offerings and procedures in order that prospective pupils may
make appropriate preparation and should see
that similar information from higher schools
is made available to its own pupils
( ) b. Make definite provision for effective articulation
-this should involve not only information
about the school but cooperative efforts toward
mutual understanding and toward elimination
of conditions which make pupil adjustment
difficult
( ) c. Have no special responsibility for articulationas a self-contained unit it should develop its
own program in terms of the assumed needs of
its pupils and leave other institutions to do the
same
Qualifications:
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Outcomes

22 . The secondary school should-

( ) a. Be responsible for assisting pupils to make appr?priate educational plans, both of courses m
secondary school and of subsequent acade11;1ic
careers- it should leave other phases of guidance to the home or other agencies
( ) b. Assume responsibility for assisting pupils in all
phases of pers?nal_ adjustment-1;he school's
guidance function mcludes educat10nal, vocational, social, recreational, and other phase~
( ) c. Assume no responsibility for guidance of pupils,
in order to avoid dissipation of energies which
should be devoted to assuring a thorough mastery of secondary s~bool st~dies
.
( ) d. In addition to educat10nal guidance, provide assistance to pupils in making appropriate vocational choices-other phases of guidance should
be left to the borne or other agencies
Qi,alifications:

Instruction
23. Within the classroom the teacher should( ) a. Treat each pupil as an individual and assist him
in achieving the maximum development of
which be is capable in the given field
( ) b. Devote his attention to helping all pupils to atattain a reasonable minimum standard of
achievement
( ) c. Encourage the more able pupils to exceed this
minimum, following their individual interests
Qualifications:

24. Learning is promoted most effectively by participating in
activities which( ) a. Require problem solving procedures, or reflective
thinking, generalization, and application, with
incidental direction of emotional responses
) b. Involve some elements of habit and skill as well
as much emphasis upon purely intellectual
processes
.
) c. Are primarily of an intellectual nature, dealmg
with individual mastery of symbols and abstractions
( ) d. Provide consciously for the emotionalized aspects
of experience as well as for the intellectual and
the motor aspects
Q1,ulifications:

25. The
( )
( )
( )
( )

pupil should be taught.
a. Both what to think and how to thm~
b. What to think rather than how to th11:k
c. How to think rathe~ than what.to _thmk
d. To recognize what 1s worth thmkmg about as
well as how to think
Qi,alifications:

26. Participation in the program of a secondary school should
result in( ) a. Acquisition of organized knowledge
.
( ) b. Development of generalizations, appreciat10n~,
attitudes and ideals in addition to the acqmsition of knowledge, habits, and skills.
.
( ) c. Acquisition of knowledge, habits, and skills, with
incidental attention to other values
Qitalifications:

Staff

27. The final decision on the selection of teachers should be
made by( ) a. The board of control, accepting or rejecting the
nominations of the responsible head of the
school involved
(
b. The responsible head of the school, after consultation with heads of departments concerned;
the board of control should only officially confirm the selection
( ) c. The responsible head of the school, accepting the
nominations of staff members or a selected
group of staff members; the board of control
should only officially confirm the selection
(
d . The board of control, although it may seek advice from the responsible head of the school
involved
( ) e. The board of control, without reference to the
responsible head of the school involved
Qualifications:
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28. In selecting the staff of a secondary school the prim8:ry
consideration (assuming equivalent personal qualifications) should be given to candidates who have
completed( ) a. Extensive subject matter preparation in the field
to be taught
( ) b. A comprehensive and coordinated program
which included subject matter specialization
as well as professional preparation
( ) c. Extensive subject matter preparation in the field
to be taught supplemented by minimum professional requirements
Qitalifications:

Administration
31. In the administration of a secondary school, the board of
control should( ) a. Formulate policies after hearing the recommendations of the administrative head of the
school
( ) b. Formulate policies after hearing recommendadations made by the administrative head in
cooperation with his staff
(
c. Formulate policies independently and communicate them to the administrative head of the
school
( ) d. Pass upon policies formulated by the administrative head in cooperation with the stafI
( ) e. Pass upon policies formulated democratically by
the entire staff of the school
Qt4alifications

Plant
29. The most desirable viewpoint concerning the school plant
in its relation to its community is that( ) a. The community should be allowed to use the
play areas and auditorium for special occasions
( ) b. Classrooms and other facilities should be made
available for evening classes, in addition to
community use of play areas and auditorium
on special occasions
( ) c. The school plant should be planned to meet community needs, social as well as educational, and
should therefore be fully used by the community
( ) d. The school plant should be reserved for exclusive
use by the school
( ) e. The school plant and all its facilities should be
available for community use whenever this
does not interfere with school activities
Q1,alifications:

30. The school plant should be( ) a. Used by the staff and pupils as an active agency
to promote educational values
( ) b. Regarded by the school staff and pupils as practically unchangeable and, therefore, to be accepted as it is
( ) c. Looked upon as susceptible of some modification
and adjustment to meet school needs
Qualifications:

32. The efficiency of the instructional processes of a secondary school is promoted best by a type of supervision
in which( ) a. Programs and procedures are determined cooperatively; the supervisory head serves chiefly as
an expert adviser and guide
( ) b. The supervisory head determines programs and
procedures; he then inspects and directs
teacher activities in order to insure conformity
with these plans
( ) c. The supervisory head determines programs and
procedures; he then assists teachers in carrying
them out
( ) d. The supervisory head may be consulted, but the
teachers are in no way restricted in making
their own plans
Qualifications:
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B.

GENERAL STATEMENT

Write in the space below a general statement of what you and your staff regard as your philosophy of American secondary
education, taking into consideration the following factors: (a) the pupil; (b) the curriculum; (c) the method; (d) the staff :
(e) relations to state and to society in general; and (f) objectives to be attained.

(Use additional pages if necessary)

PHILOSOPHY AND OBJECTIVES
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III. Objectives of This School
Write in the space below a statement of the specific objectives of your school. This should be a concrete statement of
what you in your school are trying to do.

(Use additional pages if necessary)
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IV. Procedures Followed in Development of Philosophy and Objectives
In practical effect on the school program, the procedures followed in arriving at a formulation of philosophy may be of
as much significance as the statement of philosophy which is developed. In the space below indicate the procedure~ u~ed by
this school in developing its philosophy. The questions which follow are intended merely to be suggestive. Any s1gmficant
activities in the study and development of philosophy should be indicated.
1. Who formulated the statements presented in Parts II and III of this section?

2. How did the staff participate in discussion and development of the statements?

3. Over what period of time has the staff been working on the discussion and statement of this philosophy?

4. What sources or materials have been used as a basis for study and discussion?

V. Comments on the School's Statements of Philosophy and Objectives
In the space below, the visiting committee should write any comments on the adequacy of the school's philosophy of
education and of its stated objectives. In particular, attention should be called to any respects in which the school's philosophy
and objectives do not satisfactorily meet the needs of its pupil population and of the community. Attention should be given
to the data presented in Section C, "Pupil Population and School Community."

--

C
PUPIL POPULATION A N D
SCHOOL COMMUNITY
1940 Edition

OUTLINE OF CONTE TS
I. Basic Data Regarding Pupils
II. Basic Data Regarding the Community

NAME OF SCHOOL...................................... . ...............

DATE .. . ..................... ..

Information furnished by:

............ .........................................
COOPERATIVE STUDY OF SECONDARY SCHOOL STA
744

JACKSON PLACE, WASHINGTON,

17

D.C.

DAROS
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Explanations
Exact determination and evaluation of many factors concerning the community are often very
difficult tasks because, among other reasons, exact data may not be readily available and because of
the indefinite meaning of some of the terms involved. The school is requested to give exact data
whenever possible and in other cases to make the best possible estimate based on all data available,
estimates always being marked "Est." Percentages expressed in multiples of five will generally be
quite satisfactory. Whether estimates shall be made to suffice, or exact data be secured at cost of
additional time and energy, the school should determine on the basis of relative value.
Secondary school population is defined as the total number of youth in the school community,
of ages normally included in the secondary school unit of which study and evaluation is being made;
for example, ages 14 to 17 in the case of a four-year unit in a 12-year system, ages 15 to 17 for a
three-year unit in a 12-year system, or ages 13-16 in the case of a four-year unit in an 11-year system,
and so forth. In any case it should include all pupils actually enrolled in the school, regardless of
ages.
School community is defined, for the purposes of this section, as the district or area commonly or
regularly served by the secondary school. In the case of districts providing separate schools for different races, the school's community includes only that part of the population which the school
serves.
While the data called for in this section apply, for the most part, primarily to public schools,
the obligation on the part of private schools to know the nature and needs of their clientele in the
larger community thus represented is none the less important. Such schools should present in the best
available form (statistical or descriptive or both) data and information equivalent to that herein
called for. A private school which also serves as a general secondary school for its geographic community should be able to demonstrate that it provides adequately for the needs of this community.

Statement of Guiding Principles
The school exists primarily for the benefit of the boys and girls of the community which it serves. The types
of people, their vocations and interests, their tendencies and prejudices, their abilities, their racial characteristics, their hopes and prospects regarding the future, their customs and habits, the similarities and differences
of groups within any community, are different from those of other communities. The school should know the
distinctive characteristics and needs of the people and groups of people of the school community, particularly
those of the children. But every school community inevitably is interrelated with other communities and is a
part of larger communities, particularly the state and nation. The school should therefore adapt its general
philosophy and specific purposes to its own community and to the larger communities of which it is a part.
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I. Basic Data Regarding Pupils
A.

ENROLLMENT AND GRADUATES

1. In the spaces below enter data for the current year in the last group of three columns, for the preceding year in the preceding group of columns, and so on for each preceding year, the column at the far left being for the earliest year. Always
give accurate data, if available, but if an estimate is necessary mark the data "Est." Enter data only for tlte grades in
the school as organized-three-year, four-year, five-year, or six-year unit. Change the designation of the school grades
to make them conform to the actual organization of the school if necessary.
19__-19_

Boys
Enrollment:
Regular:
Twelfth grade

Eleventh grade

Girls

Total

Eighth grade

Boys

Girls Total

------

19__-19_

Boys

Girls

Total

- - - - - - --- - - -

Tenth grade
Ninth grade

19_-19_

19__- 19__

Boys

---

Girls

Total

- --

-------- --------- -------- --- ------ ---------

Seventh grade
Unclassified

------ ---------

Post-graduate:
full time

- --

Post-graduate:
part time
Total
Graduates:
Number of pupils graduated
during the year

---- - - -

--- -- - - - - --

Number of graduates that
entered college, university, teachers' college,
normal school, or junior
college the school year
following graduation
Number of graduates that
entered all other schools
(nursing, aviation, business college, etc.) the
school year following
graduation

-

---

.

---

2. What studies have been made of pupil withdrawals from school?

3. What studies have be~n made regarding the progress through the school of a group of pupils who entered the lowest
grade at the same time?
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B.

STABILITY

1. In the spaces below indicate the number of members of the current senior class who have been in the school for each

number of years.
Number of years in school
being evaluated (including
present year)

Number
of
seniors

2. What provision does the school makt- for regularly gatl:ering such
data as these?

1

2
3. What use does the school make of such data?
3
4

5
6

Total

C.

WITHDRAWALS

1. In the spaces below indicate the reasons for withdrawal of all pupils who withdrew from school in the 12 months preceding

the opening of school for the current year. Include pupils who did not return after the summer vacation.
Reasons for withdrawal
Graduated

Number of
withdrawals
2. What provision does the school make for regularly gathering such
data as these?

Poor scholarship
Lack of interest in school work
Disciplinary difficulties
Family moved away
Financial reasons
Illness of pupil
Pupil's help needed at home
Marriage
To go to work
Other reasons
Unknown
Total

3. What use does the school make of such data?
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D.

AGE-GRADE DISTRIBUTION

Year for which data are given _ _ __
t. Give number of pupils of each age at last birthday, at the time of entrance to school in the fall. Enter data only for the
grades in the school as organized-three-year, four-year, five-year, or six-year unit. Change the designations of the
school grades to make them conform to the actual organization of the school if necessary. Give data for the current
year (or last year if data for current year are not conveniently available).

~
e

21

10

or
less

11

12

14

13

15

16

17

18

19

20

and
over

Post-graduate
Twelfth
Eleventh
Tenth
Ninth
Eighth
Seventh

I

~

2. Describe any uses of the above type of information which are made regularly or which have been made during the past
three years.
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E.

MENTAL ABILITY

1. If intelligence quotients have been ascertained, give number of pupils in each of the following I.Q. ranges. Change the
designations of the school grades to make them conform to the actual organization of the school if necessary. In case
the school does not have intelligence quotients available, but has mental ability data in other forms, indicate the name
and form of the scale and give equivalent distribution either on this form or on separate page. If neither request
can be met, describe briefly the general mental ability of pupils.
Range
of I.Q.

Total

Seventh
Grade

Eighth
Grade

Ninth
Grade

Tenth
Grade

Eleventh
Grade

Twelfth
Grade

115 and over
105- 114
95- 104
85- 94
Below 85
Total

I

2. What test or tests were used in determining these intelligence quotients?

3. When were the tests given?

4. What procedure is followed regularly by the school in securing data on the mental abilities of its pupils?

5. Describe any uses of the above type of information which are made regularly or which have been made during the past
three years.
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F.

G.

EDUCATIONAL INTENTIONS

I. Indicate the number (approximate if necessary) of mem-

bers of the senior class whose intentions are as follows:
Intentions

Total

Boys

OCCUPATIONAL INTENTIONS

1. Indicate the number of members of the senior class who
plan to enter upon the following occupations: (Write in
important occupations not listed)

Girls
Occupations

Total

Boys

Girls

Attend 4-year college or university

1---------------1--- --- ---

Professions

Attend 4-year teachers' college
Manager or proprietor
Attend junior college or normal
school

Agriculture

Attend other schools

Homemaking

1------------------ --- --1 - - - - - - - - - - - - - - -1-- - - - - - - -

Continue education but undecided on type of school
,

______________ ___ - - - - -Stop formal education upon graduation

1--------------l------ --Undecided about further education
1 - - - - - - - - - - - - - -1- - - - - - - - Unknown
1 - - - - - - - - - - - - - - -1=
=
=
Total members of senior class
List below in order the names of the ten educational institutions indicated most often by members of the senior
class as the ones they plan to attend and the number planning to attend each:
Educational Institution

Total

Boys

Girls

--- ----- ---

--- --- ----- --- --- - -·

Sales work
Office work (secretarial and
stenographic, bookkeeping and
accounting, clerical)
Skilled labor

---

Domestic service or housekeeper
Unskilled labor

----Miscellaneous
Undecided
Unknown

--- ---

Total
2. At what point in the pupil's school career is he first asked
to state his occupational intentions?

---

--- ---

- - - -- - -

--- ---

3. At what stages of his career thereafter is he asked to
restate these intentions?

--- ---

3. At what point in the pupil's school career is he first asked
to state his educational intentions?
4. At what stages of his career thereafter is he asked to restate these intentions?
5. pescribe_ any uses which are made of the above type of
mformation.

4. Describe any uses which are made of the above type of
information.
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II. Basic Data Regarding the Community
A.

POPULATION DATA FOR THE SCHOOL COMMUNITY

(as defined on page 18)

Year to which information applies ____
1. Describe the area included within your school community:

2. Total population ..........•.........••................................................ - - - - - - - - 3. Secondary school population (as defined on page 18) ................................. . .... ·- - - - - - - - - 4. Secondary schools of all types which serve the educational needs of this community (including
the school being evaluated)

Number of schools . ......... · - - - - - -

Total enrollment ..•............ - - - - - - - - -

5. Enrollment in this school .....•.........•.............•••.......•...................... ·- - - -- - - - -

B.

OCCUPATIONAL STATUS OF ADULTS

Year to which information applies _ _ __
1. Indicate the percentage of persons belonging to each of the classifications given below fo r one of the following groups:
(Indicate which group used by underscoring)
a. The adult members of the entire community
b. The adult members of the school community
c. The parents of the pupils enrolled in this school
Occupation
Professions
Manager or proprietor
Agriculture
Homemaking
Sales work
Office work (secretarial and stenographic, bookkeeping and accounting,
clerical)
Skilled labor
Domestic service or housekeeper
Unskilled labor
Unemployed or on relief
Miscellaneous
Unknown
Others (describe)
2. What was the source of this information?

Total

Men

Women
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C.

OCCUPATIONAL STATUS OF YOUTH OF SECONDARY SCHOOL AGE

Year to which information applies _ _ __
1. Indicate the approximate percentage of youth of secondary school age (see page 18) in the school community belonging
to the following classifications:
) Regularly attending elementary school
(
) Regularly attending secondary school
(
) Regularly attending post-secondary school
(
) Part-time in school, part-time employed
(
) Employed half-time or over (not in school)
(
) Employed less than half-time (not in school)
(
) Unemployed (not in school)
(
) Unknown
(
2. What was the source of the above information?
3. Explain any significant characteristics of the community (residential, industrial, etc.) which affect the occupational
situation of either adults or young persons.

D.

EDUCATIONAL STATUS OF ADULTS

Year to which information applies _ _ __
1. Indicate the percentage of persons belonging to each of the classifications given below for one of the following groups:
(Indicate which group used by underscoring)
a. The adult members of the entire community
b. The adult members of the school community
c. The parents of the pupils enrolled in this school
Total

Educational status
Attended but did not complete elementary school
Completed elementary school

.

Attended but did not complete high school
Graduated from high school
Attended but did not graduate from college, university, normal school
teachers' college or junior college
'
Graduated from normal school or junior college only
Graduated from four-year college, univerity, or teachers' college
2. What was the source of this information?

Men

Women
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E.

FINANCIAL RESOURCES

Year to which information applies _ _ __
Amount for
the district

Item

Rank in comparison
with other
similar districts

Amount for
the state

Current expense (not including capital outlay)
of the secondary school (1) per pupil enrolled
or (2) per pupil in average daily attendance.
(Indicate which by underscoring.)
Taxable wealth per youth of secondary school
age in the school community

•

Taxable wealth (1) per pupil enrolled or (2) per
pupil in average daily attendance. (Indicate
which by underscoring.)

1. What was the source of the above information?

F.

AGENCIES AFFECTING EDUCATION

Give brief statements of pertinent facts regarding such of the following agencies as are found in your community:
(Use separate page if necessary)
1. Other schools-for youth of secondary or post-secondary school age-nature and extent of their offerings, their purposes, their clientele, etc.

2. Churches-denominations represented; those most generally attended by pupils and their parents; general character of
membership; ability and influence of ministers

I

3. Libraries-number, facilities, patronage by parents and pupils
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t Museums, art galleries, planetariums, botanical gardens, zoos

5. Forums, lyceums, operas, dramatic and musical performances

6. Health centers, clinics, and other health agencies

7. Recreational agencies-parks, playgrounds, swimming facilities, and other agencies

8. Motion pictures-general nature of their offerings and their patronage

9. Other commercialized entertainment-pool and billiard parlors, dance halls, night clubs, places providing games of
chance, similar places of amusement

10. Other agencies
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G. ADDITIONAL Socro-EcoNoMic INFORMATION
1. What is the racial status of the school community or of its various neighborhoods or groups?

2. What is the lingual status of the school community or of its various neighborhoods or groups?

3. What is the general ethical or moral tone of the various neighborhoods or groups?

4. What recreations are engaged in by the various neighborhood groups and what facilities are available for them?

5. What is the sanitary and health status of the school community or of its various neighborhoods or groups?

6. What interest in and attitude toward the school is shown by the various neighborhood groups?

7. Does the school have available a map of the district, showing location of residence, business, and factory districts as well
as the homes of the pupils?
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Instructions
GENERAL
In checking and evaluating the various features included in this section, the underlying philosophy and expressed purposes and objectives of the school and the natu re of the pupil popula_tion :=i,nd
community which it serves (as outlined in Sections B a.n d C) should be kept constantly m mmd.
Evaluations are to be made in the light of these factors. Persons making evaluations should continually ask: "Do the practices in the school being evaluated accord with the philosophy and objectives
of the school and meet the needs of its pupil population and community as well as do the practices
of other schools?" They should not consider the size, type, or location of the school, the financial
support available, state requirements, or other local factors, except in so far as these factors may
have a legitimate effect on the philosophy and objectives of the school or on the needs of the community . In later interpretation of the results of evaluations suitable allowance may be made for any
of these factors, but at the time of evaluation an attempt should be made to evaluate the actual
program of the school regardless of necessary limitations.
The two-fold nature of the work-evaluation and stimulation to improvement-should also be
kept constantly in mind. Careful, discriminating judgment is essential if these purposes are to be
satisfactorily served. While the attainment of a high score may be desirable, it is of secondary importance. It should not be permitted to interfere with accurate evaluation; otherwise, real improvement cannot be undertaken and attained.
Those making evaluations should be constantly on guard against the common tendency to
choose the higher of two possible evaluations when in doubt. Unless a superior evaluation is definitely
indicated and justified by available evidence, one of average or below average should be made.
CHECKLISTS
The checklists consist of provisions, conditions or characteristics found in good secondary
schools. Not all of them are necessary, or even desirable, in every good school. Nor do these lists con•
tain all that is desirable in a good school. A school may therefore lack some of the items listed but
have other compensating features .
The use of the checklists requires four symbols. (1) If the provision or provisions called for in a
given item of the checklist are definitely made or if the conditions indicated are present to a very
satisfactory degree, mark the item, in the parenthesis preceding it, with the symbol ( +): (2) if the
provision is only fairly well made or the conditions are only fairly well met, mark the item with the
symbol ( - ) ; (3) if the provisions or conditions are needed but are not made, or are very poorly made,
or are not present to any significant degree, mark the item with the symbol (0); (4) if it is unnecessary
or unwise for the school to have or to supply what specific items call for, mark such items with the
symbol (N). (Note; The figures are to be regarded merely as convenient symbols, not mathematical
terms.) In brief, mark items:
+ condition or provision is present or made to a very satisfactory degree
- condition or provision is present to some extent or only fairly well made
0 condition or provision is not present or is not satisfactory
N condition or provision does not apply
Space is provided at the end of each checklist for writing in additional items.
EVALUATIONS
E~aluati~ns are to be made! wherever call_ed for, on the b~sis of personal_ observation and judgment, m the hght of the checklist as marked m accordance with the above mstructions , and of all
other available evidence, using a five point rating scale, as follows: (Note: The figures are to be regarded merely as convenient symbols, not mathematical quantities.)
5.-Very superior; the provisions or conditions are present and functioning to the extent found
in approximately the best 10% of regionally-accredited schools. 1
4.-Superior; the provisions or conditions are present and functioning to the extent found in
approximately the n~xt 20% of regionally-accredited schools. 1
3.-Average; the provisions or conditions are present and functioning to the extent found in
approximately the middle 40% of regionally-accredited schools. 1
2.-lnferior; the provisions or conditions are present and functioning to the extent found in approximately the next 20% of regionally-accredited schools. 1
1.-Very inferior; the provisions or conditions are present and functioning to the extent found in
approximately the lowest 10% of regionally-accredited schools. 1
N.-Does not apply. (When this symbol is used, explanation as to the reason the section does
not apply should be given under Comments.)
Under Comments make notations of compensating features or particular shortcomings explanations, justifications of evaluations, or other pertinent matters.
'
1
'!Jie definitions are given in te~s of region~lly-~ccredited schools since the Cooperative Study's experimental program involved prim:irily regionally·
accredited schools If some other basis of compamon 1s used, the norms developed from the experimental program will not be applicable.
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Statement of Guiding Principles
The curriculum may be defined as all the experiences which pupils have while under the direction of the
school; thus defined it includes both classroom and extra-classroom activities. All such activities should therefore promote the needs and welfare of the individual and of society. Courses of study may be defined as that part
of the curriculum which is organized for classroom use. They suggest content, procedures, aids and materials
for the use and guidance of teachers, pupils, and administrators. Thus considered they contain only part of the
individual pupil's curriculum. The curriculum and courses of study should be chiefly concerned with the
orientation, guidance, instruction, and participation of youth in those significant areas of living for which
education should supplement the work of other social institutions.
The re:m lts of the learning process should include (1) factual information or knowledge; (2) meaning and
understanding; (3) abilities to do-knowledge and understanding combined with skill; (4) desirable attitudesscientific, social, moral, and others; (5) worthy ideals, purposes, appreciations, and interests; and (6) resultant
intelligent participation in general life activities.
Because change is universal, constant adaptation and development of the curriculum is necessary. This
should be a cooperative enterprise engaging all staff members, carried on under competent leadership, and using
all available resources. Carefully conducted and supervised experimentation for curriculum development is
particularly valuable. Pupils should be prepared not only to understand the culture of the past; they should
also be prepared for participation and leadership in present and future situations and activities.

I. General Principles
CHECKLIST

( )
(

)

(

(

)

( )

1. The school's underlying philosophy of education is clearly formulated and frequently
discussed
2. The aims or objectives of the educational program are clearly formulated and frequently
discussed
3, Provision is made for interrelating and unifying educational activities and materials,
within years or grades and between consecutive years or grades
4. The interrelationship of subject matter fields
and their relation to life situations are emphasized rather than subject matter fields as
separate entities
5. The selection of learning activities and materials which will best promote each pupil's
interests and his plans for the future is
emphasized rather than uniform group
achievement

( )
( )
( )
(

)

(

)

(
(

)
)

6. Enlargement and enrichment of the pupil's
scope of interests are encouraged and too
great specialization is avoided
7. Materials and activities are adapted to the
degree of development and maturity of the
pupils
8. Provision is made for promoting constant interrelationship between the pupil activity program and the regular classroom program
9. Provision is made for both teachers and pupils
to have a part in the day-by-day and weekby-week planning and development of curriculum materials and experiences
10. Provision is made for assuring thoroughness
and comprehensiveness of learning in two or
more fields of knowledge
11.
12.

*2 EVALUATIONS
( ) x. How satisfactory is the attention gifJen to the defJelopment of the philosophy and objectives of the educational program?
( ) y. To what extent is administrative provision made for securing interrelationship of subject'matter fields?
( ) z. To what extent is administrative provision made for meeting individual needs and abilities of pupils?
Comments:
2

For meaning of these symbols, see How to ErJatuate a Secondary School, page 31. Schools using the full Alpha Scale may disregard these symbols.
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II. Curriculum Development
A.

SOURCES

CHECKLIST

The following sources for curriculum development are used:
( ) 1. A study of the social and economic characteris( ) 5.
tics of the community
( ) 2. A careful, continuous study of what pupils leav( ) 6.
ing or graduating from the school do and
where they go
( ) 3. A careful study of the social and economic
( ) 7.
changes in both the local and broader society
( ) 8.
in their relation to changes in educational
( ) 9.
theory
( ) 10.
( ) 4. A study of courses of study of other schools

A study of curriculum material in educational
literature
Carefully conducted and evaluated classroom
experimentation in the local school or in other
schools
A study of pupil interests and plans
Demands by the public for change

** EVALUATIONS
( ) y. How extensively have such soitrces as the above been made available?

( ) z. How extensively have si,ch sources been used by the staff?
Comments:
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ORGANIZATION AND PROCEDURE

CHECKLIST

( )

1. General plans for a program of curriculum development and adaptation are carefully and
cooperatively formulated
( ) 2. The principal or some other qualified official
supervises the school's program of development and adaptation of the curriculum and
courses of study
( ) 3. Those charged with special responsibilities in
connection with the development of the
curriculum and courses of study are provided
necessary time, materials, and working conditions
( ) 4. Qualified laymen are consulted regarding the
curriculum and courses of study
( ) 5. The services of professional consultants are secured whenever needed
6. The teachers are made aware of the need for
probable changes in the curriculum and
courses of study and are trained for the task
of helping make changes as need arises

( ) 7. Plans for revision and development aim at the

(

)

(

)

(

)

(
(

)
)

constantly increasing use by the pupils of all
accessible library, museum, laboratory, and
field materials
8. The general plans for development and revision
provide not only for changes to meet present
social needs, but also for leadership in anticipating and preparing for future needs
9. Changes in the curriculum and courses of study,
except in rare cases, are developmental and
evolutionary in nature and plan, rather than
abrupt
10. The educational activities and possibilities of
other educational and social agencies in the
community are definitely taken into account
and provision is made for cooperation with
them
11.
12.

t EVALUATIONS

( ) x. To what extent is satisfactory leadership in citrriculum development present or provided?
( ) y. How well is the staff organized for study and development of the curriculmn and courses of stt,dy?
( ) z. How well are such procedures as the above followed?
Comments:
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III. Courses of Study
A.

AMOUNT OF OFFERINGS

If there are fields which cannot be classified according to this table, write them in the blank headings. !nclud«: only
offerings which are a regular part of the courses of study. Do not include here any activities which are evaluated m Sectwn E,
"Pupil Activity Program."

..c::
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i::
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Indicate the total number of units' offered in each field
Enrollment of pupils in each field
Full-time equivalent of teachers in each
field
Indicate the number of additional units
that should be offered to meet pupil
needs adequately
Indicate the number of units that should
be eliminated as not justified by
pupil needs or demands
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SUPPLEMENTARY DATA

1. Submit copy of the program of studies now in effect

2. Submit a statement covering all requirements or restrictions concerning choice of subjects. (Use separate page
if necessary)
3. Submit complete daily schedule of classes and activities
4. Length of the school year in terms of days actually in session, not including holidays
Current year 19__-19__ , .... ....................... · - - - - - - Previous year 19__-19 _ __ . ............ ............. · - - - - - - Preceding year 19__-19__ , ......................... , _ _ _ _ __
EVALUATIONS

( ) x. How adequately does the total amount of offerings indicated above meet pi,pil needs?
( ) y. How satisfactorily has the program of studies been balariced to avoid too much or too little offering in any field as com·
pared with other fields?
) z. To what extent do requirements regarding choice of subjects permit a pi,pil to study in the fields appropriate to his needs?
Comments:
(Describe the courses which are suggested for addition, elimination, or modification)

3

A unit is defined as a fourth of the normal pupil load for one year, 16 units being ordinarily required for graduation from a four-year school. If necessary, fractional units may be indicated. If some other unit is used in the school, give the definition of this unit and use it in the table.
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B.

CONTENT OF OFFERINGS

In evaluating this page consider only content of subject matter offerings, not instructional procedures or methodology.
~on tent should, however, provide not only for informational or factual matter and for skills, but also for understanding the
,ignificance of the content and for attitudes, appreciations, and ideals.
A copy of the school's courses of study should be supplied if available; if not, a brief description or outline for each
:ourse should be furnished. If the textbook serves as the course of st:u.dy, it should be evaluated below.
Include in the table only those subjects or courses in which a class is taught every year or in alternate years.
If there are subjects or fields which cannot be classified in the table below, write them in the blank headings or overwrite
.he headings in one of the columns.
Note that the symbol N, "condition or provision does not apply," should be used in the checklist items and evaluaions of this table whenever the subject field should not be expected to contribute to the indicated item , or when the subect field is not, and should not be, offered in the school.
CHECKLIST
In each major field or area provision is
made for:

-~bO

..Cl

A

i:a:l

1. Stating the objectives to be attained
2. Emphasizing significant contributions of our social heritage to
present day life values
3. Promotinggupi\s' understanding of
present ay social problems

...

"'~

5. Modifying courses to meet individual difierences
6. Including materials and experiences
of potential value in adult life
7. Interrelating the work in different
subject fields
8. Suggesting methods to be used in
attaining objectives
9. Indicating materials to be used or
activities to be carried out
10. Solving appropriate problems requiring elementary research proccdures
11. Formulating procedures for evaluating outcomes
EVALUATIONS
How well does each co11rse of study accord with the philosophy and objectives of the school?
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4. Stimulating pupils' interests and
satisfyiug their needs
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x. How appropriate is the content of each
CO!lrse of study to meet the needs of
the pi,pil poPfllation of the sclwol?
y. How well is P,o'llision made in each
coiirse for correlation with other apP,-opriale fields?

z. Yow well does each cO!lrse of st11dy

- - - - - - - - - - - - - - - - - - - - - - - - - - - - - -- - - - -
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P,-ovide for applications to out-ofschool life?

Comments:

* ** *

*

*

**
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IV. Special Characteristics of the Curriculum and Courses of Study
1. What are the best elements or characteristics of the curriculum and courses of study?

a.

b.
c.
2. In wh a t respects are they least adequate or in greatest need of improvement?

a.

b.
c.

3. In what respects have they been improved within the last two years?
a.

b.
c.
4. What improvements are now being made or are definitely planned for the immediate future?

a.

b.
c.

5. What carefully conducted studies has the school made of its own problems in this field within the last three years, or is it
now making?

V. General Evaluation of the Curriculum and Courses of Study
EVALUATIONS

( ) x. l-1 ow well do the wrriculum and courses of study accord with the philosophy of ed11eation and objectives as described
in Section B?
( ) y. Bo w well do the c11rric1,lum and courses of study meet the needs of the pupil population and of the commimity as indicated in Section C?
( ) z. To what extent is the school identifying problems in the curriculum and courses of study and seeking their solution?
Comments:

E
PUPIL ACTIVITY PROGRAM
1940 Edition

OUTLINE OF CO TE TS
I. General rature and Organization
II. Pupil Participation in School Government
III. Home Rooms
IV. The School Assembly
V. School Publications

VI. Music Activities
VII. Dramatic and Speech Activities
VIII. Social Life and Activities
IX. Physical Activities for Boys
X. Physical Activities for Girls

XI. School Clubs
XII. Finances of Pupil Activities
XIII. Special Characteristics of the Pupil Activity Program

XIV. General Evaluation of the Pupil Activity Program

NAME OF SCHOOL......................................................
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DAROS

Instructions
GENERAL
In checking and evaluating the various features included in this section, the underlying philosophy and expressed purposes and objectives of the school and the nature of the pupil popula_tion :i,nd
community which it serves (as outlined in Sections B and C) should be kept constantly m mmd.
Evaluations are to be made in the light of these factors. Persons making evaluations should continually ask: "Do the practices in the school being evaluated accord with the philosophy and objectives
of the school and meet the needs of its pupil population and community as well as do the practices
of other schools?" They should not consider the size, type, or location of the school, the financial
support available, state requirements, or other local factors, except in so far as these factors may
have a legitimate effect on the philosophy and objectives of the school or on the needs of the community. In later interpretation of the results of evaluations suitable allowance may be made for any
of these factors, but at the time of evaluation an attempt should be made to evaluate the actual
program of the school regardless of necessary limitations.
The two-fold nature of the work-evaluation and stimulation to improvement-should also
be kept constantly in mind. Careful, discriminating judgment is essential if these purposes are to be
satisfactorily served. While the attainment of a high score may be desirable, it is of secondary importance. It should not be permitted to interfere with accurate evaluation; otherwise, real improvement cannot be undertaken and attained.
Those making evaluations should be constantly on guard against the common tendency to
choose the higher of two possible evaluations when in doubt. Unless a superior evaluation is definitely
indicated and justified by available evidence, one of average or below average should be made.
CHECKLISTS
The checklists consist of provisions, conditions or characteristics found in good secondary
schools. Not all of them are necessary, or even desirable, in every good school. or do these lists
contain all that is desirable in a good school. A school may therefore lack some of the items listed
but have other compensating features.
The use of the checklists requires four symbols. (1) If the provision or provisions called for in a
given item of the ch~cklist are definitely made or if the conditions indicated are present to a very
satisfactory degree , mark the item, in the parenthesis preceding it, with the symbol ( +); (2) if the
provision is only fairly well made or the conditions are only fairly well met, mark the item with the
symbol ( - ) ; (3) if the provisions or conditions are needed but are not made, or are very poorly made,
or are not present to any significant degree, mark the item with the symbol (0); (4) if it is unnecessary
or unwise for the school to have or to supply what specific items call for, mark such items with the
symbol (N). (Note: The figures are to be regarded merely as convenient symbols, not mathematical
terms.) In brief, mark items:
+ condition or provision is present or made to a very satisfactory degree
- condition or provision is present to some extent or only fairly well made
0 condition or provision is not present or is not satisfactory
N condition or provision does not apply
Space is provided at the end of each checklist for writing in additional items.
EVALUATIONS
Evaluations are to be made, wherever called for, on the basis of personal observation and judgment, in the light of the checklist as marked in accordance with the above instructions, and of all
other available evidence, using a five point rating scale, as follows: (Note: The figures are to be regarded merely as convenient symbols, not mathematical quantities.)
5.-Very superior; the provisions or conditions are present and functioning to the extent found
in approximately the best 10% of regionally-accredited schools. 1
4.-S1tperior; the provisions or conditions are present and functioning to the extent found in
approximately the next 20% of regionally-accredited schools. 1
3.-Average; the provisions or conditions are present and functioning to the extent found in
approximately the middle 40% of regionally-accredited schools. 1
2.-lnferior; the provisions or conditions are present and functioning to the extent found in
approximately the next 20% of regionally-accredited schools. 1
1.-Very inferior; the provisions or cohditions are present and functioning to the extent found
in approximately the lowest 10% of regionally-accredited schools. 1
N.-Does not apply. (When this symbol is used, explanation as to the reason the section does
not apply should be given under Comments.)
Under Comments make notations of compensating features or particular shortcomings, explanations, justifications of evaluations, or other pertinent matters.

----- -

1 The defmitions are given in terms of regionally-accredited schools since the Cooperative Study's experimental program involved primarily regionallyaccredited schools. If some other basis of comparison is used, the norms developed from the experimental program will not be applicable.
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PUPIL ACTIVITY PROGRAM

Statement of Guiding Principles
Since the curriculum comprises all the experiences which pupils have while under the direction of the
school, there can be no rigid dividing line, educationally, between the usual classroom activities and those
activities sometimes called "extra-curricular activities" which commonly permit more freedom and are more
largely initiated and directed by the pupils themselves. There is need for pupil participation and expression in
experiences which are more nearly like out-of-school and daily life experiences than are the usual classroom
procedures. The pupil activity program should aim to develop desirable social traits and behavior patterns in an
environment favorable to their growth and, in general character, so similar to life outside the classroom that a
maximum carry-over may be expected. Under competent guidance pupils should share responsibility for the
selection, organization, and evaluation of such activities and of their probable outcomes. In all such activiti es
the development of leadership ability in pupils should be one objective. Opportunities for exercising leadership
should therefore be abundantly provided.

I. General Nature and Organization
A.

2

GENERAL NATURE OF THE PROGRAM

CHECKLIST

(

)

( )

1. The pupil activity program is complementary

2.

( )

3.

(

)

4.

(

)

5.

( )

6.

(

)

7.

(

)

8.

to and integrated with classroom activities
rather than a separate and distinct part of
school life
Encroachment of any organized pupil activity
on the time assigned to the regular classroom
work is permitted only when there is sufficient educational value to justify it
The pupil activity program is characterized by
pupil initiative, pupil participation, pupil
management, and pupil evaluation of progress and outcomes
It provides abundant opportunity for expansion and enrichment of pupil interests and
appreciations
It promotes better understanding and cooperation among school, home, and community
It seeks to develop respect for and proper care
of property, both public and private
It seeks to keep pupils and organizations informed regarding school issues and problems
and to stimulate interest in them
It seeks to develop such traits and attitudes as
loyalty, cooperativeness, and leadership, and
other indications of good citizenship

(

)

(

)

(

)

(

)

(

)

(

)

(

)

(
(

)
)

9. It fosters the development and perpetuation of
desirable school traditions, such as codes of
conduct, school festivals, and observance of
historic events
10. It seeks to make every pupil and teacher feel
himself a part of the total school life
11. It seeks to make each member of the school feel
a responsibility for the welfare of the school
12. Membership in each organization is on a definitely democratic basis, i.e., open to all who
are qualified
13. Membership and service in such organizations
as Boy Scouts, Hi-Y, Girl Reserves, Camp
Fire Girls, Junior Red Cross, 4-H Clubs,
Boys' Clubs, and similar organizations are
encouraged
14. The faculty members are definitely interested
in the pupil activity program and participate
actively in its operation
15. The nature of the pupil activity program is such
as to win and merit the approval of parents
and community
16.
17.

*8 EVALUATIONS
( ) x. How well does the p1,pil activity program complement and enrich the usi,al classroom activities?
( ) y. How well does it stimulate the development of attitudes and traits which are indicative of good citizenship?
( ) z. II ow wholeheartedly do pupils endorse and support the pi,pil activity program?
Comments:

: The guid~oce aspects of Pupil Activities are considered under "Guidance" in Section G.
For meamng of these symbols, see Bow to Efl<Jluate a Secondary School, page 31. Schools using the full Alpha Scale may disregard these symbols.

EVALUATIVE CRITERIA
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B.

GENERAL ORGANIZATION OF THE PROGRAM

CHECKLIST

( )

1. A small school council or cabinet or a director
of pupil activities participates in determining
the general objectives of the pupil activity
program
( ) 2. Provision is made for the formation of new or
discontinuance of old organizations, and for
giving unity to the program as a whole
( ) 3. Each organization has at least one carefully
selected faculty sponsor whose function is
intelligent, sympathetic, inspiring guidance
and supervision without domination
( ) 4. A regular time and place of meeting is scheduled in the school's weekly or monthly program for each organization
) 5. A pupil activity record is kept for each pupil
and made a part of his permanent school
record
( ) 6. Over-participation or under-participation by
some pupils is guarded against through pupil
guidance, a point system, or other means

(

)

(

)

(

)

(

)

(

)
)

)
(
(

)
)

7. Each organization plans its activities or programs for an entire semester or year
8. Records of meetings and programs kept by
each organization are made the basis of improvement and the development of better
programs
9. Provision is made for pupils to evaluate progress and outcomes of their activities
10. Provision is made for training officers in the
proper performance of their du ties
11. Provision is made for orientation and induction
of the pupils into the pupil activity program
12. Provision is made for the cultivation of interests and activities which contribute to the
objectives of the school
13. All organizations and units within the school
seek to promote the solidarity of the school as
a whole
14.
15.

* EVALUATIONS
(

) y. How adequate is the general organization of the pi,pil activities program?

( ) z. II ow effectively does the general organization fimction?
Comments:

II. Pupil Participation 1n School Government
CHECKLIST

( )

1. The school administration has made definite
provision for pupil participation in the government of the school through a council, association, or other type of organization
( ) 2. The nature and degree of any authority with
which each pupil organization is vested is
clearly defined; it is clearly understood that
any authority granted may, for proper reasons, be revoked by the administration
( ) 3. Provision is made for enabling the staff, the
various pupil organizations, and the pupil
body in general to understand fully the
nature, extent, and conditions of pupil participation in the government of the school
( ) 4. Pupils recognize that they are jointly responsible with the faculty for the proper functioning of government and they accept this responsibility

( )

(

)

(

)

(

)

(

)

(
(

)
)

5. Pupil participation in the government of the
school is largely concerned with the development of leadership in pupil organizations and
school activities
6. The school government enlists pupils in the
support and development of the health,
thrift, beautification, recreational, and instructional programs
7. Pupils share the responsibility for the direction
of traffic, both within and without the building, and for promoting safety
8. Pupil participation in the government of the
school seeks to develop socially desirable attitudes and to correct anti-social attitudes
9. All campaigns, elections, and counting of
ballots in connection with pupil activities are
properly supervised
10.
11.

** EVALUATIONS
(
(

) x. How adequate are provisions for pupil participation in school government?
) y. How well do pi,pils 1mderstand and aicept their responsibilities in the government of the school?
( ) z. How effectively does pi,pil participation in school government develop pupil leadership and other socially desirable
attit1,des and abilities?
Comments:

PUPIL ACTIVITY PROGRAM
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III. Home Rooms

A home room is an organized group of pupils and a teacher engaged in such activities as are indicated below, or similar
ones, in accordance with planned procedures. It is not merely a device for checking attendance, making announcements, or
performing other administrative functions. In boarding schools, dormitories may be so organized as to serve many of the
purposes of the home room. (Guidance functions of the home room are considered in Section G, "Guidance Service.")
CHECKLIST

(

(

) 1. Administrative functions assigned to home rooms
are made a means of learning how to assume
and discharge responsibilities effectively
) 2. Home rooms have a definite place and share in
stimulating and developing a desirable school
morale, thus reducing disciplinary difficulties
and having a corrective influence on those
who have offended
) 3. Home rooms afford and encourage opportunity
for full discussion and evaluation of various
school conditions and problems and seek their
improvement or correction

(

) 4. Home rooms encourage self-expression on the
part of all their members to the end that
creative abilities may be discovered and encouraged
( ) 5. In the home room, every member contributes to
its activities and shares in its responsibilities
( ) 6. Time is provided in the weekly schedule for at
least one class period (or the equivalent) for
group discussion or conference
( ) 7.
( ) 8.

SUPPLEMENTARY DATA

1. Number of home-room periods per week ................. _______

2. Length of periods .................................... _ _ _ _ __
EVALUATIONS

( ) x. How adequate are the provisions for home-room functions or activities?
( ) y. How actively and extensively do pi,pils participate in home-room activities?
( ) z. How satisfactorily do home-room activities provide opportunities for development of desirable personal social, and
civic traits?
'
Comments:

,
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IV . The School Assem bly
CIIECKLIST

)

l. A school assembly committee is in charge of

)

2.

)

3.

)

4.

)

5.

)

6.

)

7.

the general development and organization
of the school assembly activities
School assembly programs are in large part
given by pupils and by pupil organizations
with pupils presiding
Assembly programs are planned so as to secure
participation and contributions of many,
not simply of the few
Assembly programs have definite entertainment, instructional, cultural, and inspirational values
Assembly programs often provide for audience
participation by such means as group singing
or discussion
Assembly programs are free from coarse and
objectionable elements
Assembly programs are characterized by a
variety of presentation, such as music, speaking, devotional exercises, dramatization,
demonstration, and exhibits

(

)

(

)

(

)

(

)

(

)

(
(

)
)

8. Assembly programs stimulate the creative
ability of pupils by such means as encouraging them to write and produce plays or other
performances, design scenery and costumes,
and devise unusual exhibitions and enter. ,
tainments
9. Correct audience habits are developed-no latecomers or early-lea vers; reasonable applause;
courteous a ttention to performers; no disturbances
10. A definite period and adequate time are provided for the school's assemblies
11. Provision is made for pupil evaluation of presentations
12. The assembly schedule provides for occasional
programs utilizing great artists or leaders in
various :fields of activity
13.
14.

SUPPLEMENTARY DATA

umber of school assemblies per year .. ... . ... .. . . . . .. ·- - - - -- -

1.

2. Length of assembly period .. ..... . . .. .. . .... . . .. ... . . ·- -- - - 3. Submit copies of four successive assembly programs.

* EVALUATIONS
)
)
)
)

w. How adequate are the provisions for attaining conditions or rernlts such as the above?
x. How ejfectively are these conditions or results attained?
y. II ow actively and extensively do pupils participate in the planning and presentati on of programs?
z. Evaluate the quality of four successive assembly programs.

Comments:

PUPIL ACTIVITY PROGRAM
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V. School Publications
CHECKLIST

(

(

)

)

1. All work inci<lent to the publication activities

2.

(

)

3.

(

)

4.

(

)

5.

of the pupils-collection of materials or news,
organization, writing, publishing, and circulation-is properly supervised
Particular attention is given to developing a
sense of responsibility on the part of pupils
for what they say in their publications and
the way they say it
Untruth and offensiveness are avoided in all
publications
Publications foster self-expression and creative
work on the part of pupils; this includes
news writing, editorials, short stories, feature
stories, poetry, cartoons, illustrations, jokes,
layouts, headlines
Publications foster cordial relations with other
schools by reporting outstanding achievemen ts, practicing and promoting good sportsmanship in all contests, exchange of publications, and otherwise

(

)

(
(

)

(

)

(

)

6. Staffs are efficiently organized and responsibility is fixed; staff members are selected on
the basis of fitness
7. Publication activities are sufficiently diversified to enlist the interest and participation of
a large number of pupils
8. Publications promote better school and community relation , chiefly through interpretation of the school and its activities to the
public
9. School publications have a wide circulation and
are extensively read in school and community
10. Over-emphasis on expensive publications is
avoided
11.

(

)

(

) 12.

SUPPLEMENTARY DATA

1. List publications, indicating general purpose of each and number of pupils engaged in preparing and issuing eacb

(Use separate page if necessary)
2. Submit three successive issues of each publication
EVALUATIONS

( ) x. How adequate are the number and Jreqi1,ency of school piiblications?
( ) y. II ow vafoable educationally is the experience of pi,pils in preparing and is ming school publications?
( ) z. Evaluate three rnccessive issues of all pi,blications
Comments:

VI. Music Activities
CHECKLIST

(

)

( )
( )
(

)

( )
( )

1. The school has one or more bands
2. The school bas one or more orchestras
3. Provision is made for developing smaller mstrumental units
4. Opportunity to take part in a school chorus is
available to every student
5. Provision is made for developing glee clubs
6. Provision is made for other vocal groups such
as octets, quartets, duets and other small
units

(

(
(

(

)

7. Provision is made for separate organizations
for pupils of limited experience or ability and
those of greater experience and ability
) 8. Overemphasis on competitive musical performances is avoided
) 9.
) 10.

SUPPLEMENTARY DATA

1. Percentage of pupils participating in musical organizations (no duplication) ....•••.••..•.•.•••. , - - - - - - 2. List organizations and number of members in each (Use separate page if necessary)
EVAL UATIONS

( ) w.
( ) x.
( ) y.
( ) z.

How
How
How
How

Comments:

adequate are the instrumental musical organizations?
adequate are the vocal 11msical organizations?
satisf~ctoril-y_ do musical organizations contribi1,te to commi,nity life?
great is t!te interest and enthi1,siasm of pupils for musical activities?

EVALUATIVE CRITERIA
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VII. Dramatic and Speech Activities
CnrcxusT
) 1. Provision is made for developing the dramatic
abilities of pupils
) 2. Pupils are encouraged to write and present their
own dramatic productions
) 3. Provision b made for the practice of stage craft
by pupils
) 4. Provision is made for participation in formal or
prepared presentations such as addresses, debates, and radio programs
( ) 5. Provision is made for pupil participation in informal and extemporaneous presentations

(

(

) 6. Pupils markedly lacking the ability or confidence to express themselves in con versa ti~n
or discussion are encouraged to participate. m
speech activities, particularly those of an mformal nature
) 7. Provision is made for separate organizations for
pupils of limited experience and ability and
those of greater experience and ability
) 8.
) 9.

SUPPLEMENTARY DATA

1. Percentage of pupils participating in dramatic and speech activities (no duplication) ................ · - - - - -

2. List organizations and number of members of each (Use separate page if necessary)

EVALUATIONS

( ) w. II. ow adeq1,ate are the provisions for developing dramatic interests and abilities of pupils?
( ) x. II ow adeq1rnte are the provisions for developing speech interest and abilities of pupils?
( ) y. How satisfactory is the quality of materials selected for dramatic and speech activities?
( ) z. What is the qi,ality of the dramatic and speech productions?
Comments:

VIII. Social Life and Activities
CH ECKLIST

)

1. Provision is made for rooms or space appro-

priately furnished or readily adaptable for
social life and activities
) 2. Tn formal games and recreation are included in
the social program
) 3. T c·as, parties, receptions, dances, and similar
social activities are a definite part of pupil
life
( ) 4. rupils are instructed regarding appropriate
dress and conduct at various social functions
such as banquets, teas, receptions, dances,
and picnics

(

)

(

)

(

)

(

(

)
)

(
(

)
)

5. Opportunity is given for association of the two
sexes
6. Attention is given to developing the art of conversation by all pupils
7. Attention is given to developing desirable social
graces by all pupils
8. Proper instruction is furnished in social dancing
9. Fraternities or sororities or similar exclusive
organizations are definitely discouraged
10.
11.

EVALUATIONS

( ) w. How adeqi,ate and appropriate are the provisions for social life and activities?
( ) x. II. ow extensively do p1,pils participate in such activities?
( ) y. II. ow adequate are the prOfJisions for securing participation in the more formal social activities by pupils who lack
social advantages?
( ) z. How well do pupils conduct themselves at social junctions?
Comments:

PUPIL ACTIVITY PROGRAM

45

IX. Physical Activities for Boys
Include here only those physical activities in which pupils engage voluntarily ; activities required for gradu ation or for
which credit toward graduation is given are not to be considered here, unless this credit is part of a p oint system of nonacademic credits.
CHECKLIST

(

)

1. Physical activities are characterized by a diver-

( )

2.

( )

3.

( )

4.

(

)

S.

( )

6.

(

7.

)

sity of sports and games; health, however,
dictates the amount and nature of activity
for each pupil
Each physical activity is under the direction of
a competent, trained faculty member
Major attention is given to intra-school athletics or games
Major emphasis is given to those games, sports,
or activities which have the greatest carryover value for the individual
Provision is made for activities involving team
play
In activities involving team play exploitation
of individuals is discouraged
The physical activities program encourages
good sportsmanship on the part of all spectators toward contestants, particularly toward
visiting contestants

(

)

(

)

(

)

(

)

(

)

( )

8. The athletic program is not overemphasi zed ; it
is simply one of many school activities and is
so regarded by pupils
9. The athletic program is definitely un der the
control of the school authorities, not of some
out-of-school individuals or orga niza tions
10. Provision is made for boys and girls to play
together in appropriate activities at designated times
11. Provision is made for different levels of ability
by having separate groups for beginners and
for those more advanced
12.
13.

SUPPLEMENTARY DATA

1. List voluntary intra-school physical activities and number of participants in each

2. Percentage of boys regularly participating (no duplication) ..........•...........•...•.••...• · - - - - - - 3. List voluntary inter-school physical activities and number of participants in each

4. Percentage of boys regularly participp,ting (no duplication) ....•...........................•. · - - - - - - EVALUATIONS

(
(
(

) x . How adequ~te are the provisions for voluntary, organized physical activities for boys?
) y. How extensively do boys participate in voluntary physical activities?
) z. How satisfactorily is the physical and emotional health of participants safeguarded, particularly in competitive sports?

Comments:

EVALUATIVE CRITERIA
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X. Physical Activities for Girls
Include here only those physical activities in which pupils engage voluntarily; activities required for graduation or for
which credit toward graduation is given are not to be considered here, unless this credit is part of a point system of nonacademic credits.
CHECKLIST

(

)

1. Physical activities are characterized by a diver-

(

2.

(

3.

(

4.
5.
6.

sity of sports and games; health, however,
dictates the amount and nature of activity
for each pupil
Each physical activity is under the direction of
a competent, trained faculty member
Major attention is given to intra-school athletics or games
Major emphasis is given to those games, sports,
or activities which have the greatest carryover value for the individual
Provision is made for activities involving team
play
In activities involving team play exploitation
of individuals is discouraged

(

(

(

7. The physical activities program encourages
good sportsmanship on the part of all spectators toward contestants, particularly toward
visiting contestants
) 8. The athletic program is not overemphasized;
it is simply one of many school activities and
is so regarded by pupils
9. The athletic program is definitely under the
control of school authorities, not of some
out-of-school individuals or organizations
) 10. Provision is made for boys and girls to play
together in appropriate activities at designated times
) 11. Provision is made for different levels of ability
by having separate groups for beginners and
for those more advanced

)

) 12.

SUPPLEMENTARY DATA (Use separate page if necessary)
1. List voluntary intra-school physical activities and number of participants in each
2. Percentage of girls regularly participating (no duplication) ........................ . ......... · - - - - - - 3. List voluntary inter-school physical activities and number of participants in each
4. Percentage of girls regularly participating (no duplication) . ..•............. ................. · - - - - - - EVALUATIONS
( ) x. How adeqitate are the provisions for volimtary, organized physical activities for girls?
( ) y. How extensively do girls participate in voluntary physical activities?
( ) z. How satisfactorily is the physical and emotional health of participants safeguarded, particularly in competitive sports?
Comments:

**

XI. School Clubs
This section is designed to evaluate primarily those clubs not already evaluated under previous sections.
CuECKLIST

1. School clubs under proper sponsorship are or( ) 6. Clubs seek to develop hobbies and other leisure
ganized whenever there is sufficient pupil
or avocational interests
demand
( ) 7. Every club, through a school assembly program
( ) 2. Membership in clubs is voluntary
or other appropriate means, enables the
( ) 3. Pupils are encouraged to become active memschool as a whole to know the nature of its
bers in either school or community clubs
activities
(
4. Clubs are so conducted as to reveal and develop
( ) 8. Provision_ is made for different levels of ability
additional interests and abilities of pupils
by havmg separate groups or clubs for begin( ) 5. The school club program encourages selfners and for those more advanced
expression in a variety of ways, such as
( ) 9.
musical, artistic, athletic, literary, forensic,
( ) 10.
inventive, and constructive
SUPPLEMENTARY DATA
1. List clubs and number of active members in each (Use separate page if necessary)
(

)

2. Percentage of pupils holding club membership (no duplication) ............................... , _ _ _ _ _ __

* EVALUATIONS

( ) x. How adeqi,ale are the provisions for attaining conditions or rernlts rnch as the above?
( ) y. How extensively do pi,pils participate in the cfab program?
( ) z. II ow actively do pupils participate in the work of each of the various clubs?
Comments:

PUPIL ACTIVITY PROGRAM
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X I I. Finances of Pupil Activities
CHECKLIST

( )
(

)

(

)

(

)

( )
( )

(

)

( )

1. Both pupils and teachers regard the handling of
money and money values for others as a
responsibility involving personal honor
2. Both pupils and teachers regard the handling of
money and money values and the proper accounting therefor as valuable business experience
3. All funds or revenues handled by or for pupil
activity organizations are considered a part
of one general pupil activity fund under the
supervision of a treasurer of pupil activity
funds
4. The treasurer of pupil activity funds and organization treasurers handling large amounts
of money are properly bonded
5. Officially approved forms and procedures for
the accounting of all funds are used
6. Every organization treasurer keeps a correct
account with the treasurer of pupil activity
funds of all pupil activity money or money
values handled for his organization
7. All money is deposited with the school treasurer
of pupil activity funds
8. Provision is made for auditing all pupil activity
funds at the expiration of each pupil treasurer's term of office; pupils are responsible
for making the audit, under the supervision
of the school

(

)

(

)

(

)

( J

(

)

(
(

)
)

9 . Membership dues and admission fees are low
enough to permit practically all pupils to
belong to some organization and attend some
school games or entertainments to which
admission is charged
10. All tickets offered for general sale, in school or
in community, by or for pupil activity organizations, are printed by authorization of
the treasurer of pupil activity funds, and are
fully accounted for to him; duplication of
such tickets is made difficult
11. Pupils are led to realize that gaining free admission to games or entertainments by improper means is an evidence of poor citizenship and poor sportsma nship and should
therefore not be practiced
12. Provision is made by the administration, cooperating with pupil representatives, for an
equitable apportionment of pupil activity
funds to the various pupil activities on the
basis of educational values
13. Means used for raising money are educationally
justifiable
14.
15.

SUPPLEME NTARY DATA

1. Submit copies of all forms used
2. Give brief description of the organization, management, and supervision of pupil activity finances (Use separate
page if necessary)

EVALUATIONS

(
(
(
(

)
)
)
)

w.
x.
y.
z.

How
How
How
How

Comments:

adequate is the organization for the proper handling and accounting of pupil activity finances?
extensively do pupils participate in handling and accounting for pi,pil activity money or money valu,es?
well are the various methods used for raising money for pupil activities characterized by edi"ational values?
well does the handling and accounting of money Jor pupil activities contribute to the proper education of pupils?
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XIII. Special Characteristics of the Pupil Activity Program
1. What are the best elements or characteristics of the pupil activity program?
a.

b.
c.

2. In what respects is it least adequate or in greatest need of improvement?
a

b.

c.
3. In what respects has it been improved within the last two years?
a.
b.

c.
4. Wh :: t improvements are now being made or are definitely planned for the immediate future?

a.
b.

c.
5. What carefully conducted studies has the school made of its own problems in this field within th e last three years or is it
now making?

XIV. General Evaluation of the Pu pi] Activity Program
EVALUATIONS

) x. ll ow well does the pi,pil activity program accord with the philosophy and objectives as described in Section B?
) y. II ow well does the pupil activity program meet the needs of the pi,pil popttlation and of the commmiity as indicated
in Sectio1i C?
( ) z. To what extent is the school identifying problems in the pupil activity program and seeking their solution?
Comments:

J
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Instructions
GENERAL
In checking and evaluating the various features included in this section, the underlying philosophy and expressed purposes and objectives of the school and the nature of the pupil popula_tion ~nd
community which it serves (as outlined in Sections B and C) should be kept constantly m mmd.
Evaluations are to be made in the light of these factors. Persons making evaluations should continually ask: "Do the practices in the school being evaluated accord with the philosophy and objectives of the school and meet the needs of its pupil population and community as well as do the practices of other schools?" They should not consider the size, type, or location of the school , the financial
support available, state requirements, or other local factors, except in so far as these factors may
have a legitimate effect on the philosophy and objectives of the school oron the needs of the community.
In later interpretation of the results of evaluations suitable allowance may be ma de for any of these
factors, but at the time of evaluation an attempt should be made to evaluate the actual program of
the school regardless of necessary limitations.
The two-fold nature of the work-evaluation and stimulation to improvement-should also be
kept constantly in mind. Careful, discriminating judgment is essential if these purposes are to be
satisfactorily served. While the attainment of a high score may be desirable, it is of secondary importance. It should not be permitted to interfere with accurate evaluations; otherwise, real improvement cannot be undertaken and attained.
Those making evaluations should be constantly on guard against the common tendency to
choose the higher of two possible evaluations when in doubt. Unless a superior evaluation is definitely
indicated and justified by available evidence, one of average or below average should be made.
CHECKLISTS
The checklists consist of provisions, conditions or characteristics found in good secondary
schools. Not all of them are necessary, or even desirable, in every good school. Nor do these lists
contain all that is desirable in a good school. A school may therefore lack some of the items listed
but have other compensating features.
The use of the checklists requires four symbols. (1) If the provision or provisions called for in a
given item of the checklist are definitely made or if the conditions indicated are present to a very
satisfactory degree, mark the item, in the parenthesis preceding it, with the symbol ( +); (2) if the
provision is only fairly well made or the conditions are only fairly well met, mark the item with the
symbol ( - ) ; (3) if the provisions or conditions are needed but are not made, or are very poorly made,
or are not present to any significant degree, mark the item with the symbol (0); (4) if it is unnecessary
or unwise for the school to have or to supply what specific items call for, mark such items with the
symbol (N). (Note: The figures are to be regarded merely as convenient symbols, not mathematical
terms.) In brief, mark items:
+ condition or provision is present or made to a very satisfactory degree
- condition or provision is present to some extent or only fairly well made
0 condition or provision is not present or is not satisfactory
N condition or provision does not apply.
Space is provided at the end of each checklist for writing in additional items.
EV ALU ATIONS
Evaluations are to be made, wherever called for, on the basis of personal observation and judgment, in the light of the checklist as marked in accordance with the above instructions, and of all
other available evidence, using a five point rating scale, as follows: (Note: The figures are to be
regarded merely as convenient symbols, not mathematical quantities.)
5.-Very si,perior; the provisions or conditions are present and functioning to the extent found
in approximately the best 10% of regionally-accredited schools. 1
4.-Superior; the provisions or conditions are present and functioning to the extent found in
approximately the next 20% of regionally-accredited schools. 1
3.- Average; the provisions or conditions are present and functioning to the extent found in
· approximately the middle 40% of regionally-accredited schools. 1
2.- Jn(erior; the provisions or conditions are present and functioning to the extent found in
approximately the next 20% of regionally-accredited schools. 1
1.-Very inferior; the provisions or conditions are present and functioning to the extent found
in approximately the lowest 10% of regionally-accredited schools. 1
N . -Does not apply. (When this symbol is used, explanation as to the reason the section does
not apply should be given under Comments.)
. U~de~ Co~ments make n~tations of compensating features or particular shortcomings, explanations, Just1ficat1ons of evaluations, or other pertinent matters.
1
?Jie definitions are given in terms of regionally-accredited schools since the Cooperative Study's experimental program involved primarily regionally•
accredited schools. If some other basis of comparison is used, the norms developed from the experimental program would not be applicable.
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Statement of Guiding Principles
A competent staff is one of the indispensable elements of a good school. Such a staff should not be merely
a collection of individually competent persons. It should be a cooperating group having common purposes and
motivated by common ideals. Each member of such a staff should give evidence of awareness and understanding of educational problems and of continuous professional growth. Before election to the staff each member
should produce evidence of thorough preparation for his particular task and of possession of such personal traits
as are requisite to teaching and to associating with youth. Diversity of preparation and viewpoints is desirable
for a well-rounded staff, but its members should have the ability and the desire to work together, cheerfully .
harmoniously, and efficiently for the good of the school and its pupils.
The number of staff members should be adequate for the curriculum offered, the school's enrollment, and
the special needs of the pupils. The teaching load and the total working load should be such as not to endanger
educational efficiency. Salaries should be such as to assure a living comparable with the social demands on the
profession and the worth of service rendered as well as to provide security for old age. In the membership of
the staff should be found both experience gained by years of service and vigor and enthusiasm characteristic of
youth . Provision should be made for proper induction and adjustment of new and inexperienced members.
In the selection of individual staff members attention should be given to teaching ability, personality,
health, and character. Each staff member should have broad, general scholarship, thorough preparation in his
special fi eld, professional competence, and reasonable social development.

I. Numerical Adequacy
Indicate the number of staff members who devote all or part of their time to the secondary school , but no others, for the
:urrent year 19_ _-19 __ ,

.

Number of staff members
Starrs
Full-time

Administrative
supervisory)

staff

(include

Part-time

Total equivalent
full-time of
all members

EVALUATION-

•

Instructional staff (include Iibrary, health, guidance, study
hall)

"'

Professional
non-instructional
staff (physician, dentist, nurse,
psychiatrist, psychologist)

"'

u

Clerical and accounting staff

Custodial and maintenance
staff
Comments:

How

adequate is each
staff numerically?

•

EVALUATIVE CRITERIA
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II. Professional Staff
A.

SELECTION OF STAFF MEMBERS

CHECKLIST

) 1. The superintendent of schools, the principal, as-

(

sistants, and supervisors confer with each
other regarding the selection of the professional staff
) 2. Candidates are selected on the basis of their
fitness for the particular position they are to
fill
( ) 3. Only candidates who meet the legal requirements and have a valid standard certificate
for the position concerned or meet the qualifications for such certificates are considered for
positions

) 4. Candidates are selected in the light of full personal, family, and health records of all candidates and in the light of their records of education and experience
) 5. Confidential recommendations from reliable persons who are well acquainted with the candidate are secured; such recommendations are
specific in terms and apply to a definite position
) 6. The principal or superintendent, or both, have a
personal interview with the candidate, or observe him at work, if he is seriously considered
for a position
( ) 7.
( ) 8.

(

**2 EVALUATIONS

( ) x. To what extent is consideration given to the preparation of prospective staff members?
( ) y. To what extent is consideration give.n to the nat1tre and amount of experience of prospective staff members?
( ) z. To what extent is consideration given to the personal qualifications of prospective staff members?
Comments:

B.

QUALIFICATIONS OF PROFESSIONAL STAFF MEMBERS

1. Personal
Qualifications8

2. Instructional
Qualifications8

This section is a summary of evaluations
iD Sect"ion M, 1-B, page 153 as filled out
for all members of the stall.

from Section M, 1-C. page 153, as filled out
for all teachers.

COMPUTATION FORM

CO?dl'UTATION FORM

Evaluation

Number
of eval-

(A)

(B)

Product
of columns
A and B
(C)

uations

This section is a summary of evaluations

3. Adequacy of Academic
Preparation3

4. Adequacy of Professional
Preparation3

This section is a summary of ratings in Sec,
tion M, I-A-3, page 152, as made for all
tcachen.

This section is a summary of ratings in Sec~
lion M, I-A-4, page 152. as made for all
membeni of the staff.

COMPUTATION FORM

COMPUTATION FORM

Evaluation

Number
of evaluations

Product
of columns
A and B

Rating

(Al

(Il)

\Cl

(Al

Number of

Product

ratings

of columns

(Bl

(Cl

Rating

Number of
ratings

Product
of columns
A and B

(A)

(R)

(CJ

A and B

5

s

_ _5_ _

_ _4_ _

4

4

_ _4_ _

3

3

3

3

2

2

2

2

I

I

I

_ _I_ _

5

Totals:
N-

1

Totals:

)

School Score

N-

Totals:

)

**School Score

N-

)

.

* * School Score

Totals:

•
N-

School Score

For meaning of _these symbols, see How lo Evattlale a Secondary School, page 31. Schools using the full Alpha Scale may disregard these symbols.
These computation forms should not be filled out until after the school's evaluation has been reviewed by a visiting committee if there is to be one
Instructions for the use of these forms will be found in How to Evaltiale a Secondary School, pages 79--80.
•
·
'These quotients should be carried to two decimal places.
1
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,. Educational Experience and Service in the School
Indicate the number of staff members in each class. Experience means total number of years taught, in this school or else-.
where. Always include the current year. (For instructions for the necessary computation, see How to Evaluate a Secondary
School, pages 80-81.)
School experience
Number of
years

(A)

Service in present school

umber of
staff members

Product of
columns AXB

Tumher of
staff members

Product of
columns AXD

(B)

(C)

(D)

(E)

25 or over
24
23
22
21
20
19
18

17
16
15
14
13
12
11

10
9

8
7
6

5
4
3
2
1
Totals
Averages

--

.

I
Divide total
of C bl
total o B:

Divide total
of Eby
total of D:
School Score

'This quotient should be carried to two decimal places.

I
* School Score

EVALUATIVE CRITERIA
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6. Non-School Experience•
This section is a summary of data in Sec·

tion M, I-A-2-b, page 15 I, as filled out for
all members of the staff.
COMPUTATION FORM

A. Aggregate number

or

years

B. Number

----,

or staff

mem-

bers included above

----l

C. Avera~• (Divide line
A by line Bl

N-

C.

School Score

IMPROVEMENT IN SERVICE OF PROFESSIONAL STAFF MEMBERS

1. Group Improvement
CHECKLIST

The administrative, guidance, library, and instructional staffs as a group or as groups are seeking professional growth.
Means and evidences of growth are indicated by activities such as the following:
( ) 7. They are definitely studying the pupil activity
( ) 1. Faculty and staff meetings are concerned
chiefly with educational problems, principles,
program and seeking to improve it
and progress rather than with announce( ) 8. They are definitely studying how to promote
ments, discipline, and routine
health and health conditions of pupils and
( ) 2. Faculty and staff meetings are characterized by
school
( ) 9. They are actively studying the curriculum
general teacher planning and participation
rather than by monopolization by one or a
and how to improve it
( ) 10. They are actively cooperating in other phases
few individuals
of school improvement, such as better use
( ) 3. The staffs constantly study the school's aims
and philosophy of education
of English, respect for property, beautifi.ca( ) 4. They are definitely studying the improvetion of the school plant, and better school
ment of teaching
and community relations
( ) 11.
( ) 5. They are definitely studying the improvements of the library and its service
( ) 12.
( ) 6. They are definitely studying the problems of
guidance and the improvement of guidance
service

** EVALUATIONS
(

) x. How well is the entire professional staff organized for improvement in service?

( ) y. How extensive are the efforts of these staffs, as groups, to effect improvement?
(

) z. How well has the work of improvement been done?

Comments:

5
This computation form should not be used until after the school's evaluation has been reviewed by a visiting committee if there is to be one. Instructions for the use of this form will be found in How to· E~alttale a Secondary School, pages 79-80.
• This quotient should be carried to two decimal places.
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2. Individual Improvem ent 7
This section is a summary of evaluations
from Section M 1 1-D, pages 154-55, as filled
out for all memoers of the staff.
COMPUTATION FORM

Evaluation
_(A_)_

Number
of evaluations

Product
of columns
A and B

(IJ)

(C)

5
4
J

2
I

Totals:

N-

D.

)

**School Score

CONDITIONS OF SERVICE

1. Salaries and Salary Schedules
Include here all staff members who give part time or full time to the secondary school. Report those employed full time
by the school system at actual salary received, regardless of whether or not full-time is given to the secondary school. Report
those employed only part time by the school system at the equivalent full-time salary. Thus a teacher employed for halftime service at 1000 per year should be reported as receiving $2000. In case room and board cons ti tu te part of the remuneration, include them at a fair monetary equivalent, and indicate the allowance made for this factor under Comments. Indicate
nmnber of staff members in each class.
CHECKLIST

(

(

1. The school has a definite salary schedule for professional staff members
2. The maximum, minimum, and average salaries
are related to appropriate standards of living
and social and economic conditions in the
community
3 The initial salary in the schedule is determined
chiefly by the amount of training and experience of the candidate
4. Regular increments in salary are spread over a
large proportion of the potential service career
5. The salary schedule is sufficiently flexible to care
for special cases of unusual merit because of
high qualifications, professional growth, or
excellence of service rendered
6. Persons of the same type or rank of position receive equal salaries for equivalent training and
experience (except as provided for in 5)
7. The maximum salary for any position is approximately twice as much as the minimum salary
for the same position

(

)

(

)

(

)

(

)

(

)

(

) 8.
) 9.

(

* * EVALUATIONS

x. How well does the salary schedule of the school meet
the provisions set forth above?
( ) )'. How carefully is the school's salary schedule being
observed?
( ) z. How adequate are the salaries paid professional
staff members?
Comments:

Salary

$6000 and over
5500-5999
5000-5499
4500-4999
4000-4499
3500-3999
3000-3499
2800-2999
2600-2799
2400-2599
2200-2399
2000-2199
1800-1999
1600-1799
1400-1599
1200-1399
1000-1199
800- 999
600- 799
400- 599
200- 399
000- 199

Men

I

Women

I

7
•
This computatio~ form sh~uld not be used until after the school's evaluation has been reviewed by a visiting committee if there is to be one. Instructions for the use of this form wtll be found in How to Evaluate a Secondary School, pages 79-80.

EVALUATIVE CRITERIA

104

2. Teacher Load 8
This section is a summary of data from
Section M, I-E, page 156, as computed for
all teachera who teach two periods or more
per day.
COMPUTATION FORM

A. Aggregate number
of teacher-load
points for all teachers
B. Number of stall

members included
above
C. Average (Divide
line A by line Bl

N-

*School Score

3. Conditions of Tenure
C HECKLIST

(

1. Tenure of employees is probationary for a
period of at least two years
( ) 2. Indefinite tenure is provided after a successful
probationary period of not over three years
and continues as long as the employee's work
and conduct merit it
( ) 3. The proposed dismissal of an employee on account of incompetence, misconduct, or neglect
of duty is preceded by a warning and specific

(

statement of defects, and dismissal is made
only after failure of real efforts by administrative or supervisory officers to improve the
employee
) 4. Employees who do not desire to continue in their
positions give reasonable notice of their intention to leave
) 5.
) 6.

* EVALUATION
( ) s. How satisfactory are conditions relating to tenure?
Comments:

1
•
This computatio~ form sho_uld not be u~d until after the school's evaluation has been reviewed by a visiting committee if there is to be one. Instructions for the use of this form will be found rn llow to E~aluate a Secondary School, pages 79-80.
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4, Leave of Absence
CHECKLIST

(

) 3. Extended leave of absence is granted teachers
to continue their educational training with
permission to return to their positions at the
expiration of the term of leave
) 4. Provision is made for sabbatical leave of absence on full or half pay
) 5.
) 6.

) 1. Provision is made for employees to leave their

regular school duties a limited number of days
each year to attend professional meetings or
for other professional purposes; no reduction
in pay is made for such absences
( ) 2. Provision is made for employees to have a
limited number of days of absence from school
duties because of personal sickness on an annual cumulative basis and without loss of pay

* EVALUATION
(

) z. How well are provisions made for leaves of absence?

Comments: .

5. Retirement
CHECKLIST

( ) 1. Adequate provision is made for the proper care
of the school's disabled or over-age employees
( ) 2. Employees are retired when old age or disability
prevents further efficient service
( ) 3. All those employed since the introduction of the
retirement system are contributors to the retirement fund and share in its benefits

(

) 4. Periodic actuarial investigations of the retirement system are made to insure its financial
soundness
( ) 5. Individual retirement deposits of each employee
are returnable upon withdrawal from educational service or upon death prior to retirement
( ) 6.
(

) 7.

* EVALUATION
( ) z. Hou; adequate is the retirement system which applies to the professional staff members of this school?
Comments:
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I I I. Non-Professional Staffs
A.

CLERICAL AND ACCOUNTING STAFFS

1. Qualifications
CHECKLIST

( )

)

( )

1. All members of the clerical and accounting
staffs are adequately trained for their positions
2. All such members are efficient-work is done
properly and in a reasonable length of time
3. All such members are reliable-they do properly what is supposed to be done at the time
it should be done
4. They are trustworthy-they protect school interests and property and keep certain information confidential
5. They are resourceful-they readily adapt themselves to different kinds of work and changed
conditions and find better ways of doing
things

(

)

(

)

(

)

(

)

(
(

)
)

6. They are cooperative-they get along well with
others and adapt their plans and procedures
to the needs and convenience of others
whenever desirable or necessary
7. They are courteous and agreeable to associates
and to visitors
8. They are neat and orderly with respect to
themselves, their work, and their surroundings
9. Their health and habits are such as to assure
fitness for service and to safeguard the health
of others
10.
11.

EVALUATIONS

( ) y. How satisfactory are the technical q1,alifications of the clerical and accounting staffs?
( ) z. How satisfactory are the personal qualifications of these staff members?
Comments:

2. Improvement in Service
CHECKLIST

These staffs, individually and as groups, are definitely studying and improving office procedures such as:
( ) 1. Correspondence service-prompt and accurate
( ) 4. Understanding of their relationship to the total
replies, and filing
school program and how they may better pro( ) 2. Office and school forms-permits, record cards,
mote it
requisitions, and forms
( ) 5.
( ) 3. Filing system for office and school records
( ) 6.
EVALUATIONS

( ) y. How extensive are efforts of these staffs to effect improvement?
( ) z. How well has the work of improvement been done?
Comments:
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3. Conditions of Service
CHECKLIST

(

)

(

)

(

)

(

)

(

)

1. Candidates are selected on the basis of fitness
for the particular positions they are to fill
2. Candidates are selected only after full inquiry
into their personal and health records and
their records of training and experience
3. The school has a salary schedule for the clerical and accounting staffs
4. Maximum, minimum, and average salaries of
these groups are related to appropriate standards of living and economic conditions in the
community
5. Regular increments in salaries are spread over
a large proportion of the potential service
career

(

)

(

)

(

)

(

)

)
)

6. After the probationary period of from one to
two years, tenure continues as long as the
employee's service and conduct merit it
7. Provision is made for employees to have a limited number of days of absence (at least 15
per year) from duties because of personal
sickness without loss of pay and on a cumulative basis
8. Adequate provision is made for the proper care
of the school's disabled or over-age employees
9. Employees are retired when old age or disability prevents further efficient service
10.
11.

EVALUATIONS

( ) v. How carefully are clerical and accounting staff members selected?

( ) w. How adequate are provisions and conditions for leave of absence?
( ) x. How adequate are provisions for retirement of disabled or over-age employees?
( ) y. How satisfactory are the salaries and the salary schedule?
( ) s. How satisfactory are the provisions and conditions of tenure?
Comments:

EVALUATIVE CRITERIA
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B.

CUSTODIAL AND MAINTENANCE STAFFS

1. Qualifications
CHECKLIST

( )
)
(
(

)

(

)

1. All members of the custodial and maintenance
staffs are adequately trained for their positions
2. All such members are efficient-work is done
properly and in a reasonable length of time
3. All such members are reliable--they do properly what is supposed to be done at the time
it should be done
4. They are trustworthy-they protect school interests and property and keep certain information confidential
5. They are resourceful-they readily adapt themselves to different kinds of work and changed
conditions and find better ways of doing
things

(

)

(

)

(

)

(

)

(
(

)
)

6. They are cooperative--they get along well with
others and adapt their plans and procedures
to the needs and convenience of others
whenever desirable or necessary
7. They are courteous and agreeable to associates
and to visitors
8. They are neat and orderly with respect to themselves, their work, and their surroundings
9. Their health and habits are such as to assure
fitness for service and to safeguard the health
of others
10.
11.

EVALUATIONS

( ) y. How satisfactory are the technical qualifications of the ci,stodial and maintenance staffs?
( ) z. How satisfactory are the personal qualifications of these members?
Comments:

2. Improvement in Service
CHECKLIST

These staffs, individually and as groups, are seeking to effect improvement along such lines as the following:
( ) 1. Time schedules for the performance of regular
( ) 5. Understanding of their relationship to the total
and occasional tasks
school program and how they may better pro( ) 2. Selection and proper use of cleansing agents
mote it
( ) 3. Proper use of supplies and other forms of school
( )) 6.
property
(
7.
) 4. Proper beating and ventilation of the buildings
and rooms
EVALUATIONS

( ) y. How extensive are the efforts of these staffs to effect improvement?

( ) z. How effective have been the efforts at improvement?
Comments:
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3. Conditions of Service
CHECKLIST

(
(

)
)

1. Candidates are selected ol'l. the basis of fitness

2.

(

)

3.

(

)

4.

(

)

5.

for the particular positions they are to fill
Candidates are selected only after full inquiry
into their personal and health records and
their records of training and experience
The school has a salary schedule for custodial
and maintenance staffs
Maximum, minimum, and average salaries of
these groups are related to appropriate standards of living and economic conditions in the
community
Regular increments in salaries are spread over
a large proportion of the potential service
career

(

)

(

)

(

)

(

)

( )
( )

6. After the probationary period of from one to
two years, tenure continues as long as the
employee's service and conduct merit it
7. Provision is made for employees to have a limited number of days of absence (at least 15
per year) from duties because of personal
sickness without loss of pay and on a cumulative basis
8. Adequate provi!:ion is made for the proper care
of the school's disabled or over-age employees
9. Employees are retired when old age or disability prevents further efficient service
10.
11.

EVALUATIONS

v.
w.
x.
y.
z.

How
How
How
How
How

Comments:

carefitlly are ciistodial and maintenance staff members selected?
adequate are provisions and conditions for leave of absence?
adequate are provisions for retirement of disabled or over-age employees?
satisfactory are the salaries and the salary sched1tles?
satisfactory are the provisions and conditions of tenure?

EVALUATIVE CRITERIA
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C. Bus DRIVERS
1. Qualifications
CHECKLIST

(

(

(

)

1. All bus drivers are experienced and properly

)

2.

)

3.

)

4.

)

5.
6.

licensed
Moral character and conduct of drivers are
satisfactory
All bus drivers can be depended upou to observe traffic laws and traffic regulations formulated by school authorities
All bus drivers can be depended upon to protect
the safety of pupils by such means as requiring pupils to observe traffic regulations and
requiring proper conduct of pupils while
entering, on, or leaving the bus
All bus drivers can be depended upon to keep
their buses in safe condition
All bus drivers are resourceful and self-possessed- they meet emergencies and unexpected difficulties well

(

)

(

)

(

)

(

(
(

)
)

7. They have an adequate understanding of the
mechanism of the bus and its motor and can
make minor repairs
8. They are courteous and cooperative in relations
with pupils. staff members, and the general
public
Q, They are careful about their personal appearance and habits
10. The physical fitness of all drivers has been established through a thorough physical and
health examination including examination of
vision and hearing ; similar reexaminations
are made at least annually
11.
12.

EVALUATIONS

( ) y. How satisfactory are the technical qualifications of bus drivers?
( ) z. How satisfactory are their personal qualifications?
Comments:

2. Improvement in Service
CHECKLIST

(

) 1. Bus drivers are extending their understanding

(

of the entire bus mechanism and increasing
their skill in caring for and repairing it
) 2. They are studying improvement of traffic regulations and ways of reducing traffic hazards

(

(

) 3. They are studying hQw to secure better cooperation of all pupils in the promotion of safety for
all
) 4.
) 5.

EVALUATIONS

( ) y. How extensive are e.fforts of bus drivers to effect improvement?

( ) z. How effective have been their e.fforts at improvement?
Comments:

111

SCHOOL STAFF
3. Conditions of S ervice
CHECKLIST

(
(

)
)

1. Candidates are selected on the basis of fitness

2.

(

)

3.

(

)

4.

(

)

5.

for the particular positions they are to fill
Candidates are selected only after full inquiry
into their personal and health records and
their records of training and experience
The school has a salary schedule for all bus
drivers
Maximum, minimum, and average salaries of
the drivers are related to appropriate standards of living and economic conditions in the
community
Regular increments in salaries are spread over
a large proportion of the potential service
career

(

)

(

)

(

)

(

)

6 After the probationary period of from one to
two years, tenure continues as long as the
employee's service and conduct merit it
7. Provision is made for employees to have a limited number of days of absence (at least 15
per year) from duties because of personal
sickness without loss of pay and on a cumulative basis
8. Adequate provision is made for the proper care
of the school's disabled or over-age employees
9. Employees are retired when old age or disability prevents further efficient service

) 10.
) 11.

EVALUATIONS

( ) v. How carefully are bus drivers selected?
( )) w. How adequate are provisions and conditions for leave of absence?
(
x. How adequate are provisions for retirement of disabled or over-age bus drivers?
( ) y. How satisfactory are the salaries and the salary schedule?
( ) z. How satisfactory are the provisions and conditions of tenure?
Comments:
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IV. Special Characteristics of the School Staff
1. What are the best elements or characteristics of the school staff?

a.
b.

c.
2. In what respects is it least adequate or in greatest need of improvement?

a.
b.
c.

3. In what respects has it been improved within the last two years?

a.
b.

c.
4. What improvements are now being made or are definitely planned for the immediate future?
a.

b.
c.

5. What carefully conducted studies has the school made of its own problems in this field within the last three years, or is it
now making?

V. General Evaluatioh of the School Staff
EVALUATIONS

( ) x. How well do the qualifications and activities of the staff accord with the philosophy of education and objectives as
described in Section B?
( ) y. How well do the qualifications and activities meet the needs of the pupil population and of the community as indicated
in Section C?
( ) z. To what extent is the school identifying problems concerning the school staff and seeking their solution?
Comments:

K
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(Maintenance and operation of the plant are considered in Section L,
"School Administration," page 144.)
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Instructions
GENERAL
In checking and evaluating the various features included in this section, the u_nderlying_philosophy and expressed purposes and objectives of the school and the nature of the pupil popula~1on ~nd
community which it serves (as outlined in Sections B and C) should be kept constantly ID mmd.
Evaluations are to be made in the light of these factors. Persons making evaluations should c.ontinually ask "Do the practices in the school being evaluated accord with the philosophy and ob1ectives of the school and meet the needs of its pupil population and community as well as do the
practices of other schools?" They should not consider the size, type, or loc~tion of the school, the
financial support available, state requirements, or other local factors, except ID so far as these factors
may have a legitimate effect on the philosophy and objectives of the school or on the needs of. the
community. In later interpretation of the results of evaluations suitable allowance may be made for
any of these factors, but at the time of evaluation an attempt should be made to evaluate the actual
program of the school regardless of necessary limitations.
The two-fold nature of the work-evaluation and stimulation to improvement-should also be
kept constantly in mind. Careful, discriminating judgment is essential if these purposes are to be
satisfactorily served. While the attaiment of a high score may be desirable, it is of secondary importance. It should not be permitted to interfere with accurate evaluations; otherwise, real improvement cannot be undertaken and attained.
Those making evaluations should be constantly on guard against the common tendency to
choose the higher of two possible evaluations when in doubt. Unless a superior evaluation is definitely
indicated and justified by available evidence, one of average or below average should be made.
CHECKLISTS
The checklists consist of provisions, conditions or characteristics found in good secondary
schools. Not all of them are necessary, or even desirable, in every good school. Nor do these lists
contain all that is desirable in a good school. A school may therefore lack some of the items listed
but have other compensating features.
The use of the checklists requires four symbols. (1) If the provision or provisions called for in a
given item of the checklist are definitely made or if the conditions indicated are present to a very
satisfactory degree, mark the item, in the parenthesis preceding it, with the symbol ( +); (2) i.f the
provision is only fairly well made or the conditions are only fairly well met, mark the item with the
symbol (-); (3) if the provisions or conditions are needed but are not made, or are very poorly made,
or are not present to any significant degree, mark the item with the symbol (O); (4) if it is unnecessary
or unwise for the school to have or to supply what specific items call for, mark such items with the
symbol (N). (Note: The figures are to be regarded merely as convenient symbols, not mathematical
terms.) In brief, mark items:
+ condition or provision is present or made to a very satisfactory degree
- condition or provision is present to some extent or only fairly well made
0 condition or provision is not present or is not satisfactory
N condition or provision does not apply
Space is provided at the end of each checklist for writing in additional items.
EVALUATIONS
Evaluations are to be made, wherever called for, on the basis of personal observation and judgment, in the light of the checklist as marked in accordance with the above instructions, and of all
other available evidence, using a five point rating scale, as follows: (Note: The figures are to be regarded merely as convenient symbols, not mathematical quantities.)
5.-Very si,perior; the provisions or conditions are present and functioning to the extent found
in approximately the best 10% of regionally-accredited schools. 1
4.-Superior; the provisions or conditions are present and functioning to the extent found in
approximately the next 20% of regionally-accredited schools. 1
3.-Average; the provisions or conditions are present and functioning to the extent found in
approximately the middle 40% of regionally-accredited schools. 1
2.-lnferior; the provisions or conditions are present and functioning to the extent found in
approximately the next 20% of regionally-accredited schools. 1
1.-Very inferior; the provisions or conditions are present and functioning to the extent found
in approximately the lowest 10% of regionally-accredited schools. 1
N.- Does not apply. (When this symbol is used, explanation as to the reason the section does
not apply should be given under Comments.)
Under Comments make notations of compensating features or particular shortcomings explanations, justifications of evaluations, or other pertinent matters.
'

- --pie
- definitions
- - - are given in tef!11S of region~lly-~ccredited schools since the Cooperative Study's experimental program involved primarily regionally1

~ccredited schools. If some other basis of companson

JS

used, the norms developed from the experimei;ital program would not be applicable.
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Statement of Guiding Principles
The plant is one of the major conditioning factors in a good school, but its intimate relation to and influence on the educational program and its outcomes are not always appreciated or understood . The school program may be seriously restricted and impeded or it may be considerably facilitated and enriched with little or
no difference in the cost of the plant. The building as planned and equipped is not merely a place of instruction;
it is also a functioning part of the educational program itself.
Because of the increasing and varied demands being made on the secondary school, the school program has
become more and more complex. Adequate provision should be made for these additional functions. Provisions
for classroom instruction, while still a major consideration, are far from sufficient.
When a new plant is being planned or an existing building is to be enlarged or remodeled, certain principles
generally regarded as fundamental should be given full consideration. Plans should contemplate meeting not
only present needs but also needs of the future, in so far as these may be foreseen. The school plant should be
made flexible. The effort should be made to attain more efficient schools at a minimum cost. Wasteful expenditures can never be justified. The building should be attractive and appropriate in design so that beauty may
be evident both within and without; it should assure the safety of its occupants, even in emergencies; and the
grounds about the building should have well kept lawns and shrubbery. While provisions such as those mentioned very probably will result in a plant that is economical to maintain and easy to keep sanitary, those
responsible for planning must regard such conditions as highly important. The site as well as the building should
assure healthful conditions. The entire plant should, whenever possible, be an integral part of a community
planning program.

I. The Site
A.

HEALTH AND SAFETY

I. Conditions Affecting Health
CHECKLIST

(

(
(
(
(

**

2

) 1. The site is free from environmental noises and
confusion
) 2. It is free from environmental bad odors and contamination
) 3. It is free from environmental smoke and dust
) 4. An adequate supply of pure water for all purposes is readily available (on or near the site)
) S. Facilities for sewage disposal are adequate

(

6. Elevation and drainage for grounds and build-

(

7.

ings are good (no surface water; storm sewers
if necessary)
o tall buildings, trees, hillsides, etc., are so near
t~e school buildings as to obstruct light and
air

(
(

) 8.
) 9.

EVALUATIONS

( ) y. To what extent do conditions on or near the site promote health?
( ) z. How well is the school improving unsatisjactory conditions?
Comments :

1

For meaning of these symbols, see How to Evaluate a Secondary School, page 31. Schools using the full Alpha Scale may disregard these symbols
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2. Conditions Affecting Safety
Clll!:CKLIST

(

) 1. The site is free from traffic and transportation
dangers
( ) 2. Play areas are free from hazardous obstructions
(rocks, trees, ditches, gullies, etc.)
( ) 3. Facilities for fire protection are readily available
and kept in working order

(
(
(

) 4. Facilities for parking are adequate .
.
) 5. Facilities for receiving and dischargmg pupils
transported in school buses 8:re. adeq':1ate
)) 6. Drives or walks lead from all bmldmg exits
7.
) 8.

** EVALUATIONS
( ) y. To what extent do conditions on or near the site promote safety?
( ) z. To what extent is the school improving imsatisfactory conditions?
Comments:

B.

ECONOMY AND EFFICIENCY

CHECKLIST

) 1. The site is readily accessible to the school population
) 2. It is accessible over hard surfaced roads and
adequate walks
) 3. It is sufficiently extensive for building and play
needs, driveways, and landscaping

(
(
(

) 4. Play areas are readily accessible
) 5. The site bas possibility of future expansion, extension, or adaptation without too great cost
) 6. It is as near the center of the school population
as environmental conditions make advisable

~ ~

i'

EVALUATIONS

( ) x. II ow accessible is the site?
( ) y. II ow extensive is the site?
( ) z. How well adapted is the site for future expansion?
Comments:

C.

OOLUENCE ON THE EDUCATIONAL PROGRAM

CllVCT<LIST

)

)

)
( )

1. The environment is socially and culturally
wholesome
2. The environment has definite elements of
beauty and is free from ugliness
3. The location does not oblige many of its pupils
to pass through unwholesome areas in walking to and from school
4. The site is sufficiently extensive and adaptable
to accommodate all desirable educational
activities
5. Its layout prevents playground noises and
games from interfering with study, classroom, and office activities
6. Trees, shrubs, flowers, and lawns are placed so
as to promote the beauty of the building and
cultivate the appreciation of beauty

)

7. The appearance of the grounds is such as to

)

8.

)

9.

(

) 10.

(

)
)
)
)

(
(
(

11.
12.
13.

encourage pupil cooperation in their proper
maintenance
'
The play areas are carefully planned and utilized
Facilities are provided for a large variety of
sports and games
Certain areas are surfaced and marked for specific sports and games
Screens or fences arc provided wherever needed
Bleachers are provided for spectators

14.

EVALUATIONS

( ) w. II ow
( ) x. l1 ow
( ) y. ll ow
( ) z. How
Comments:

satisfactory is the educational or rnltitral influence of the environment?
adequately does the site provide for educational activities?
well are the play areas planned, equipped, a11d kept in condition?
satisfactory is the aesthetic quality of the school grounds?
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I I. The Building
A.

HEALTH AND SAFETY

1. Illumination
CHE CK LIST

)
)

)
(

)
)
)

)
)
)

1. Pupils when seated are not obliged to face direct
light continuously
2. E nclosed (indirect or semi-direct) artifi cial light
supplements natural light so that all reading
and study surfaces have adequate light intensity at all times
3. Windows have shades adjusta ble at both top
and bottom and in working order, or the
panes are of diffusing glass
4. Window shades are translucent or of the Venetian type
5. M arked differences in illumination on any reading surface are guarded against
6. Blackboards and all reading surfaces have no
glare
7. W rrlls, ceilings, and trim are tinted to reflect
light but have no glare
8. Illumination of the auditorium and the stage is
adequate and adjustable to varying needs;
the audience does not face glaring lights
9. Illumination of the gymnasium is adequate and
adjustable to varying needs

(

) 10. Illumination of rooms intended for special purposes- offices, workrooms, dining rooms, social rooms- is adequate and appropriate for
their purpose
(
11. Stairways, corridors, building exits, toilet
rooms, and other spaces are always adequa tely illuminated
( ) 12. Particular attention is given to proper illumination in the library, reading, and s t ud y rooms,
and in other areas requiring special lighting
( ) 13. Provision is made for the safe and easy regulation of lighting (sufficient number of outlets
well distributed ; lights on the dark side of the
room may be turned on or off without affecting those on the other side)
( ) 14. Illumination surveys of all rooms are made
several times each year; teachers participate
·in these surveys
( ) 15. Pupils are made to realize the importance of
proper illumination
(( )) 16.
17.

E VALUATIONS

( ) y. How adequate are provisions for illumination?
( ) z. How effectively are they used to assure proper illumination?
Comments:

2. Condition of Air
C HECKLIST

(

)

(

)

(

)

(

)

1. A temperature of 68 to 70 degrees Fahrenheit is
maintained in class and reading rooms when
the temperafure outside is low enough to require heating of rooms
2. Ventilating facilities assure a proper supply of
clean outside air and its circulation in all
parts of the building
3. Provision is made to prevent direct drafts on
pupils and staff members
4. In the gymnasium, ventilation makes it possible to approximate out-of-door conditions
(but without strong drafts or too low temperatures)

(

)

(

)

( )
)
(
(

)
)

5. Lockers and locker rooms are adequately
vented and ventilated
6. All rooms having floors at or below ground level
have moisture proof floors and walls and no
floor is more than thee feet below ground
level (fuel and boiler rooms excepted)
7. All general toilet and lavatory rooms and all
shower rooms have moisture proof floors,
walls, and ceilings
8. Provision is made for controlling humidity in
school rooms
9.
10.

EVALUATIONS

( ) y. How well has provision been made for maintaining proper condition of air?
( ) z. How attentive are teachers and pupils to maintaining proper condition of air?
Comments:
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3. Toilet and Lavatory Facilities
CnECKLIST

Provision is made for:
) 1. Toilet and lavatory facilities for boys and for
girls on each floor of large buildings
( ) 2. Toilets and lavatory facilities readily accessible
t o the stage dressing rooms
( ) 3. Toil ets and lavatory facilities in connection
with gymnasium and dressing rooms
) 4. Toilet and lavatory facilities in the medical and
health suite
(
5. Toilet and lavatory facilities for men and for
women faculty members
( ) 6. Toilet and lavatory facilities conveniently accessible to the administrative suite
( ) 7. Toilet and lavatory facilities for the custodial
and maintenance staffs

(

)

(

)
)

(

)

(

)
)

(

)

(

)

8. Lavatory facilities in laboratories, shops, and
art and crafts room s
9. Lavatory facilities in the librarian's and teachers' work rooms
10. Lavatory facilities in or immediately adjoining
the cafeteria
11. Servicing of lavatory facilities with hot and
cold water
12. Proper ventilation and venting of all toilet
rooms
13. Screening of entrances and windows of all
toilet rooms so as to assure proper privacy
14.
15.

EVALUATIONS

( ) y. How adequately do the toilet and lavatory facilities meet the above conditions?
( ) z. How well do pupils discharge their responsibility for proper care of such facilities?
Comments:

4. Provision for Other Bodily Needs and Comforts
CHECKLIST

Provision is made for:
( ) 1. Sanitary drinking fountains in sufficient number
and easily accessible
( ) 2. Servicing of drinking fountains with pure water
( ) 3. Showers with hot and cold water in the gymnasium suite
EVALUATIONS

( ) y. How adequate are provisions for the above facilities?
( ) z. II ow e.ffectively are deficiencies being corrected?
Comments:

4. Rest rooms for staff members
5. Rest rooms (or infirmary) for pupils

6.
7.
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5. Provision for Safety of Person and Property
CHECKLIST

)
)
)
)
)
)
)

1. Stairways, corridors, and exits are sufficient in
number and width to assure safety from congestion at all times
2. Stairways are provided with continuous handrails within reach of all pupils using them
3. Stairs have proper riser and tread dimensions
and non-slip treads and landings
4. Stairways lead directly to outside exits from
the building
5. All rooms used for class or study purposes have
adequate exits to safety
6. The gymnasium and auditorium have adequate
exits to safety, clearly marked
7. All outside doors open outward and are
equipped with safety or panic-proof hardware
8. The furnace room is fire-proofed
9. The safe condition of high-pressure boilers is
assured at all times; they are periodically
inspected by a qualified official

) 10. Vaults or cabinets for storing permanent school
records are fireproof
( ) 11. Fumes from laboratories, stoves, etc., are properly vented
( ) 12. The building is regularly inspected to prevent
possibility of explosion from gas leaks
( ) 13. All electric conduits and wiring are properly insulated and have been inspected and certifi ed
by a public inspector
( ) 14. Materials used in the building and the con struction of the building are such as to promote and facilitate safety and sanitation
( ) 15. Floor materials are not slippery and are as
nearly dustless and noiseless as possible
( ) 16. In case school activities are housed in several
buildings, provision is made for the protection of pupils against inclement weather or
dangerous traffic conditions
( ) 17.
( ) 18.
(

EVALUATIONS

(
(

) y. How well are such conditions as the above met?
) z. How effectively are deficiencies being corrected?

Comments:

B.

ECONOMY AND EFFICIENCY

1. Flexibility
CHECKLIST

(

(

)

)
)

(

)

1. The building is so planned that it may be expanded to meet future demands because of
increased attendance or modified educational
plans or instructional needs without too great
cost
2. It has non-bearing classroom partitions so that
change in dimensions and arrangement of
rooms may be readily effected
3. It is so planned that the library and study hall
space can be readily adapted to changing
library and instructional needs
4. Provision is made for expansion of the heating
plant

EVALUATIONS

( ) y. How well does the building provide for flexibility?
( ) z. How effectively is the available flexibility used?
Comments:

(

)

5. Rooms designed primarily for one purpose are

(

)

6. A few classrooms are smaller and a few others

(

)

7. Provision is made for entrance to and exit from

(

)

certain rooms or areas commonly used by the
public or at night while other parts of the
building are closed
8. Provision is made for heating and lighting certain used rooms or areas without heating or
lighting other parts of the building

(

) 9.
) 10.

so planned as to serve other purposes also
larger than the normal sized rooms

(

EVALUATIVE CRIJ'ERIA

120

2. Economy of Space
CHECKLIST

Facilities for promoting economy of space include:
( ) 1. Administrative office space, well planned, centrally located, and easily accessible to the
public
) 2. Well planned space for the clerical and accounting staffs
) 3. Work room and dressing room space for the
custodial staff
4. Conveniently located service and supply closets
with sinks and running water for the custodial
staff

) 5. The major portion of the floor area devoted to
instructional purposes
) 6. General storage space readily accessible _to the
rooms in which equipment and supplies are
used
( ) 7.

(

(

) 8.

EVALUATIONS

(
(

) y. lJ ow Wfll are such provisions as the above met?
) z. ll ow ejfectively are deficiencies being corrected?

Comments:

3. Other Factors Affecting Efficiency and Economy
CHECKLIST

Other factors affecting efficiency and economy are:
( ) 1. A plain, etTective roof with adequate gutters and
downspouts
) 2. Freedom from such ornamentation and architectural features as tend to promote deterioration
( ) 3. Arrangement of driveways, doorways, and floor
levels to facilitate truck deliveries
( ) 4. Provision for individual lockers on classroom
floors so located as to be easily accessible and
supervised

) 5. Sounrl-proofed or deadened floors, walls, and
ceilings of hall s, auditorium, cafeteria, and
other rooms housing noise producing activities
) 6. Good acoustic properties in the auditorium
) 7. In case school activities are housed in several
buildings th ese are so arranged as to eco•
nomize the time of pupils and facilitate the
educational program
) 8.
) 9.

EVALUATIONS

(
(

) y. Ilow well are such prm•i ~ions as the above met?
) z. How ejfectively are undesirable conditions being roire.-ted?

Comments:

C. l FLUENCE ON TllE [ :n:CATIONAL PROGRAM
1. Aesthetic Factors, Influences, and Values
CHECKLIST

( ) 1. The type of architecture harmoni1es with stlch
environmental factors as climate, city or open
country, and other bu ildings
) 2. The materials and workmanship of the building,
both interior and exterior, are aesthetically
satisfying
( ) 3. All architectural features such as columns, color,
windows, doorways, and decorations have
aesthetic value and promote appreciation of
beauty

) 4. The colors of the walls, ceilings, and trim harmonile and are appropriate, thus promoting
brauty and the appreciation of beauty
5. The appea ranee of the building, both exterior
and interiur, is such as to encourage pupil coopcrari on in its proper maintenance
) 6.

) 7.

** EVALUATIONS
(
(

(

) x. How great is the aesthetic quality of the exterior of the building?
) y. II.ow great is the aesthetic quality of the interior of the building?
) z. To what extent does the building stimulate maintaining or improving beauty, both interior and exterior?

Comments:
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2. Adequacy of Space
CHECKLIST

An adequate amount of space is provided for:
Classrooms
( ) 1. English
( ) 2. Foreign languages
( ) 3. Mathematics
( ) 4. Social studies
( ) 5. Music
( ) 6. Business education
( ) 7.
( ) 8.
Laboratories and Shops
( ) 9. Sciences
( ) 10. Homemaking
( ) 11. Agriculture
( ) 12. Arts and crafts
( ) 13. Industrial arts
( ) 14.
( ) 15.

**

Special
( )
( )
( )
( )
( )
( )
l )
( )
( )
( )
( )
( )

Services
16. Health and physical erlucation
17. Shower
18. Locker and dressing rooms
19. Clinics
20. Reading and study
21. Auditorium
22. Pupil activity program
23. Conferences
24. Administration
25. Cafeteria
26.
27.

EVALUATIONS

(
(
(

) x. l1 ow adequate is tlze space provided for classrooms?
) y. How adequate is the space provided for laboratories?
) z. How adeqiwte is the space provided for special services?

Comments:

3. Fixtures Which Facilitate the Educational Program
CnECKLIST

Fixtures which facilitate the educational program include:
) 1. Electrical outlets, including wall and floor
plugs, wherever needed
) 2. Good blackboards, well mounted at the proper
height, in all rooms used for instructional
purposes
3. Adequate bulletin and mounting board space
in all rooms used for instructional purposes
4. Bulletins and mounting boards for educational
or communication purposes in offices, corridors, study hall, or wherever needed
5 Display cases, cabinets, and other means of exhibiting products and materials
6. Gas outlets, conveniently located, wherever
needed

**
(
(

(

)
)
)
)

)
(

)

(
(

)
)

7. Sinks and lavatories with hot and cold water
wherever needed
8. Comfortable, noiseless seats in the auditorium
9. Good curtain and stage properties
10. A gymnasium floor so marked as to facilitate
games
11. Permanent equipment to facilitate a modern
physical education program
12. Facilities for locking certain cabinets, drawers,
. rooms, etc.
13.
14.

fYALUATIONS

) x. How adeq1taiely are such facilities as the above provided?
How effectively are they used?
) z. ll ow well do pupils accept the responsibility for proper use of these facilities?

) y.

Comments:
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4. Suitable Library Facilities

CHECKLIST
) 1. The space allocated to the library is definitely
planned for library purposes; a workroom
for the librarian is included
( ) 2. The library is centrally located
( ) 3. The library is easily accessible
( ) 4. The library is in a quiet location
( ) 5. The shelving space is adequate for present
needs and future growth
) 6. Shelves are adjustable
) 7. Shelving is so arranged that all books are easily
accessible-open shelves with no high top
shelf

'

(

)

(

)

(

)

(

)

(
(

)
)

8. Shelving and illumination are so arranged that
all titles are readily legible
9. The floor covering is of battleship linoleum,
linotile, or similar approved library floor
covering
10. Wall tints, trim , and other decorative features
harmonize with the spirit and purpose of the
library
11. Conference rooms for librarian, pupils, and
teachers are readily accessible
12.
13.

** EVALUATIONS
( ) x. II ow adequate are the library provisions with respect to space and location?
( ) y. How satisfactory are the library fixtures with respect to service and beaitty?
( ) z. How well do pupils discharge their responsibility for the proper use and care of the library facilities indicated above?
Comments:

III. Equipment
A.

HEALTH AND SAFETY

1. General Provisions for Health
CHECKLIST
Provision is made for:
( ) 1. Soap dispensers, towel dispensers, waste paper
containers in toilet and lavatory rooms
( ) 2. Soap, towels (or electric dryers), and toilet
paper in toilet rooms
( ) 3. Soap in shower rooms and clean towels in dressing rooms
( ) 4. Proper facilities for caring for and drying clothing in the dressing rooms
( ) 5. Antiseptic basins in shower and gymnasium
locker rooms
(
6. Keeping gymnasium mats in sanitary condition

( )

7. The special facilities needed in the medical and
health suite
8. Screens on windows and doors of cafeteria or
lunch room and kitchen, clinic, restrooms,
toilet rooms, and ground floor rooms
9. Adequate facilities for caring for and disposing
of garbage and waste
10. Seats and tables or other writing surfaces which
encourage hygienic and comfortable postures
11.

(

)

(

)

(

)

(
(

)
) 12.

EVALUATIONS

( ) x. How well are the abm•e facilities provided?
( ) y. How well are these facilities ttsed or adjtmed to asmre health?
( ) z. How well do pupils discharge their responsibility for proper care and use of these Jaci lities?
Comments:
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2. General Provisions for Safety
CHECKLIST
Provision is made for:
( ) 1. Properly maintained guards or screens on machinery and belts
( ) 2. Heavy protective screens on windows and light
fixtures of the gymnasium
( ) 3. Mats, padding on sharp corners, screening on
radiators, and other precautions against accidents in the gymnasium
( ) 4. Proper arrangement and installation of furniture and fixtures

s.

Lockers and drinking fountains so located that
they do not interfere with traffi c
6. Proper and adequate storage and care of chemical and other dangerous laboratory materials
7. Gongs, fire extinguishers, and other fire fighting
equipment always in good working order
8. Adequate facilities for caring for combustible
materials in storage

(

)

(

)

(

)

(

)

(
(

) 9.
) 10.

EVALUATIONS

( ) x. How well are the above facilities provided?
( ) y. How well are these facilities used or adjusted to assure safety?
( ) z. How effectively are undesirable conditions being corrected?
Comments:

3. Provisions for Health and Safety in School Buses
CHECKLIST
( ) 1. All bus bodies are large enough to provide
adequate seating space and high enough to
assure safety of exit and entrance
( ) 2. All school buses have steel bodies
( ) 3. All chassis are well constructed and built for
use as school buses
( ) 4. All buses are clearly marked by name and color
to assure identification as school buses
( ) s. All tires are of such weight and size and are in
such condition as to assure the safety of
passengers at all times; a spare tire is always
carried on each bus
( ) 6. All buses have adequate braking equipmenttwo sets, each of adequate effectiveness and
always kept in good condition
( ) 7. Exhaust pipes do not leak; they extend beyond
the rear of the bodies
( ) 8. Only safety or shatter-proof glass is used in
windows, doors, and windshields
( ) 9. The service door of each bus which is operated
by the driver, is of adequate height and width
and equipped with such safety applicances as
will facilitate safe exit and entrance

(
(
(
(
(

(
(

(
(
(

) 10. An emergency door with proper fastening devices opens from aisle of sufficient width to
assure safe exit from each bus
) 11. Adequate provision is made for proper h eating
and ventilation
) 12. Adequate provision is made for proper illumination of buses, including illumination of steps
) 13. Riser and tread dimensions of steps are such
as to assure safety of exit ; treads are nonslip
) 14. All buses are equipped with good windshield
wipers, sun shields, and rear view mirrors
) 15. All buses are equipped with semaphores or similar signaling devices
) 16. All buses are equipped with substantial bumpers and window guards
) 17. Each bus carries such emergency equipment as
a full kit of tools, ax and shovel, and a first
aid kit
) 18.
) 19.

EVALUATIONS

( ) w. How well do bus chassis and bodies assure safety of passengers?
( ) x. How well does the interior equipment assure safety and health of passengers?
( ) y. How well does the exterior equipment assure safety of passengers?
( ) z. How carefully are buses and their equipment cleaned, inspected, and kept in good repair?
Comments:
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B.

ECONOMY AND EFFICIENCY

CHECKLIST

Facilities such as the following are provided:
( ) 1. Teaching and learning materials wherever
needed
2. Working materials and facilities for the administrative and supervisory staffs
) 3. Working materials and facilities for the library
staff
) 4. Working materials and facilities for the clerical
and accounting staffs

(

) 5. Working materials and facilities for the custodial and maintenance staffs
( ) 6. Telephone and communication facilities, internal
and external
( ) 7. A signal system, centrally controlled
( ) 8.
( ) 9.

** EVALUATIONS
(
(
(
(

)
)
)
)

w.
x.
y.
z.

II ow adeqirntely are such instructional facilities as the above provided?
II ow efficiently are they being ttsed?
II ow adeq1iately are such non-instructional facilities as the above provided?
How efficiently are they being ttsed?

Comments:

C.

INFLUENCE ON THE EDUCATIONAL PROGRAM

1. General Equipment
CHECKLIST

All rooms used for instructional purposes have such facilities as:
( ) 1. Equipment and supplies definitely planned for
( ) 7. Silent motion picture
and adapted to the learning activities of each
( ) 8. Motion picture with sound effects
room
( ) 9. Radio
( ) 2. Equipment and supplies of good materials and
( ) 10. Teachers' desk and chair
construction
( ) 11. Dustless crayon and goog. erasers, rulers, and
( ) 3. Equipment whose material, workmanship, and
pointers, wherever needed
design have aesthetic qualities and values
( ) 12. Adequate cabinet, shelving, and filing facilities
( ) 4. Pupils' chairs, desks, and tables which are com( ) 13. Clocks wherever needed
fortable and encourage correct posture
( ) 14. Public address system
( ) 5. Globes, maps, and charts readily available
( ) 15. Phonographs
whenever needed
( ) 16.
( ) 6. Lanterns, slides, and screens readily available
( ) 17.
whenever needed

* EVALUATIONS
( ) x. How adeqttately are the above facilities provided?
( ) y. How ejfectively and extensively are they ttsed?
( ) z. How well do pupils care for and use equipment and supplies?
Comments:
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2. Library Equipment
C11F.CKLIST

Adequate equipment of the following types is supplied:
( ) 1. Chairs and tables of suitable size and type
( ) 2. Loan desk
( ) 3. Cabinets and other filing equipment including
equipment for filing visual aid and vertical
file materials
( ) 4. Table or stand for dictionaries and atlases
( ) 5. Conveniently accessible card catalog cabinet

(

)

(
(
(
(
(
(

)
)
)
)
)
)

6. Newspaper and magazine racks or other means
of making periodicals accessible
7. Typewriter with suitable desk and chair
8. Library supplies as needed
9. Bulletin boards
10. Appropriate means of beautification
11.
12.

* EVALUATIONS
(
(
(

) x. How adequate is the library equipment?
) y . How effectively is the equipment being used?
) z. How well do pupils care for and 1,se equipment and supplies?

Comments:

3. Other Special Equipment
CHECKLIST

The following rooms are adequately equipped for their purpose.
( ) 1. Science laboratories
(
( ) 2. Social studies classrooms and conference rooms
(
( ) 3. Homemaking laboratories
(
( ) 4. Agricultural laboratories and other facilities
(
( ) 5. Shops
(
( ) 6. Business education
(
( ) 7. Music rooms
(
( ) 8. Arts and crafts rooms
(

)
)
)
)
)
)
)
)

9.
10.
11.
12.
13.
14.
15.
16.

* EVALUATIONS
(
(
(

) x. How adequately are the above rooms equipped for their purposes?
) y. How effectively is the equipment which is provided being used?
) z. How well do p1,pils care jor and use equipment and supplies?

Comments:

Health and physical education rooms
Auditorium
Offices and conference rooms
Staff work rooms
Speech laboratory
Reading clinic

EVALUATIVE CRITERIA

IV. Special Services
A.

CAFETERIAS, DINING ROOMS, AND KITCHENS

CHECKLIST

5. Table linens and silver are attractive and sanitary
6. Adequate provision is made for proper preservation of food
7. A wholesome and sanitary environment is provided for pupils bringing their own lunches

1. All dining rooms, cafeterias, and kitchens are
clean and sanitary
2. Undesirable odors are properly vented and kept
out of the dining rooms
3. Proper air conditions are maintained
4. Furniture and fixtures in dining rooms are attractive

8.

9.
SUPPLEMENTARY DATA

1. Seating capacity of cafeteria . . ................................. . ............... . ........... _ _ _ _ _ __

2. Average number of pupils served daily .................................. . ... . ............... _ _ _ _ _ __
Ev ALUATlONS
( ) y. How adequate are provisions for the proper preparation and care of food?
( ) z. How adequate is the equipment j or serving food properly?

Comments:

B.

CLINICS, INFIRMARY, OR HOSPITALIZATION FACILITIES

Cn ~ cKLIST

(

(

) 1. Adequate space and equipment are provided for
physical and health examination of pupils
) 2. Adequate provision is made for competent professional service and attendance-both doctors and nurses-for pupils needing such care
) 3. Adequate provision is made to meet the dietary
needs of the sick or of individuals needing
special diets

(

) 4. Adequate space and equipment are provided for
properly caring for pupils who are sick or indisposed or who should be isolated from other
pupils because of probable contagion or infection
( ) 5.
( ) 6.

EVALUATIONS

(
(

) y. How adequate are provisions for meeting the health needs of pupils?
) z. How adequate is the professional service provided?

Comments:
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C.

SLEEPING AND STUDY QUARTERS

CHECKLIST
( ) 1. Adequate space for sleeping and study quarters
is provided
( ) 2. Beds and bed clothing are adequate in every
room
( ) 3. All beds and bed clothing are hygienic, sanitary, and comfortable
( ) 4. The walls, floors, and woodwork are attractive
and in good condition in every room
( ) 5. The furniture in all rooms is attractive, conducive to good posture, and otherwise hygienic
( ) 6. Adequate facilities for study and writing are
provided in every study room
( ) 7. Adequate provision is made for library and
reading room space in dormitories
( ) 8. Library and reading rooms are properly and
adequately equipped for their purpose
( ) 9. Light, both natural and artificial, is adequate
for study and for maintaining hygienic conditions in every room used for reading or
study
( ) 10. Provisions for properly conditioning the air as
to purity, temperature, and humidity are
adequate in every room

(

) 11. Opportunity is given the occupants of a room

(

) 12.

(

) 13.

(

) 14.

(

) 15.

(

) 16.

(

) 17.

to express their personality in its beautification
Toilet facilities-lavatories, toilets, showers,
tubs- are adequate in number and conveniently located for all pupils
Provisions for soap, towels, and toilet paper are
adequate at all times
All toilet rooms and toilet facilities are kept in
sanitary condition
Lavatories and bathing facilities are serviced
with both hot and cold water
Pure drinking water is conveniently available
at all times
Adequate provision is made for the safety of
pupils-fire escapes, extinguishers, and emergency equipment; buildings are of fire resistant material

( ) 18.
( ) 19.

EVALUATIONS

( ) x. How adequate are the provisions for such conditions as the above?
( ) y. How adequate is the school staff for servicing such facilities as the above?
( ) z. How well do pupils do their part in properly using and maintaining the property and facilities at their disposal?
Comments:
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V. Special Characteristics of the School Plant
1. What are the best elements or characteristics of the school plant?
a

b.
c.

2. In what respects is it least adequate or in greatest need of improvement?

a.
b
C.

3. In what respects has it been improved within the last two years?
a

b
c.
4. What improvements are now being made or are definitely planned for the immediate future?

a.

b.
c.
5. What carefully conducted studies has the school made of its own problems in this field within the last three years or is it

now making?

VI. General Evaluation of the School Plant
EVALUATlON S

( ) x. How well does the school plant accord with the philosophy of education and objectives as described in Section B?
( ) y. How well does the school plant meet the needs of the pupil population and of the community as indicated in Section C?
( ) z. To what extent is the school identifying problems in the school plant and seeking their solution?
Comments:

